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The educational space of the university of traditional applied
arts in the contours of the information society: qualitative and
quantitative indicators of educational activity

Abstract:

The research of the university educational space has great importance for the development of
the educative environment. Universities of traditional applied arts need to determine the
qualitative and quantitative indicators of educative activities, which contribute to a more detailed
analysis of the educative system of future specialists in culture and art. The article analyzes the
interpretations of the concept of “education”. During the study, points of match and mismatch
of the opinions of domestic and foreign researchers in the interpretation of the concept were
found. The criteria and methodology for monitoring and evaluating educational results —
qualitative and quantitative indicators of educational activity — are presented. The materials of
the article are intended for specialists in the space of educational work in higher and secondary
special institutions.

Keywords:
upbringing, qualitative indicators, quantitative indicators, upbringing system, algorithm,
diagnostics.
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M3y4geHne BOCIHHTATEABHOE IIPOCTPAHCTBO YHHBEPCHTETA HMEET OOABIIOE 3HAYCHHE AASA
PasBUTHA BOCIHTATEABHON cpeAbl. Ocoboe 3HaYEHHE 9TO IMPHOOPETACT AAA YHHBEPCHTETOB
TPAAUIIMOHHOIO IIPUKAGAHOTO UCKYCCTBA AASl OIIPEACACHUSA KAYE€CTBEHHBIX M KOAUYECTBEHHBIX
[TOKAa3aTEACH BOCIIHTATEABHOHM ACATEABHOCTH, KOTOPBIE CIIOCOOCTBYFOT OOAEE ACTAABHOMY
AHAAM3Y CHCTEMBI BOCIIMTAHHUA OYAYIIIUX CIICIIMAAMCTOB B cpepe KyABTYPHI H HCKycCTBa. B
CTAThbE AHAAMSHPYIOTCA TPAKTOBKH IIOHATHA «BOCHHTaHHE». B XoAe mccaepoBaHmsA OBIAM
OOHAPY/KEHBI TOYKHA COI'AACOBAHISA U PACCOTAACOBAHUA MHEHHH OTEYECTBEHHBIX H 3aPYOE/KHBIX
HCCAEGAOBATEACH B TPAKTOBKE IIOHATHA «BOCIIHTAHHE». |IpHBEAEHBI KPUTEPHH U METOAUKA
OTCAEKHBAHUA M OLIEHKU BOCIIUTATEABHBIX PE3YABTATOB — KAYECTBEHHBIX M KOAMYECTBEHHBIX
ITOKA3aTEACH BOCIIUTATEABHOM AEATEABHOCTH. MaTepHaAbl CTaTbd IIPEAHA3HAYEHBI AAf
CIEITHAAUCTOB B ODAACTH BOCIHTATEABHOW PaOOTHI B BBICIIHX M CPEAHHX CIICIIHAABHBIX
VIPEKACHHUI.

Koarwuesevie crosa:
BOCIINTAHHIE, KAUECTBEHHBIE TOKA3ATEAR, KOAMYECTBEHHBIE ITOKA3ATEAM, CHCTEMA BOCITMTAHIS,
OIICHKA, AATOPHUTM, AHATHOCTHKA.

Introduction

The educational space concept appeared in the scientific discourse in the
1960s and 1970s. It uses in regulatory state acts and laws now. Despite the variety
of author’s, collective, traditional, and modern concepts and technologies devoted
to the organization of educational space — D. Dewey, K.N. Wentzel, Omar H.
Moore, S.T. Shatsky, E.V. Kakalina, etc. — each university has independently to
determine the guidelines for the development of educational activities, based on
the profile of the educational program following the general requirements of the
Ministry of Education and Science of the Russian Federation for the organization
of education of students.

The university with the profile of Traditional Applied Arts aims to meet the
needs of society, the state and regions, i.e., the centres of historical, traditional arts
and crafts, in qualified artists with higher education in specific types of traditional
arts and crafts correlated with special regional and historical centres of their origin,
revival and the need to develop modern. It also organizes and conducts
fundamental, artistic, creative and exploratory scientific and museum research in
the space of traditional arts and crafts, then using the results obtained in the
educational and non-educational processes to develop scientific and pedagogical
schools. All this determines the specifics of the organization of the educational

space of the traditional applied arts’ university.
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1. The concept of educational space

Following N.M. Borytko, we understand “a pedagogical environment
specially organized, a structured system of pedagogical factors, and conditions of
human development” (Borytko, 2001) by ‘educational space’. Despite the
existence of some general features, the concept of educational space logically
tollows from the concept of ‘education’; the definitions of which reveal the
inconsistency of the opinions of domestic and foreign scientists.

Education is mostly considered as a systemic component of the education
process (this came through in the Federal Law “Education in the Russian Federation”),
but further discrepancies are noticed. A group of scientists confuses this concept
with inculturation or socialization, e.g., V.A. Karakovsky, L.I. Novikova, and N.L.
Selivanova understand education as “managing the process of personal
development through the creation of favourable conditions for this” (Karakovsky
et al,, 1996), and D.V. Chernilevsky and O.K. Filatov define education as a
purposeful activity of a teacher, which contributes to the maximal development
of a student’s personality, exactly “the student’s entry into the context of modern
culture, his formation as a subject and strategist of his life, worthy of a
Person”(Chernilevsky & Filatov, 2006). L.V. Baiborodova and M.I. Rozhkov
proposed the following definition: “Education is a pedagogical component of
socialization, which involves purposeful actions to create conditions for human
development” (Rozhkov & Baiborodova, 2000). Some scientists emphasize the
psychological component, e.g., S.D. Polyakov defines education as “a
psychologized process when the professional activity of the educator is based on
an understanding of the psychological patterns of a child’s development and
maturation” (Kolesnikova et al., 2007). The original philosophical and pedagogical
system of V.A. Sukhomlinsky, based on the anthropological approach, is generally
based on the definition of education as a process of realization of innate
properties, which are inherent in the child, spontaneous reactions and impulses
laid down by nature genetically (Rozhkov & Baiborodova, 2000). Sometimes,
scientists declare general definitions that lack the necessary substantive certainty,
e.g., Otto Ruhle, the theorist of social education in German pedagogy, interpreted
the concept of education as “the sum of conscious and reflex, intentional and
accidental, direct and mediocre influences” (Ruhle, 1924).

However, regardless of the degree of validity of scientific knowledge, the

problem of education remains one of the most actual pedagogical ones in the
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contours of the information society. Now, at a time when spiritual, moral, ethical
and cultural ideals are entirely blurred, when there is a “undermining of the moral
and historical foundations and patriotic traditions of the multinational people of
Russia” (Sukhomlinsky, 1979), significant questions arise:

Who can educate today’s youth?

What does it mean now?

Conceptual essence of the personality’s qualities, the absolute value of which
previously did not cause any doubt — diligence, modesty, accuracy, kindness, care,
perseverance, responsibility, care, diligence — is cognitively distorted. The same
applies to the general principles of life, i.e., humanism, charity, justice, patriotism
and others. The uncertainty of moral norms, the weakening of social solidarity’s
relations, the absence or partial reduction of moral imperatives occur everywhere.

These processes have long been calling ‘social disorganization’, ‘anomie’,
‘abnormality’, and ‘moral and value disorientation’. In the meantime, if issues
about how to educate students in current conditions of confrontation between
culture and anti-culture are raised in educational practice, they are not
implemented at the systemic level of a holistic view.

Thus, the problem of education has retained its relevance and also appeared

in a completely different form in the contours of the information society.

2. Specifics of the organization of the educational space of the traditional
applied arts’ university

A higher educational institution that trains an artist of traditional applied arts
has the peculiarities of organizing educational space because, for us, educative
work is a systematic process of immersing students in the artistic world of
traditional applied art; and educative space is a specially organized pedagogical
environment to form an artist who preserves and develops national heritage in
one of the types of folk-art crafts. In the content of the core concept of ‘folk arts
and crafts’, the idea of manual labour is already laid down.

The essence of the Russian nation and the great Russian art is built in man-
made work without the usage of machine labour. It should cite the thesis of V.F.
Maksimovich, the president of the Academy that “the basis and essence of each
kind of traditionally applied arts is the manual labour and the consequent
conditions for creative success: focus, perseverance, stress, endurance, passion, a

desire and ability to fix corrupted, incorrectly executed; the search for historical
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and theoretical foundations or base of a centuries-old artistic heritage; the fatigue
and joy of what you have seen and performed own work, and most importantly,
that after all this there would be a desite to do this and nothing else again”
(Maksimovich, 2008).

A similar opinion was adhered by V.A. Sukhomlinsky, the creator of folk
pedagogy, and A.V. Bakushinsky, the classic of art pedagogy.

Although V.A. Sukhomlinsky wrote about the national school, and not about
the system of higher education, he considered work as a purposeful impact on the
individual, which is a dynamic aspect of the educational process. He argued that
“the sense of pride, experienced in connection with success in the favourite job,
is the first source identity and spark, igniting the child’s soul a spark of creative
inspiration; and there is no man deep confidence that he will take a worthy place
in life without inspiration, a joyful lift and a feeling of fullness forces”
(Sukhomlinsky, 1985). This idea is more developed more deeply and fully in the
turther theoretical works of the teacher. Labour education begins to be considered
by him as the most important factor in the development of the individual. The
educator speaks about the need of a person and a child in manual labour for the
benefit of society, the incredible importance to master at least basic skills of
manual processing of wood and metals, sawing construction, and modelling.

This pedagogical and educational concept is very closely correlated with the
system of continuing professional education in the Higher School of Folk Arts
(Academy), which provides professional training for artists of traditional
decorative and applied arts. The mission of the Higher School of Folk Arts as the
only specialized higher educational institution in the world in the space of
traditional arts and crafts is the revival, preservation, and development of the
historical culture of Russia directly in the regional historical centres through the
training of local youth, who can influence the ethics of modern life, the formation
of the national and spiritual identity of the younger generation through aesthetics
of artistic and creative work based on regional and historical, art-technological,
structural, and colouristic traditions, for specific types of traditional folk art and
crafts.

Since the applied aspect is the main one in art and pedagogical education, art
educational institutions differ in the specifics of the organization of educative
space, realizing the creative potential of the educational environment and the

educational potential of traditional applied art in higher education. The priorities
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of educational work’s organization in the Higher School of Folk Arts (Academy)

are following:

train a unique specialist in the field of traditional arts and crafts, education of
the future artist as a carrier of Russian traditional applied art, who has a high
culture, social activity, and the qualities of a citizen-patriot;

form a high level of spiritual and moral development, a sense of belonging
to the historical and cultural community of the Russian people and the fate
of Russia in the student of the Academy;

educate a student of the Academy as a research-oriented, professionally
competent specialist in the field of traditional applied arts;

create conditions and prerequisites (methodological, organizational,
personnel, socio-psychological) to educate a healthy, happy, free, work-
oriented personality in the face of a student of the Academy;

educate a student who has the norms of humanistic morality, the culture of
behaviour;

educate a successful person in the field of socialization in society and active
adaptation in the labour market;

form the internal position of the individual of a student of the Academy
concerning the surrounding social reality.

Thus, the applied aspect is a reason that the Academy has features that are

already evident at the stage of accounting for qualitative and quantitative indicators

of educational activity.

3. Forms of accounting for quantitative and qualitative indicators of

educational activity assessment

The form of calculation for quantitative indicators of evaluation of creative

universities’ educational activities is not much different from traditional forms of

calculation. It should first establish compliance of educational activities in higher

education with following accreditation indicators:

the documentary-informative providing of the educational process;
availability of bodies of students’ self-government;

availability of groups, sections and other forms of organization of

extracurricular work;
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e  availability of a system of rewards for students, organizational conditions
providing efficiency of the process of education, amongst which the material
and technical equipment of the University;

e  availability of the managers of educational activities;

° the size of the budget allocated for educational activities;

e  availability of a university museum.

The formality of these indicators guarantees the objectivity of the evaluation
activity.
Formal diagnostic indicators include:

e  the number of events held in the following areas: civil-patriotic, cultural-
creative, professional-oriented, sports and health-saving, environmental,
business-oriented, student self-government;

e  the number of preventive measures;

e  percentage of students who attended events in different areas;

e  percentage of students who attended preventive activities;

° the number of active members of the Student Council;

e  percentage of students employed in associations, which includes in the
organization of the university activities: Instagrammer, Green Folk, Cinema
Club and others;

e  percentage of students involved in volunteer work;

e  the number of events held with the participation of volunteers;

e  percentage of first-year students who are familiar with the regulations of the
university;

e  the number of projects and initiatives proposed by students;

e  the number of students who took part in citywide, regional, national, and

international educational events.

Informal diagnostic indicators include assessment of the socio-psychological

climate in the university, i.e., analysis of reviews and comments about the higher

educational institution according to the criteria:

satisfaction with the quality of training, psychological comfort, the presence
of corporate culture, academic traditions, and student life;
calculation of the indicators of the success of teacher-student interaction

(social survey);
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e the number of subscribers on the Academy official pages in Instagram,

VKontakte, considering the dynamics of their decline or growth.

Qunalitative indicators of evaluation of educational activities of creative
universities. There are two of the most pressing issues in educational practice, e.g.,
how to diagnose parenting and evaluate the quality of this education. Indeed, it is
quite hard to find the means to assess the extracurricular work of a master with
students. The scientific community offers different methods: the questionnaire of
A. Mehrabian, N. Epstein, Kettell, personality-oriented tests, authot’s systems and
questionnaires. The university team uses some similar techniques in combination
with ones, designed in the Academy, in our educational practice:

e level of education of students (survey of teachers);

e the specific system of encouragement of students, material and moral
stimulation;

e culture of everyday life (aesthetic design of the university, cleanliness,

separate waste collection);

e  cxpanding social partnership, improving the image of the educational
institution.

It should separately note there is a problem of reliability of various kinds of
personality questionnaires and tests. When they are accepted, there are often
conscious or unconscious motivational distortions, the substitution of concepts,
falsification of answers, providing deliberately false information, tendencies to
choose the ‘socially correct’ answer, and so on. In this regard, the question of the
tormation of an Expert Council for Assessing the Education Qnality in the Academy,
whose members can be heads of departments, teachers and outside specialists,
remains open. Their expert work will consist not only in assessing the
technological skill of artistic works presented, e.g., in a competition or master class
but also in calculating the effectiveness of educational work according to particular
criteria, i.e., “choosing the theme of an artwork”. The team of the Academy
believes that an artist who allowed to show creative freedom in choosing a theme,
consciously or unconsciously reveals his human potential and exposes his
individual qualities. The Academy held an exhibition-competition of creative
works Golden Autumn within the framework of cultural and educational activity
trom October 26, 2020, to November 18, 2020. At the same time, following the
Regulations of the Competition, the Academy gave students the freedom to

choose a specific topic to implement their creative idea. Owing to this, the
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competition featured works such as Awtumn Rhapsody (there is a red fox in the
centre of the composition), Meeting Autumn (based on Eugene Onegin), Ducks Fly,
Forest Dweller (there is a deer in the centre of the composition), Fox and Mouse,
Autumn Swing (there is a Russian girl with a wreath on her head, dressed in a red
sundress in the centre of the composition and traditional Russian building in the
background), My Ladushka (there is a couple dressed in traditional Russian
costumes in the centre of the composition), Iights of the Mikhailovsky Garden (work
inspired by the sights of St Petersburg), Apple Spas (The theme of the summer
Slavic celebration), Kostroma Siboda (there is a small house of the Kostroma
Sloboda museum-reserve in the centre of the composition).

The activity of the Council for Educational Work is the guarantee of
objectivity in this case. Moreover, with the practical implementation of such a
system of quality indicators’ collecting and evaluating, it already becomes
unimportant whether the student was initially sincere, e.g., choosing a patriotic
theme or desiring to create a high-quality work of art. As a result of his work on a
creative project, these feelings really arise and “work entails the child’s experience
of a sense of pride, honour, dignity; it becomes a source of joy only when a person
discovers in it the possibilities to reveal his abilities, talent” (Sukhomlinsky, 1979).

Thus, the members of the Expert Council can analyze the works according
to the following criteria: love for nature, for Russian literary works, pride in the

Motherland, interest in history, attention to traditions and family values.

Conclusion

In the modern world, the concept of ‘education’ is still not fully defined. In
many interpretations of this concept, paradoxical discrepancies are often noted.
V.A. Karakovsky considers education a concept synonymous with ‘inculturation’,
D.V. Chernilevsky and O.K. Filatov equate education with ‘socialization’, S.D.
Polyakov considers education as a psychologized process. Other researchers give
lengthy definitions. However, in almost all works, education is reviewed as a
systemic component of the educational process. Thus, the educational space is
presented as a specially organized pedagogical environment built by the university
purposefully following the specifics of the profile of the educational program. The
university of traditional applied arts implements the creative potential of the
educative environment and the educative potential of traditional applied arts. In

this regard, specific quantitative and qualitative indicators of educational activity

European Scientific e-Journal — Issue 2 (8) — January 25, 2021



were identified — including the material and technical equipment of the university,
the presence of a museum in the university, the share of students employed in
associations, testing of students, expansion of the social partnership, the activities
of the expert council on educational work, and so on.

Thus, can be noted that the combination of formal and informal quantitative
and qualitative methods of data collection and interpretation provide an objective
assessment of the effectiveness and quality of educational activities of the

university of art orientation.
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Abstract:

This article presents the results of an analysis of data from a survey “Which are your strengths
and weaknesses”. The target group of 956 students were engaged in an extensive survey, aged
from 10 to 18. The survey conducted a self-assessment of their strengths and weaknesses in the
context of their level of thriving in and outside the innovative program. The study aims to
compare the overall psychological condition and the level of students’ motivation who
participate in an innovative program for specialized training with a control sample of students
who are not engaged in innovative educational initiatives. In the methodological core of research
design are implemented indicators that are calculated based on the results of two measures; The
Strengths and Difficulties Questionnaire (Goodman, 1997), which measures four difficulties
domains of both psychological and educational development challenges, and the fifth domain
referring to pro-social behaviour; and Brief Inventory of Thriving (Shojaei, 2019), a short scale
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for self-assessment of overall life satisfaction and achievement level. The target group of 956
students were engaged in an extensive survey, aged from 10 to 18. The survey conducted a self-
assessment of their strengths and weaknesses in the context of their level of thriving in and
outside the innovative program. The relevance of the results obtained from the pilot study is
both to re-validate the methodology and to confirm or reject several hypotheses directly related
to the educational impact and the personal contribution to the motivation of the participants in
the innovative program.

Keywords:
strengths, difficulties, thriving, innovation, assessment.
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Pesrome:

Hacrosmara crarus mpeAcTaBs pe3yATaTH OT AHAAN3A HA AAHHU, IIOAYICHH IPU AOIIUTBAHETO
»Kon ca TBOMTE CHAHEM U cAaOm crpaHu? lleATa Ha HM3CAGABAHETO € Aa CE€ CPaBHU
IICHXOAOTHYECKOTO CBCTOAHME M HUBOTO HA MOTHBALINA HA YYCHHUIM, KOUTO y94acTBAT B
MHOBATHBHA IIPOTPaMa 3a IPO(MHUANPAHA IOATOTOBKA C KOHTPOAHA IPYIIA OT YICHUIIHM, KOUTO
HE Ca aHTAKAPAHN B HHOBATUBHU OOPA30BATCAHH HHHUIIHATHBH. B METOAOAOTHYIHOTO AAPOTO
HA M3CACAOBATCACKIA AM3ANH Ca BHCAPCHH IIOKA3ATEAN, KOUTO CE M3YMNCAABAT HA OCHOBATA HA
pesyatatu ot ABe mepku — The Strengths and Difficulties Questionnaire (Goodman, 1997),
KOMTO HM3MEPBA YETHPH IIPOOACMH OOAACTH B IICHXOAOIMYHOTO U OOPAa30BATEAHO PA3BUTHE U
eAHa 00AACT, KOATO € POKyCcHpaHa BbPXY HPO-COMHUAAHOTO IoBeAeHne; u Brief Inventory of
Thriving (Shojaei, 2019), kpaTtka METOAHMKA 32 CAMOOIIEHKA HA OOIIOTO YAOBAECTBOPEHHE OT
KHBOTA M HHBOTO Ha nocrmkenusa. l[leaeBara rpyma or 956 ydenumnm, ydacrBan B
n3cAeABaHETO OOxBarma Bb3pactra OT 10 Ao 18 roammun. CamooIieHKara Ha CHAHUTE H
cAQOHTE CTPAHM € OCBINECTBEHO B KOHTEKCTA M Ha OOIIOTO YYBCTBO 3a IIPEyCIIfIBAaHE Ha
VYIACTHHITH, AHTKHPAHI B IIPOTPaMaTa Ha MHOBATHBEH ITPOEKT M TAKNBA, KOUTO Ca U3BBH Hed.
3HAYEHNETO, KOETO CE OTAABA HA PE3YATATHTE, IIOAYUYEHH OT IIMAOTHOTO M3CACABAHE € KAKTO
A2 C€ pe-BAAHAMPA METOAOAOTHATA, TAKA H Ad C€ IIOTBBPAAT UAH OTXBBPAAT PEANIIA XUITOTE3H,
CBBP3aHHM IIPAKO C BB3ACHCTBHETO M TPHHOCA KbM MOTHBAIIMATA HA YYACTHHUIIUTE B

MHOBATHBHATA IIPOTPaMa.

Karwwosu dymu:

CuanaE cTpaHu, cAAOM CTPaHH, IPEYCIIABAHE, HHOBAITHH, H3MEPBAHE.

Introduction

Adolescence is a period of a child’s development in which significant changes
occur in his social and emotional world. As a result of the complex changes that
occur in the child's body, character traits also develop and change. Searching for
their own identity and affiliation to the world, adolescents face the challenge of
having positive communication with their peers, to be able to perform their tasks
to the end, to be responsible and well-meaning. The transition from the world of
children to the world of adults fills adolescents with emotional excitement, often
negative, as well as unwillingness to follow norms and to challenge the limitations.
Their age also puts their persistence and the sense of self-control to the test. On
the other hand, in the period of early adolescence, the need for interpersonal
closeness, mutual love and emotional support, sharing and trust arises, which can
be achieved through the development of integrity and strong character traits.
Strong character traits are associated with high levels of satisfying relationships
with peers, good self-control, concentration, goodwill, emotional resilience and
competence, a sense of being prepared for the future, driven by a high desire to

succeed.
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The project for innovative education aims to increase the interest, activity
and creativity of students by expanding innovative teaching methods, including
learning by “making” and reorganizing the environment. Awareness of the choice
of subjects in the second stage of his profiled training in the field of practical
experience in STEM (Science, Technology, Engineering and Mathematics). The
interdisciplinary approach helps to understand the learning content in an easy and
accessible way, improves the environment, gives greater freedom of self-
expression and feeling of personal well-being, developing critical thinking,
integrating five different but very related subjects, enabling young people to make
informed choices. Classification subjects help to choose the future profession in
the field of technical and scientific specialities. In the implementation of the
innovation, the integration model of education is based on teamwork and
cooperation between students, between students and teachers, discovery,
responsibility for their education, interest, motivation. This model of training,
organization and management, as well as its expansion among other subjects, is a
big step for the sustainability of knowledge and skills, for quality education and
higher life satisfaction (Petkov et al., 2019).

Purpose, hypothesis, subject and methods of the research

The study aims to identify the strengths, weaknesses and the desire to thrive
and succeed students of 11th and 12th grade, trained in the project “STEM centre
with virtual laboratories for learning”. 'To achieve the goal of the study, the following
tasks are defined:

a) identification of the current state of the strengths, weaknesses and the pursuit
of success among the respondents;

b) analyze the links between strengths and weaknesses and the pursuit of
success;

c) bringing out the different ones based on gender and age in 3 educational
groups — students from 5th to 7th grade, from 8th to 10th grade and students
in specialized classes from 11th to 12th grade.

The hypotheses of the study, formulated in particular, assume that with the
psychological development in adolescence, the desire to succeed increases, in
particular, it is expected that there is a positive relationship between low levels of
emotional difficulties and high levels of success. It is also assumed that compliance
with the norms in adolescence leads to higher levels of thriving, with the meaning
that it is expected that there is a positive relationship between low levels of norm

problems and high levels of success. Third, it can be assumed that the lack of focus
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and concentration weakens the sense of thriving includes success and well-being
in adolescents in both stages of learning. Therefore, we expect that high levels of
hyperactive distraction lead to low levels of striving for success. The last working
hypothesis states that in the presence of problems with peers, the desire to thrive
decreases and it can be assumed that high levels of problems with peers lead to
low levels of the personal of satistaction and growth.

The subject of the study is a sample composed of an experimental and control
group of participants (N = 956), who note their status as students from primary,
basic and secondary education. The average age 15 * 1 years (the age range of the
participants was from 8 to 18 years). The participants are divided into three groups
— 196 students in primary school (grades 5 to 7), 523 students in secondary
education (grades 8 to 10) and 237 students in specialized profiles (grades 11 and
12). The design of the online survey allows participants to indicate their gender
(male, N = 321 and female, N = 635) and place of residence (capital, N = 319, or
other location, N = 637). Only the demographically key indicators were taken into
account when conducting the analysis and discussing the results. Filling time is
also reported (average 22 minutes per participation).

The measurement methods used in the extensive study “What are your strengths and
weaknesses?” are two of the four pilot scales completed in November-December
2020. The data and results presented in the publication cover the following
measuring instruments.

1. The Strengths and Difficulties Questionnaire (Goodman, 1997). It was adapted
in 2005, with some of the statements reworded to be gender-neutral. The
questionnaire is used and adapted in many cultures with the consideration that
some of the subscales are sensitive to the population risk level (Giannakopoulos
et al., 2009; Marzocchi et al., 2004; Niclasen et al., 2013; Shojaei et al., 2009).
Provides indicators of five subscales, which are assessed with a Likert scale from
0 to 2, the absence or presence of a four kinds of difficulties or a strength. The
reliability of the 25-items administered methodology is «=,591. An index for
general behavioural difficulties and five other sub-scales are displayed as follows:
a) for negative emotional symptoms Crombach’s « is ,753;

b) the presence of friends and whether the relationships with peers are

conflicted or not « is ,282);

c) problems with self-control, concentration and hyperactivity «=,569);
d) conductive problems and violation of the norms («=,430);

e) a scale for positive social orientation, benevolence and prosocial behaviour

(@=,722).
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Analyzing factor loadings (by introducing Principal Component, Promax
Rotation, Higenvalue>1) 6 random factors were identified, which explain about
47.89% of the variations in the participants’ answers. Despite some issues with the
main components confirmation, each of the five indices will be calculated
according to the way indicated by the author of Bulgarian adaptation.

2. Brief Inventory of Thriving [9] is a 10-item questionarre that provides an
opportunity for self-assessment with a Likert scale ranging from 1, “not at all” to
5, “completely yes” to what extent the statement characterizes the lifestyle of the
participants. The scale reliability is «=,889. In exploratory factor analysis
(Maximum Likelihood, Promax) a general factor with a total explained variance of
the model of 45.17% is derived. The model is relatively acceptable (Goodness-of-
fit, ¥*=673,241, df=35, sig.=,000). The short-scale measures one component
which refered to thriving summing scores that refering to a overall positive
functioning in different life areas considered important to most of the people and
does not only include a sense of psychological well-being but also how positive
social relationships are, whether participants maintain a supportive relationship,
empathy and mutual assistance, the feeling that one contributes to the happiness
of others and thus earns not only their respect but also trust and mutual devotion.
The high indicator represents whether the person leads a purposeful and
meaningful life, engaged in activities that contribute to growth, maintains self-
esteem and looks to the future with optimism, having a sense of personal

competence, whether he contributes to his prosperity and that of the group.

Results and discussion

To study the hypotheses, two types of analyzes were performed with the
calculated results based on raw scores for a generalized index of personal
difficulties, four subtypes of difficulties and the indicator of thriving as a
expression of personal well-being and success. First, a correlation analysis was
performed on the self-assessment data of the entire sample (Zero-order
correlations), then the differences in the values of the correlation coefficients
between the indices with partial correlation analysis to differentiate dependencies
according to whether the participants are studying in an innovative school or not.
From the results presented in Table 1, it can be concluded that index of general
personal difficulties is moderate to strongly inversely related to the general feeling
of thriving (R= -,451) as the value of the correlation does not change significantly
when the target group is differentiated (R= -,439). (Tab. 1)
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The magnitude of the desired effect of innovative education on the overall
level of personal difficulty, if the accuracy of the SDQ scale can be relied on, and
consequently the thriving rate increases moderately with applied innovations,
supported by the relatively polarized correlation between the only strengths. The
thriving index is inversely related to the level of general difficulties, as expected,
both in the group of all students and in the target group of students from the
innovative school. The changes in the values of the other correlations are similar,
especially those that are in support of the first hypotheses.

Emotional difficulties and prosperity mark a pattern similar to the total
difficulties index. As negative emotions increase, a general decline in overall well-
being can be expected (Zero-order R= -/423; Partial R= - 417, both are significant,
»<,0001). Conductiveness (violation of the norms) in both cases (from the general
data pool and adolescents studying in the innovative school) does not have a
moderate negative impact on overall subjective well-being and success, which may
mean that either the level of self-reported propensity to break the rules is
deliberately underestimated, or the developing self-awareness of boys and gitls,
regardless of where they study do not see small, expecting social desirability
responsing. This finding partially supports the second hypothesis only if the
inverse sign and the degree of certainty of the correlation coefficient are taken into
account (Zero-order R= -201; Partial R= -,176; p<,0001).

Concerning the third hypothesis, according to which it can be expected that
the level of distraction and difficulty in controlling motor and emotional impulses
(hyperactivity) is justified in the results obtained (Zero-order R= -,361; Partial R=
-,351; p<,0001). It can be expected that the feeling of satisfaction with life,
personal growth and success depend to some extent on the ability to cope with
deficits in concentration, emotional and motor impulses, from which neither the
students of the innovative school, nor the other control group shows a significant
difference. From the obtained correlation values it can also be expected that the
problematic relationships with peers do not have a significant impact on the self-
assessment of success (Zero-order R= -/157; Partial R= -160; p<,0001).

To outline more precisely the similarities and differences, as well as to assess
the magnitude and the level of significance depending on gender, age and type of
school, an additional multiple analysis of variations (MANOVA) of participants’
scores has been applied. It was found that gender does not affect largely,
nevertheless the differences are very significant on the indicator of the presence
or absence of emotional difficulties (Partial n2 =,015 or 1.5% difference between

male and female participants, sig. =, 0002). The differences between the boy and
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gitls seem to follow a common model when the type of educational institution is
taken into account at the same time (the differences between the focus and control
groups are insignificant, sig. =,700). This pattern of negative emotionality in
adolescents is not uncommon. Similar findings have been found for the Bulgarian
population in previous studies (Costa & McCrae, 2007; Ferdinandov, 2020). (Fig.
1)

The educational stage and the type of educational institution impact
separately cannot be expected whether the students are from primary, secondary
general and specialized training. It was found large and significant differences
between the target group of students from the innovative school and the control
group from other schools in terms of indicator for thriving. The difference is 0.9%
in favour of the last educational stage (Partial n2 = .009; sig. = .01). (Fig. 2)

The lack of differences in the indices claiming to measure strengths and
weaknesses can be attributed to the homogeneity of the school organizational
culture, which implies equal perception and treatment of all students regardless of
their age, both in terms of difficulties and in general support and training particular
competences. To the positive relationships and the full meaning and experience
of the time spent in the educational environment. If the interaction between the
educational stage and the type of educational institution is taken into account,
almost completely similar patterns are found (p>, 01), i.e., the differences in the
mean values are insignificant for both the experimental target group and the

control sample.

Conclusion

Thus, considering the limitation of this type of cross-section data analysis
participants are likely to be affected not only by the period of severe restrictive
measures due to the spread of Sars-Cov-2 and the new strains the stage affects
mainly the emotional condition, but also the nature of online education, which
can not compensate for the benefits of innovation applied in a real environment.

Some important limitations in the methodology were found in the analysis.
Prevalent reliability issues and the validity of three of the five sub-scales of The
Strengths and Difficulties Questionnaire were identified. It was mentioned the
some shortcomings in the construction of the questionnaire itself probably distort
the item-consistency and expected construct coherence, e.g., due to the partial
cross-cultural applicability of the content concerning the peers-problems, conduct
behavior and attention-deficits or due to the narrow Likert range for self-

assessment, some specifics of the target and control samples, which probably
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affect the sensitivity of the measuring instrument adapted for high-risk groups
contribute to the hypotheses which not found confirmation. On the other hand,
the complementary tool Brief Inventory of Thriving demonstrates sufficiently
high psychometric qualities and to some extent compensates the failures with its
accuracy and sensitivity and draw the general picture of the final results, explaining
in the expected way correlating significantly to the reliable indices for emotional
symptoms and pro-social behavior.

However, some of the hypotheses that follow the intuitive expectations of
straight and inversely proportional relationships between the newly adapted
thriving index and the indicators for different types of difficulties, it can be said
with certainty that the area of difficulty moderately reflects the current overall state
of the students both in randomly selected schools and the STEM training group.
Recent challenges and changes in society prescribe a central place for science and
innovation in joint efforts to achieve sustainable development of society. This also
implies not only the presence of adaptive qualities of personality to the changing
external environment which is the leading purpose of the project, but the
development of strengths, enrichment of knowledge which could be measured
even by a shorter, but combined into a more complex prolonged researching

design.
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Appendix

Table 1: Mean values and values for correlations between indicators

Index Mean Std. deviation Min Max 1.0 11 1.2 13 14 1.5 2.0
1.0 Total Difficulties 17.42 5.47 2 30 J756°°  )552° 707" 585 -238™" -451™
1.1 Emotional sypmptoms 3.83 2,49 0 10 750" 218" 352 257 086 -423™
1.2 Conduct Problems 2,69 15 0 10 550"  ,198* 350 139" - 348 -201™
1.3 Hyperactivity 4,64 2.15 0 10 700" 345" 361 158" -183™  -361™
1.4 Peer Problems 5,07 1.6 0 10 597 265" 150" 171 -,002*  -157™
1.5 Prosocial Behaviour 8.45 1.78 0 10 -248 -005* -337* -191" -100™ 367
2.0 Thriving 3.83 076 13 5 -439" 417 -176™  -351"  -160" 387"

**correlations are significant at level p<0.005. Up and left to the diagonal are presented Zero-order corelations.
Downand right to the diagonal are calculated after partialing for students from innovation project.
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Figure 1. Gender differences (A), taking into account the type of school (B)
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Therapeutic Diary in Bibliotherapy
(in Slovak)

Abstract:

The authors deal with the writing of therapeutic diaries as part of clinical, developmental and
preventive bibliotherapy. They inform about proven biological, psychological and social effects,
examples of successful use in medical and pedagogical practice, basic principles, rules and
conditions of writing, possible risks as well as the tasks of professionals accompanying
individuals to such kind of therapy. They present bibliotherapy within the field of therapeutic
pedagogy, which with a focus on helping a person in somatic, mental and social functions, in
the improvement of quality of life and integration of the individual into society, has an essential
role and importance. They describe their own experience with the application of therapeutic
diaries as a tool for personal and professional growth of the university students preparing to
work in the helping profession of therapeutic pedagogue during a period of predominantly on-
line distance learning application for society-wide anti-epidemiological regulations. The
collected and retrospectively analyzed feedback from the students showed that therapeutic
diaries are also an effective preventive method for coping in difficult life situations when the
possibility of physical verbal sharing of experiences with another person is limited, difficult,
unavailable or may not be appropriate. The article points out the importance of promotion of
therapeutic diaries for pedagogical and health professionals as a tool for processing emotionally
stressful situations and experiences not only in children and adults with a focus on supporting
their healthy development and life but also as a potential tool of one’s psychohygiene in
connection with the performance of their profession.
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Terapeuticky dennik v biblioterapii

Abstrakt:

Autorky sa v ¢lanku zaoberaju pisanim terapeutickych dennikov ako sucasti klinickej, vyvinovej
a preventfvnej biblioterapie. Informuju o preukazanych biologickych, psychologickych a
socialnych tcinkoch, o prikladoch uspesného uplatnenia v pedagogickej 1 zdravotnickej praxi,
zakladnych zasadach, pravidlach a podmienkach pisania, moznych rizikach ako aj o ulohach
profesionala sprevadzajiceho jednotlivca ramci biblioterapie. Predstavuju biblioterapiu v ramci
odboru liecebnej pedagogiky, ktora so zameranim na pomoc cloveku pri somatickych,
psychickych a socialnych funkciach, pri zvySovani kvality Zivota a zaclenenia jednotlivca do
spolo¢nosti, ma podstatnd ulohu a vyznam. Popisuji vlastna skdsenost’ s uplatnenim
terapeutickych dennikov ako nastroja osobnostného a profesionalneho rastu u Studentov
univerzity pripravujucich sa na pracu v pomahajucej profesii liecebného pedagdga pocas
obdobia prevazne on-line diStancného vzdelavania pre prijaté  celospolocenské
protiepidemiologické opatrenia. Zozbierané a retrospektivne analyzované spitné vizby
studentov ukazali, Ze pri terapeutickych dennikoch ide aj o Gc¢innd preventivhu metédu na
zvladanie naroc¢nych Zivotnych situacii, ked’ je moznost’ fyzického verbalneho zdiel'ania
vyznamnych zazitkov s inou osobou limitovana, st'azena, nedostupna alebo by nemusela byt’
vhodna. Clanok poukazuje na vyznam propagacie terapeutickych dennikov u pedagogickych a
zdravotnickych pracovnikov ako nastroja na spracovanie emocne zat’azovych situacif a zazitkov
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nielen u deti a dospelych so zameranim na podporu ich zdravého vyvinu a zivota, ale aj ako
potencialneho nastroja vlastnej psychohygieny v savislosti s vykonom ich profesie.

Klicové slova:
terapeuticky dennik, receptivne a expresivne metédy biblioterapie, expresivne pisanie, klinicka,
vyvinova a preventivna biblioterapia, uloha profesiondla v terapeutickom procese pisania.

Uvod

Cielavedomé uplatniovanie terapeutickych ucinkov citania a pisania je
pravdepodobne rovnako tak staré ako histéria roznych systémov pisma. Velké
diela — eposy roznych narodov a prehistoricka poézia, liecivé piesne a citanie
textov od nasich vzdialenych predkov su s nami dodnes, pretoze su integralnou
sucast’ou nasej literarnej aj hudobnej kultury a folkloru.

Pisanie dennikov mame najcastejsie spojené s pubertalnym a adolescentnym
obdobim zivota cloveka. Vplyvom prirodzenych vyraznych a nerovhomernych
biologickych zmien dochadza v tomto vyvinovom obdobi aj ku zmenim v
psychickej oblasti. Zvysena emocionalna vnimavost’, prehlbovanie citového
zivota, zvyraznena hibka a intenzita prezivania, zivsia predstavivost’ a hPadanie a
rozvoj vlastnej identity ako prirodzené javy v tomto vyvinovom obdobi
prirodzene vedud aj k zvysenému zaujmu o umenie, transcendentalne, snahu o
basnické a iné umelecké sebavyjadrenie, ako aj o vedenie dennikov ako jednej z
moznosti na zvladnutie prebiehajucich zmien. Dennik v§ak moéze rovnako dobre
pomahat’ aj v inych vyvinovych obdobiach cloveka, rovnako v dospelosti, ako aj
v detstve.

Existuju rozne druhy dennikov. Faktografické, ktoré sa sustred’uji na strohy
popis vonkajsich udalosti, fakty a hesla s jednoduchym ciel'om ich iba zachytit’
alebo popisat’. Dalej st denniky spomienkové, ktorjch ciePom je zachytenie a
pripomenutie vyznamnych osobnych alebo rodinnych wudalosti, pripadne
vyznamnych udalosti urcitej skupiny osob alebo organizacie (rovesnickej skupiny,
triedy, skoly, klubu a podobne), ktoré casto mavaji podobu kroniky. Existuju
denniky motiva¢né, urcené na zaznamenavanie stanovenych cielov spravidla
vykonového charakteru a pokrokov v nich. Existuju denniky, ktoré zachytavaju
informacie, ktoré pre nas maju istu hodnotu, za ¢o sme vd'acni a ¢o sa podarilo.
Existuju denniky citatel'ské na zachytavanie zaujimavych citatov, vypiskov z knfh.
A existuju tiez denniky terapeutické, ktorych icelom je zachytenie najsikrommnessich

individudlnych myslienok, pocitov, emdcit, tigob, vyznamov a snov jednotlivea.
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Pisanie terapeutickych dennikov v terapeutickej praxi historicky zacinalo
zapisovanim snov. Rovnako ako krasna literatira prostrednictvom jazyka, tak aj
sny prostrednictvom obrazov, komunikuji metaforické vyznamy, ktoré mozu byt’
individualne velmi vyznamné. Prvé denniky v Kklinickej praxi vyuzivali
psychoanalyticki psychoterapeuti. Pacienti si do nich zaznamenavali svoje sny a na
stretnutiach potom o nich spolocne s terapeutom diskutovali. Sprostredkovane
teda sluzili ako bohaty terapeuticky material. Vyuzitie dennikov na monitorovanie
spravania a neskor aj pocitov a myslienok, je vSak hlboko zakorenené v tradicii
behavioralnej terapie. Denniky v ramci klinickej psycholégie preto nie
prekvapujico spopularizovali prave behavioralni terapeuti (Thiele a kol., 2020).

V tomto clanku prinasame pohlad na moznosti vedenia terapeutickych
dennikov na riesenie aktualnych problémov v akomkol'vek vekovom obdob{ s

osobitnym s podporou liecebného pedagdga.

1. LieCebnopedagogicky orientovana biblioterapia

Pojem biblioterapia je znamy prevazne v spojitosti s medicinou, ako metdda v
psychoterapii, ktora sa vyuziva najmid pri praci s psychiatrickymi pacientmi.
Biblioterapia ma uzke prepojenie aj s inymi vednymi odbormi (psycholégia,
pedagogika, sociologia, liecebna pedagogika, Specialna pedagogika, literarne
umenie, knihoveda, ...).

H. Hartlova, a P. Hartl, definovali biblioterapiu ako metédu vyuzivajucu
lieccebné alebo podporné ucinky citania (Hartlova a Hartl, 2009). M. Howie
vymedzil klinickd a vyvinova biblioterapiu. Klinickd biblioterapiu chape ako
metédu intervencie, pomoci poskytovanej pacientom s vaznym emocionalnymi
alebo behavioralnymi tazkostami (Howie, 1988). Vyvinova biblioterapiu
povazuje za podporni metédu pri rieSeni krizovych situacii, napomahajicu
sebarozvoju jednotlivca, ktora sluzi na uspokojovanie jeho zivotnych potrieb. P.
Svoboda popisuje biblioterapiu ako psychosomatickt, psychorelaxacnd,
edukacnd, ako tvorivé pisanie, pisanie dennika, narativnu, lyrickd, polyesteticku a
virtualnu (Svoboda, 1988).

Biblioterapin v liecebney  pedagogike chapeme ako cielavedome,  systematické
liecebnovychovné posobenie jednotlivymi /ogkami literdrneho prejavu v ohrozenych,
chorych, naruSenych, zdravotne znevyhodnenych jednotlivcov. Biblioterapia ako
metoda komunikativnebo charaktern ma podnecujuct vplyv na verbalny prejav klientov
a moze sluzit’ ako interakény Ccinitel, stimulator emocionalneho, etického a

socialneho vyvinu. Biblioterapentickdi intervencia moze u cloveka v zlozitej zivotnej
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situacii  sprostredkovat’ vhl'ad do jeho problémov, moznosti ich rieSenia
a zivotnych perspektiv (Majzlanova, 2018, s. 193).

Z hladiska pristupn ku klientovi rozoznavame Rlinicki, edunkativno — humanistickii
a bebaviordlnu biblioterapin. Klinickd biblioterapia sa chape ako metdda intervencie,
pomoci, poskytovanej pacientom so psychickymi a emocionalnymi problémami,
v pedagogicko-psychologickych poradniach, v zariadeniach ustavného typu pre
postthnutych jednotlivcov, kde je biblioterapia indikovana ako podporna terapia
popri farmakologickej liecbe a psychoterapii. Txv. edukativno — humanistickdi
biblioterapia slazi ako intervencny program v skolach, v detskych domovoch,
v domovoch doéchodcov, liecebnovychovnych zariadeniach, \
$pecialnopedagogickych poradniach, v kluboch a organizaciach v ramci
obcianskych zdruzeni a nadaci. Bebaviordlna biblioterapia sa uplatiuje v
ambulanciach a centrach pre liecbu drogovych zavislosti, v napravnovychovnych
zariadeniach, pre osoby vo vykone trestu, v diagnostickych centrach pre deti a
mladez (Majzlanova, 2017, s. 6).

Pri biblioterapii zameranej na jednotlivca hovorime o individudlne biblioterapii.
Uplatiiujeme ju vtedy, ked’ klient nie je pripraveny posobit’ v skupine alebo si
riesenie jeho problému vyzaduje osobitny pristup. Skwupinovd forma biblioterapie
posobi ako motivacny a aktivacny Cinitel’ pri praci s klientom, vytvara priaznivé
podmienky na prekonanie emocionalnej izolacie, navodzuje snahu vzajomného
porozumenia. Hromadnd forma biblioterapie je velmi zriedkava a vicsinou sa
kombinuje so skupinovou alebo individualnou formou biblioterapie. Uskutoénuje
sa napriklad prostrednictvom rozhlasu v danom zariadeni pri vysielani literarneho
diela. Jednotlivé formy biblioterapie sa kombinuju. Pocas hromadnej alebo
skupinovej formy biblioterapie méze niektory z klientov po case potrebovat
individualny kontakt s terapeutom a naopak, klient v individualne forme
biblioterapie sa moze po urcitom case zaradit’ do skupiny (Pilarcikova-Hyblova,
1997, s. 24; Rothschild, 2007).

V7 ramei cielov sa u klientov zametiavame na nadviaganie kontaktov, odreagovanie
napdtia, rogvej dravého sebavedomia, sebarealizdcie,  spoluprdce, rogvoj tvorivosti
a predstavivosts, poskytovanie agitkn dispesnosts, vzbudenie & prehlbenie zanjmov, rozvijanie
komunikdcte, schopnosti nahladn na svoju situdcin, hodnoty, problémy, odpiitanie sa od
problémov. V liecebnopedagogicky orientovanej biblioterapii si stanovujeme globdlne
ctele, ktoré vyplyvaju z aktualnych problémov u klienta v oblasti spravania a
prezivania (u deti napriklad impulzivne spravanie, problémy s adapticiou na nové
prostredie a pod., u dospelych klientov s emocionalnymi problémami pri zvladani

st’azenych zivotnych situacii, ako je vazne ochorenie, posttraumatické stavy). V
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ramci uvedenych cielov sa zameriavame na sebapoznavanie, ziskavanie novych
informacii a skusenosti, ktoré v mnohych pripadoch maja pozitivay vplyv na
spravanie, prezivanie a vytvaranie novych postojov. Pri konkrétnejsich cieloch sa
zameriavame #a plnenie (iastkovych sloh pomocou funkcii literarneho textu, na
zaklade cieleného vyberu literarnych zanrov a pod. Pri mikrocieloch ide o
identifikaciu  konkrétnych pristupov, ktoré uplatiujeme pri dosahovani
zaverecného ciela (Majzlanova, 2017, s. 8).

Zameriavame sa v nej na pochopenie, porozumenie a prijatie zivotne]
situacie, v ktorej sa clovek nachadza, nijdenie zdrojov zvladania, poskytnutie
modelov spravania, sprostredkovanie nadeje a novych zivotnych kompetencii,
pozitivneho emocionalneho a estetického zazitku, vedenie k hlbsiemu zmyslu a
pozitivhym zivotnym hodnotam v rozsirenom holistickom bio-psycho-socio-
spiritualnom koncepte ponimania zdravia cloveka prostrednictvom literarnych
diel (Majzlanova, 2018).

Predmet biblioterapia — sa okrem arteterapie, dramatoterapie, ergoterapie,
muzikoterapie, psychomotorickej terapie a terapie hrou - vyucuje na Katedre
liecebnej pedagogiky Pedagogickej fakulty Univerzity Komenského od roku 1994.
Studenti $tudijného programu lie¢ebna pedagogika absolvuji 4 semestre
teoretickej a praktickej vyucby z biblioterapie ako sicast’ celkového poctu 5000

hodin univerzitného stadia v odbore liecebnej pedagogiky.

2. Terapeutické denniky ako sucast’ expresivnej metddy biblioterapie
V7 biblioterapii ug tradicne rozlisujeme receptivnn a expresivnu metddn biblioterapie. Pri
receptivney metdde biblioterapie ide hlavne o terapeuticko-vychovné a preventivne
vychovné vyuzivanie:

1)  pocivania prednasaného alebo predcitaného literarneho diela alebo;

2)  samostatného (ania literarneho diela.

Pri excpresivnej metide biblioterapie ide o terapeuticko-vychovné a preventivne
vychovné uplatiovanie:

1) aktivneho umeleckého prednesu/teciticie alebo  rozpravania ptibehov,
rozpravok, basni, atd’.;

2)  pisania ako takého az aktivnej literarnej tvorby vzdy v ramci vopred
identifikovanych terapeuticko-vychovnych cielov (Kotrbova a kol., 2019).
Sucast’ou kazdej biblioterapie je rozhovor, dialég, vysvetlovanie, skupinova

diskusia, alebo ina forma interakcie s terapeutom, ktorej primarnym cielom je

poskytovanie spdtnej vizby, faciliticia, podpora a sprevadzanie procesu pogndvania.
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Pri uplatneni receptivnej metdédy biblioterapie technikou c¢itania —
uplatiiujeme citanie ret’azové, spolocné, sélové, ¢itanie vo dvojici a predcitavanie
textu. Z pohladu funkcénosti rozoznavame citanie nformacné, kritické a tvorive.
Cielom znformainého Citania je zoznamit’ Citatela s danym textom a ziskat’ nové
informacie. Py kritickom citani je klienti vyjadruja k textu svoje vlastné stanovisko,
nazor. Tento pristup sa ukazal ako vhodny najma u deti v pubertalnom veku a u
niektorych dospelych klientov. Tworivé fitanie je prilezitost’ou pre klienta dokoncit’
dej literarneho textu inak, zmenit’ zvrat deja a podobne a tym sa konfrontovat’ so
svojou zivotnou situaciou (Obert, 1980).

Pokial' ide o expresivhu metddu biblioterapie sacasni autori zaraduju
terapentické denniky medzi tradicné a ndme metddy expresivne biblioterapie (Svoboda,
2013, s. 47; Majzlanova, 2017, s. 32; Kovacova a ValeSova-Malecova, 2018, s. 11),
ku ktorym sa okrem pisania terapeutickych dennikov zarad’uje aj rozpravanie
pribehov, recitacia alebo umelecky prednes uplatnovany na zaklade vopred
identifikovanych terapeuticko-vychovnych cielov. Patri sem aj pisanie listov —
literarnemu hrdinovi, autorovi diela, sebe alebo inej dolezitej osobe, tvorivé
pisanie — teda tvorba kratsich alebo dlhsich umeleckych literarnych utvarov —
parémii, poézie, prézy alebo divadelnych hier, pisanie vypiskov cititov z
literarnych diel alebo zaznamenavanie zatial pisomne nezachytenych slovesnych
umeleckych diel, pisanie citatel'skych ohlasov a citatel'skych dennikov, tvorba
textovych alebo textovo-obrazovych kolazi, komixov a podobne (Majzlanova,
2017; Svoboda, 2013; Majzlanova, 2005). Ide o vsetky také cinnosti, kde je
recipient vedeny k aktivhemu spractivaniu materialu slovesného charakteru.

V zahrani¢nej odbornej literatdre' sa pisanie terapeutickych dennikov zahfia
do skupiny podpornych pristupov oznacovanych sahrnne ,expressive writting a
hoci vo svojej podstate kazdé pisanie je expresivne (vzdy je zamerom pisatel'a
nieco — 70 express — vyjadrit’, v tomto pripade slovne), tymto slovom sa v porovnani
s inymi pristupmi (ako napriklad ,creative writing”) oznacuje, ze nejde iba tak
o akékol'vek slovné vyjadrovanie alebo popisovanie — racionalne alebo reportazne
taktografické alebo iné obdobné — ale hlavne a v prvom rade o (seba)odhalovanie,
vyjadrovanie a popisovanie vlastnych pocitov, emocii, tizob, myslienok,

vyznamov a hodnot.

! Pozn. aut.: Vid napriklad vyhladavacie kl'a¢ové slova v medzindrodnej odbornej medicinskej databaze
PubMed.
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V literarnom umen{ byvame niekedy svedkami pretavenia pévodne
sukromnych a dovernych zapiskov, poznamok a tvah vedenych v podobe
dennikov do neskorsej podoby literarnych diel. Za vsetky spomenme celosvetovo
najznamej$i publikovany dennik s rovnakym nazvom autorky aj diela Dennik
Anny Frankovej, ktory mal najskor vo svojej podstate podobu terapeutického
dennika a neskér ho — na zaklade publikovanej verejnej vyzvy danskeho
Slobodného radia Oranje vysielajiceho z Velkej Britanie aby obcania poskytli
svoje denniky pre povojnovu zbierku na historické ucely — Anna Frankova zacala
prepisovat’ do podoby knihy (Shemesh, 2016).

Na zabezpecenie skuto¢ne terapeutickej povahy dennika je vsak potrebné
jednoznacne reSpektovat’ zasadu, ze ferapeuticky dennik nie je urceny na citanie nikoniu
mnémn ako jeho pisatelovi (Rainwater, 1993, s. 91). Preto je na doverny privatny
charakter terapeutického dennika potrebné klast’ od samého zaciatku nalezita
pozornost’. Vysvetlit' klientovi dovody takéhoto zamerania vratane jeho
priebezného vedenia k uskutoc¢neniu vsetkych potrebnych a nevyhnutnych krokov
a opatreni na ochranu dennika pred nechcenym oboznamenim sa s jeho obsahom
zo strany inej osoby (Pennebaker, 2013, s. 12-13). Aj ked” by to malo byt’ za cenu
zaobstarania trezora s kédom, do ktorého bude dennik vlozeny, aby bol chraneny.
To samozrejme, nevylucuje moznost’” neskorsicho spracovania zapiskov z
terapeutického dennika do umeleckej literarnej podoby, ak by si to osoba neskor
takto priala. Avsak umelecky literarny zamer nema byt’ v popredi.

Pre naplnenie terapeutickych zamerov je preto v prvom rade zo strany
sprevadzajiceho profesionala potrebné osobu instruovat’ a podporovat’ v
zabezpeceni takych podmienok, aby pri pisani dennika mohol byt pisatel
maximalne zprimny, slobodny a otvoreny hlavne sdam pred sebon aj vo velmi intimnych
zdleitostiach. Hlavne v takych, o ktorych sa moéze inak saim domnievat’, Zze o nich
z roznych dovodov — ¢i uz st dané vychovou, kultirou, religiéznym pozadim
alebo v celozivotnom procese inak zvnutornenymi presvedceniami alebo
hodnotami — nemdze alebo nie je vhodné hovorit, alebo ze by ocakavana reakcia inej
osoby, s ktorou by obsahy boli komunikované mohla byt malo podporna,
respektive by dokonca mohla predstavovat’ riziko d'alsej zat'aze, ked’ by osobu
mohla za jej zazitky alebo postoje k im zacat’ odsudzovat’ (Pennebaker, 2013, s.
12, 15).

Forma, wmiesto a Cas si taktied velmi dolefité, pretoze uz tie reprezentuju
individualne vyznamy. Podla odbornikov je vhodné osobe sprostredkovat

nasledovné instrukcie (vol'ne upravené podla J.A. Rainwater, ].W. Pennebacker,)

(Rainwater, 1993; Pennebaker, 2013):
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Vyhladajte doma, kupte alebo vyrobte si pekny zapisnik! Dajte si zalezat’,
aby sa Vam pacila jeho farba, vyhovovala jeho velkost, atd. Ak vam to
vyhovuje, moézete pisat’ aj na vol'né listy papiera.

Pokial' nemate fyzické obmedzenia, uprednostnite pero a papier - piste
rukou! Aj ked’ je k dispozicii mnozstvo technickych pomocok - diktafony,
pocitace prip. iné, pisanie na papier mava omnoho osobnejsi a
emocionalnej$i vyznam ako t'ukanie pismen na klavesnici alebo displeji.
Nijdite si pokojné, prijemné miesto, kde mate sukromie — v parku, doma v
izbe, v kniznici — skratka kde vas nikto nebude rusit’.

Vytvorte si ritual pisania — zoberte si oblibené pero, prineste si obl'ibenu
salku.

Zaznamy si datujte — den, mesiac, denna doba, rok, miesto.

Najdite si vhodnu dobu na pisanie, ktora 4m osobne najviac vyhovuje: M6ze
to byt’ skoro rano, ked ste este nevstali z postele, co vam mozno umozni
vsimnuat’ si a zapisat’ aj sny, alebo budete potrebovat’ sa najskor osprchovat’
a najest’, aby ste si vyjasnili myslienky pred ich napisanim. Vicsine I'udi vsak
vyhovuje pisanie na konci pracovného dna, kedy uz je vicsina povinnosti
suvisiacich s pracou alebo chodom domacnosti zabezpecenych. Mozno ze
vam vsak bude vyhovovat’ ina cast’ dna, dovol'te si aj v tomto slobodu
vyskasat’ r6zne moznosti. Dolezité vsak je, aby ste mali k dispozicii este
nejaky vol'ny ¢as na spracovanie myslienok po napisani.

Piste v 1. osobe jednotného lisla! Piste sivisle bez prerusovania.

Zapisujte si myslienky, obrazy, I'udi, zvuky/hudbu, vone, miesta, mena,
nazvy, vyroky, citaty, basne, emocie, pocity, zazitky, skidsenosti, vyznamy,
sluby, presvedcenia, tuzby, priania, rozhodnutia, sny... okolvek, co na 1ds silno
zapdsobi (ako napriklad: Ked vim niekto velni ,,ublizi. A — ako ste k tomu pripadne
prispeli sami. Ked' ste nabnevani. Ked' ste smutni. Ked' sa niecoho obdvate. Ked' sa nieconmu
vyhybate. Ked' potrebujete presksimat’ svoj vtah k niekommu alebo niecommn. Ked
potrebujete preskiimat, pripadne menit’ nejake svoje staré presvedcenie. Ked'sa amilujete.
A do éo najviisich detailov. atd’).

Piste najmenes 15 minsit a najmenej 4-5 dni — nemusia ist’ suvisle za seboul!
Mozete pisat’ raz denne, tyzdenne, mesacne - nemalo by to vsak byt’ d’alsie
,»mal by som*.

Snazte sa zapisat’ o najviac pocitov, kazgdy jednotlivy detail, aviak hlavne ¢o najviac
dolezitych detailov. Skuste to o najyystignejsie popisat.

Mozete si dennik dopltiat’ o vyroky, kresby, rozne materidly, fotografie,

mozete experimentovat’ s poéziou, atd’., &toré situdciu vystihuyi.
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e Akajmate pocit, ze nemate myslienky, pocity, napady, zba tak pozorujte a niec¢o

sa iste objavi.

e Pokojne piste o tom istom znova, ak potrebujete!

. Ak o niecom nechcete pisat’, nemusite; piSte o nieCcom inom.

¢ Nezaoberajte sa pravopisom a opravovanim gramatickych chyb!

*  Dajte si zakazdym as na myslienky ,,po napisani“. Asporni 10 minit. Porovnaijte,

ako sa ste sa citili pred a ako sa citite po napisani. V com je to iné?

e Ak sa bezprostredne po pisani citite horsie — v malom percente pripadov je
to normalna reakcia — avSak ak dlhodobejsie pretrvavaja napriklad
depresivne alebo sebadestruktivne myslienky, alebo sa vyskytuje nejaké iné
neziadudce alebo zat’azujuce spravanie, potrebujete s nickym hovorit’ a je ¢as
na vyhladanie a kontaktovanie odbornika.

e Po case pre myslienky ,,po napisani” nezabudnite dennik odlogit’ na bezpeiné
miesto, kde k nemu nebude mat’ pristup nikto iny.

*  Nebojte sa vracat’ a (itat’ si, o ste apisali. Skiiste vnimat’, & je témal situdcia stile
aktudlna, alebo sa Vim ju podarilo vyriesit. Co sa zmenilo, ako? Co sa Vam
podarilo? Ako sa to udialo?

e Ak potrebujete, mozete sa po dopisani celého dennika rozhodnat’ dennik
odlozit’, ale mézete sa rozhodnut’ ho neskor aj roztrhat’ alebo spalit’. O tejto
zalezitosti sa vSak nikdy nerozhodujte v hneve.

Pisanie terapeutického dennika je sposobom starania sa o seba. Je to miesto
a Cas pre seba, na rychle odreagovanie, odventilovanie, oslabenie sily negativnych
pocitov a vysporiadanie sa s nimi, na orientaciu v prelomovych vyvinovych
situaciach alebo tazkych Zivotnych obdobiach. Umozniuje komunikaciu vtedy,
ked prive nie je alebo nemodze byt niekto podporny fyzicky nablizku.
Sebapozorovanie s pisanim stuvisiace umoznuje jednak odpritanie sa od emocne
zatagujicich obsabov — ich odlozenie na papier, ¢o by sa dalo prirovnat’ k , pisaniu pre
dtechu*, ako aj posiliiovanie obobacujiicich obsahov ako akési ich ,opakované
zhmotnenie®, o by sa dalo prirovnat’ k ,pisaniu 3 prebytku* (Rainwater, 1993, s.
97).

Pisanie takéhoto dennika ma vytvorit” podmienky pre ziskanie nahladu bud’
bezprostredne po napisani, alebo po neskorsom precitani pisatelom a uvedomenie
si vyznamu. Priestor pre ,,stravenie zivota®, zamyslenie, meditaciu, porozumenie
sebe samému, lepsie zvladnutie problémov, vytvorenie hodnotového rebricka,
posilnenie sebadovery a sebaucty, zistenie vlastnej vol'by alebo preferencii, zmeny
uhla pohladu/perspektivy v konecnom désledku vedie k dosahovaniu plnsicho

uvedomenia a na zaklade toho zodpovedného a zamerného rozhodovania a
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prevzatia plnej zodpovednosti za seba, zlepsovaniu zdravia ako aj lepsiemu bytiu
a kvalite Zivota.

Rovnako ako pri zapisovani silnych zazitkov a pocitov do terapeutického
dennika, tak aj pripadnom zapisovani snov ¢i uz do tohto alebo iného zapisnika,
je dolezité oddelit’ fazu produkcie od hodnotenia. Odporica sa vsimat’ si krajinu, Iudj,
predmety — spajajuce, nezvycajné, tajomné, silné, kontrastné predmety, slovné
hracky, hry cisel, ktoré sa vo sne vyskytli. Pocity po prebudent, farby. Je potrebné si
tiez v§imat’, co v sne chyba. Aka je vo sne sprava pre d'alsi rozvoj? Je vhodné tuto
spravu zredukovat’ na par slov. Odporiaca sa zaoberat’ sa tym, co mozno s
odkazom/odporiacanim urobit’ po jeho uvedomeni po prebudeni. Nadvizne je
mozné experimentovanie s kontextom, dokoncenim sna pomocou otazok ako
napriklad. Ako by tento sen prirodzene skoncil, keby nebol preruseny? Akych
spojencov alebo pomocky by ste si mohli, ak treba do sna privolat’/pritiahnut’ na
pomoc? Co by mohlo byt inak? Ak nemate sny, aky sen by sa Vam mohol snivat’?
Ako sa citite? Co ste sa z toho naucili? (Rainwater, 1993, s. 113).

Okrem uvedenych sa v odbornej praxi vyskytuja aj denniky vyskumné, ktoré sa
v biblioterapii pisu na prianie vyskumnika a maja prinasat’ informaécie o skisenosti
klienta s priebehom liecby ako spitnd vizbu na uskutocnovany terapeuticky
proces. Klient méze byt’ identifikovany, alebo moézu byt vyskumné denniky
pisané aj anonymne s tym, ze osoba je uzrozumena, ze terapeut bude ako

vyskumnik tieto zaznamy citat’.

3. Ulohy odbornika pti sprevadzani klienta v procese pisania
terapeutického dennika

Jednoznac¢nou vyhodou pisania terapeutickych dennikov je skutocnost’, ze
pacient moze z ich vedenia profitovat’ aj v case, ked’ terapeut nie je fyzicky
pritomny. Ak je terapeuticky dennik pouzity ako hlavnd technika expresivnej metody
biblioterapie, ma potencial znizovat’ tlak na frekvenciu osobnych stretnuti
zalozenych na verbalnom spracovani zat’azujucich zivotnych obsahov v priamom
kontakte v ramci terapeutického vzt'ahu s terapeutom. Ak je terapeuticky dennik
pouzity ako doplnok alebo rozsirenie uz uskutocnovanej farmakologickej alebo inej
nefarmakologickej liecby, pripadne diagnostiky alebo prevencie, ma potencial
posilnit’ ucinok vsetkych ostatnych aplikovanych terapeutickych intervencii.

Uvedené moze byt ¢iastocne dobrou spravou nielen pre pacientov, ale aj pre
terapeutov v suvislosti so zabezpecenim potrebného objemu a kvality zdravotne;j

starostlivosti pre guysené olakdvania na zdravotnicke systémy z dovodu postupne
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celosvetového predlzovania strednej dizky Zivota a celkového starnutia
obyvatelstva v jednotlivych krajinach, d’alej pre stupajicu incidenciu a prevalenciu
ochoreni a vyskyt komorbidit pri sicasnom zhorsovani dostupnosti potrebnych
zdravotnickych sluzieb pre limitované personalne, materialno-technické, financné
a iné kapacity potrebné na zabezpecenie kvalitnej zdravotnej starostlivosti a
ochrany a podpory zdravia (Kotrbova a kol., 2019).

V profesionalne vedenej biblioterapii ma mat’ osoba k dispozicii moznost’
proces pisania, zaznamenané obsahy alebo potencidlne s pisanim suavisiace
problémy a otazky priebezne konzultovat’ a niektoré dolezité zalezitosti este
pripadne aj vo verbdlnej rovine spracovat’ v kontakte a v spolupraci s terapeuticky
vyskolenym pracovnikom. Méze to byt’ lekar, sestra, klinicky alebo poradensky
psycholog, liecebny pedagdg, klinicky logopéd, pripadne iny odbornik so
vzdelanim na urovni porovnatelnej s vysokoskolskym vzdelanim II. stupna
(magisterské, doktorské), ktory pocas vysokoskolského $tadia alebo
nadvazujiceho dalSiecho profesionalneho vzdelavania zameraného na takuato
pracu absolvoval potrebné vzdelavanie z oblasti wediciny — najmi anatémie a
tyziolégie, neurobiolégie a neuropsychologie, dalej z oblasti psychoterapie a
samozrejme z oblasti biblioterapie v teoreticky a hlbsie prakticky orientovanom
dlhodobom siivislom odbornom videlivani a vycvikn.

Konzultacie s odbornikom maji okrem vhodného profesionalne vedeného
dodatoc¢ného spracovania emocne zat’azujicich zazitkov priebezne zapisovanych
do terapeutického dennika, tiez v osobnom kontakte zabezpecit’ zabranenie
preanalyzovdvanin  tej istej zalezitosti bez nachadzania akéhokolvek riesenia,
neproduktivnenn pisanin o tej istej veci znova a znova bez nadobidania potrebného
vhl'adu, porozumenia a nachadzania vychodiska a napomiict’ pripadne korekcii v
stratégii pisania, ak je to potrebné (Pennebaker, 2013, s. 14).

Ulohon liecebného pedagdga je v prvom rade byt bezpeénou osobou pre zdiel'anie
obsahu dennfka a pocitov, problémov, vhI'adov a inych skdsenosti pri jeho pisani;
sprievodcom v prehlbovani sebarozvoja a sebapoznania;
katalyzatorom/podpornou osobou pti dodato¢nom spracovani obsahov, ktoré
zostali nespracované alebo nepovsimnuté; pomocnikom pri formulovani cielov
osobnostného rozvoja/terapeutickych cielfov, definovani priotit, skilovani ich
vyznamu (na zaciatku, pocas a po uskutocneni zmeny); inicidtorom rozsirovania
poznania a kalibracie zmeny napriklad otazkami ,,Co ste si vEimli nové?*, )V ¢om
je to inér*, ,Co by ste este potrebovali?, podporovatelom preramcovania,

formulacie nového pohl'adu a perspektivy ako aj ukotvenia zmeny.
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4. Zdokumentované biologické, psychologické a socialne ucinky pisania
terapeutickych dennikov

V sacasnosti sa terapeutické denniky pouzivaji nielen ako metdda
psychoterapeutickej prace na psychiatrickych a psychoterapeutickych oddeleniach
alebo ambulanciach nemocnic — teda nielen pri liecbe dusevnych ochoreni
(vratane liecby alkoholizmu a inych latkovych alebo nelatkovych zavislosti, ktoré
sa tiez nachadzaja medzi diagnézami patriacimi do oblasti psychiatrie), pri liecbe
traumy (Pennebacker, 2004), ako aj v Sirse/ klinicke praxi — ako napriklad pri liecbe
astmy a reumatiodnej artritidy (Indroop, 2019), liecbe bolesti (Thiele a kol., 2020),
liecbe onkologickych ochoreni (Moot a kol., 2020), kardiovaskularnych ochoreni
(Manzoni a kol., 2011), ale napriklad aj pre redukcii tizkosti a stresu v suvislosti s
tehotenstvom (Quian a kol., 2020). Na rovnaky ucel mozno terapeutické denniky
uplatnit’ aj v liecebnej pedagogike pri rieseni zat’azujucich zivotnych situacii u deti
a dospelych alebo pri ich veden{ k nadobudaniu novych zZivotnych kompetencii.

Zdokumentované vyskumy informuji nielen o uz davnejsie znamych
meratelnych  psychologickych  scinkoch — vedenia  terapeutickych  dennikov
(Pennebacker, 2004; Pennebaker, 2013), ako su okamzit¢ a dlhodobé zmeny
nalady, znizenie stresu, pocitov tGzkosti, depresie, negativity, odmietania, hostility
az agresivity, namiesto ktorych nastupuju pocity ul'avy, zlepsenia, otvorenost’ k
prezivaniu pocitov Stastia, hlbsie poznanie, uvedomenie a mudrost’. Tieto sa
prejavuju aj v spravani a socidlnych vzt'ahoch ako celkové upokojenie,
otvorenost’, priatel'skost’, $t’astie a zvysend akceptacia druhych, v doésledku coho
mozno pozorovat’ zlepSenie prospechu v skole, zlepsenie pamaiti, lepsiu kvalitu
socialnych alebo pracovnych vzt’ahov, zlepsené procesy rozhodovania.

Odborné literarne zdroje informuja vsak aj o meratel'nych biologickych sicinkoch
(Indroop, 2019; Pennebacker, 2004; Pennebaker, 2013), ku ktorym patri zlepsena
cinnost’ smunitného systému (i uz reprezentovana zvysenim celkového poctu
zivotaschopnych okyslicenych cervenych krviniek alebo zvysenim poctu T-
lymfocytov doélezitych pri boji s baktériami alebo virusmi), zlepSenie funkcnej
kapacity pl'ic u pacientov s astmou, znizenie bolesti u oséb s reumatoidnou
artritidou, zlepSenie spankového cyklu u oséb s rakovinou, zniZenie hodnot
krvného tlaku u relativne zdravych osob, znizenie svalovej tenzie a potenia u 0sob
s vysokym krvnym tlakom a podobne.

Ukazuje sa, ze moznosti vyuzitia terapeutickych dennikov ako metédy
podporujucej ozdravny proces pacientov v ostatnych klinickych disciplinach ako je
pediatria, neurolégia, klinickd onkolégia, kardiolégia, geriatria, rehabilitacia,
paliativna medicina atd’. V kratkodobej alebo dlhodobej zdravotnej starostlivosti
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o pacientov, su limitované iba otvorenost’ou a pripravenost’ou zdravotnickeho

personalu tito metoédu zacat” pouzivat’. A to bez ohladu na to, ¢i ide o podporu

zdravia v rimci stanovenej lekirskej diagnézy podl'a MKCH? alebo (iba) v rimci
tunkénej poruchy, ktora sa este zatial nemusela vzdy prejavit’ poskodenim zdravia
na somatickej urovni v zmysle klasifikicie MKF.?

Americky psycholog James W. Pennebaker, ktory posobi ako profesor na
Univerzite v Austine v Texase a ktory uz viac ako 20 rokov pouziva metédu, pri
ktorej od cloveka nechce ni¢ viac iba to, aby polozil pero na papier a pisal,
povazuje sa za prickopnika v oblasti expresivneho pisania a ktory je aj autorom
nieckolkych knih venovanych tejto téme (Broz, 2012), popisuje skutocne
pozoruhodné vysledky z vlastnych vyskumov.

V prvej zo spominanych studif (publikovanej v roku 1986), ktoru realizoval
pocas 4 rokov s 3 testovanymi skupinami studentov:

1)  ktori si zapisovali emocne silné zazitky;

2)  ktori mali popisovat’ priebeh udalosti bez zaoberania sa eméciami;

3)  ktori si nepisali ziadne denné zaznamy zistil, ze v skupinach studentov, ktoré
sa zaoberali svojim emocnym svetom, navStevovali lekara pre rbézne
ochorenia (respiracné, infekcie, bolest’ hlavy a podobne) 0 43% menej fasto ako
Studenti zaoberajuci sa zaznamami bez zaznamenavania emocii
(Pennebacker, 2004, s. 6).

V druhej nim realizovanej stadii, ktorej sa ztacastnili osoby s identifikovanou
traumou z detstva, ktora sa udiala do ich 17 rokov veku ako su strata domova,
sexualne traumy vSetkych druhov, smrt’ blizkej osoby, prirodné katastrofy, rozvod
rodicov, fyzické zneuzivanie a podobne (n=157), o ktoref nemali mognost’ hovorit’ alebo
pisat’, navstevovali svojho vseobecného lekara pre r6zne ochorenia 2x castejsze ako
osoby z kontrolnej skupiny bez traumy z detstva (n=310) a 0,5x castejse ako osoby
s traumou z detstva (n=165), ktoré ale o nej mali moznost’ hovorit’ alebo pisat’
(Pennebacker, 2004, s. 4-5).

V novSom vydani tej istej publikacie z roku 2013 (Pennebaker, 2013, s. 9-10)
autor popisuje aj vysledky projektu z roku 1994 s muzmi stredného veku, ktori
boli neocakavane prepusteni z ich zamestnania v oblasti hi-tech technologii
potom, ako pre rovnaku spolo¢nost’ pracovali viac ako 15 rokov. Prva skupina

0sOb pisala o svojich najhlbSich emdciach a myslienkach tykajacich sa straty

2 Pozn.aut.: MKCH = Medzinarodné klasifikacia chordb.
3 Pozn. aut.: MKF = Medzinarodna klasifikacia funk&nej schopnosti, dizability a zdravia.
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zamestnania, kontrolna skupina pisala o tom, ako travi svoj ¢as. Po 8 mesiacoch
pisania — si 52% z 0sOb z prvej skupiny zaoberajucej sa najhlbsimi emocnymi
emocné zazitkami a myslienkami prostrednictvom pisania naslo nové zamestnanie
v porovnani len s 20% osob z druhej skupiny, ktoré sa zaoberali popisom ako
pocas dna stravili svoj ¢as a to pri rovnakom pocte realizovanych pracovnych
pohovorov. Pocas projektu bolo zistené, Ze osoby z kontrolnej skupiny prejavovali
pocas pohovorov tolko nepriatel'stva, ze osoby, ktoré s nimi viedli rozhovor,
s nimi nechceli ako so spolupracovnikmi pracovat’. Pisanie dennikov, v ktorych sa
mohli zaoberat’ eméciami, pomohlo osobam z prvej skupiny poslat’ negativne
zazitky do minulosti a transformovat’ ich a zmenilo ich to na osoby s otvorenou
mysfou a akceptujucim pristupom k ostatnym dospelym. Mozno teda

konstatovat’, ze pisanie dennikov malo aj socidlne icinky.

5. Vysledky uplatnenia prieskumu v lieCebnopedagogickej praxi
Povzbudeni vysledkami $tadii a projektu vyssie uvedeného autora a majic na
pamiti, ze pisanie terapeutického dennika je vhodné pouzit’ nielen ako:

a) metddu Alinicke biblioterapie na zvladanie ochoreni, funkénych porich,
zdravotnych postihnuti, ohrozeni zdravia a zivotnych problémov stuvisiacich
so st’azenymi zivotnymi okolnost’ami sposobenych zdravotnym ohrozenim,
ochorenim, postihnutim alebo funkénou poruchou zdravia, alebo

b) metédu wyvinove biblioterapie zameranu na zabezpecenie primeraného
zvladania zivotnych dloh a problémov patriacich k danej vyvinovej etape
(Majzlanova, 2018; Svoboda, 2013; Kovacova a kol. 2018) a ktord okrem
vyssie vymenovanych zdravotnickych pracovnikov moézu dspesne
vykonavat’ aj Specialni pedagdgovia, poradenski a Skolski psychologovia,
poradcovia, ucitelia, vychovavatelia, socialni pracovnici, pripadne knihovnici
s prislusnym vyssie popisanym vzdelanim na kvalifikované vykonavanie
biblioterapie, ale v ramci prevencie aj ako

) metddu osobnostného rastn a psychohygieny (Cerna, 2019)

sme v lethom semestti akademického roka 2019/2020 ponukli moznost’ vedenia

terapeutickych dennikov skupinam Studentom S$tudijného programu liecebna

pedagogika Pedagogickej fakulty Univerzity Komenského v Bratislave na
prehibenie sebauvedomenia a zlepsovanie sebaregulacie a zaroven ako moznost’
podpory ich osobnostného a odborného profesionalneho rastu. Kontinualne
prehlbovanie uvedomenia a sebaregulicie si celozivotnym nevyhnutnym
predpokladom dobrého vykonu prace v pomahajicich profesiach, medzi ktoré

patrf aj povolanie liecebného pedagdga.
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Celkove tri skupiny studentov v réznych rocnikoch denného a externého
studia Studijného programu liecebnej pedagogiky (n=47) obdrzali na zaciatku
letného semestra na vyucovani predmetu biblioterapia zadanie zalozit’ a zacat’ si
viest’ terapeuticky dennik pri dodrzani zasad, pravidiel a podmienok, ktoré
popisujeme vyssie v kapitole 2. spracované pisomne do podoby powerpointovej
prezentacie. Na konci semestra mali $tudenti vyucujucej zaslat” fotografiu
obalu/prvej strany dennika a pisomne vypracovanu spitnu vizbu v rozsahu
strojom pisanej jednej strany A4, ako sa im pri vedeni dennika darilo, ¢o zistili,
v$imli si alebo uvedomili, aké mali problémy, pripadne ¢o iné by este v stvislosti
s vedenim takéhoto typu dennika potrebovali vediet’ alebo zdiel'at’, alebo co by
este potrebovali. Studentom bola pri zadani pondknutd moZnost’ pocas celého
obdobia pisania dennfka v pripade potreby kontaktovat’ vyucujuceho vratane
individualnej konzultacie k jeho vedeniu.

Zhodou okolnosti bolo uvedené zadanie aplikované prave na zaciatku
obdobia zavedenia celospolocenskych protiepidemiologickych opatreni na
ochranu pred virusom Covid-19 vo februari 2020. Na zamedzenie sirenia virusu
bol obmedzeny pohyb oséb na celom uzemi Slovenska a vyucovanie sa odrazu
zacalo uskutocnovat’ distancéne. S odpordcanymi postupmi pre pedagodgov
poskytovat’ vyucovanie on-line s vyuzitim pocitacovych technologii.

Zo zozbieranych spitnych vizieb od studentov vyplynuli r6zne odozvy, z
ktorych 2/3 (n=30) by sme mohli oznacit’ ako vyrazne pozitivne ako napriklad:

¢¢

,,dennfk mi pomohol sa nezblaznit™, ,,nasla som si miesto a ¢as pre seba a mam

¢¢

sa komu vyrozpravat’™, ,,pomohlo mi to najst’ negativne pocity pod povrchom a
vidiet’ samu seba z novej perspektivy®, ,,zacala som vnimat’ viac veci, ,,pomaha
mi to“, ,,nadchlo ma to*, ,,zatial nepozorujem ucinok, ale prijemné®, ,,pomohlo
mi to zvladnut’ konflikt v rodine®, ,,najprv som nechcela, ale potom ma to zacalo
tesit’™, ,,potvrdzujem, Ze to pisanie fakt pomaha®, ,zostala som s postihnutym
diefatom sama doma, zaviedla som si ho, potom aj moja dcéra a pomaha®, ,,som
sama doma s det’'mi a pomaha®, ,,pouzivam dennik aj sukromne, aj vo svojej praci
s det'mi na onkologickom oddelen{ a odporacam®.

Niektori Studenti potrebovali viac ¢asu na zacatie z dovodu problémov so
zabezpecenim ochrany dennika pred nezelanym precitanim zo strany inej osoby
(n=10). Niektori uvadzali, ze si dennik uz aj predtym viedli a prestali, alebo si
dennik uz viedli a stale vedd (n=12), ale nové zadanie im pomohlo to skusit’ trocha
inak, ¢o popisovali ako napriklad ,,dostala som nové podnety®, ,,nevedela som ako
znova zacat’ a teraz konecne prisiel ten impulz®, ,,najprv som nechcela, bolo to

depresivne, ale potom ma to bavilo®, ,,radsej kreslim ako piSem, ale vyskasala som
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a ok®, ,,veI'mi som nechcela pisat’,; ale napokon som zacala, az ma to zacalo bavit’,

114

budem pokracovat’™, , predtym som si dennik pisala na pisacom stroji, teraz som
skusila rucne a je to lahsie, ,,zacala som si dennfk pisat’ minuly rok kvoli
problémom na odbornej praxi, parkrat mi v ich zvladani dennik vel'mi pomohol®.

Iba v 4 pripadoch bola zaznamenana odozva, ktort by sme mohli oznacit’ za
relativne a to zdoraznujeme — skutocne iba relativne — negativnu: ,,zacala som, ale
nebudem pokracovat’, lebo radsej kreslim alebo lepim obrazky®, ,pisala som si

13

elektronicky dennik, ale nebudem pokracovat’, radsej zacnem kreslit’™, ,,nechcelo
sa mi to pisat’ samej, tak sme si s priatefom zaviedli spolo¢na kroniku a to uz
potom bolo pekné®, , pisala som si denniky a uz ma nudia, tak som skusila video
dennik, ale potom ked’ som sa videla, zacala som plakat’ a stracat’ sa v pocitoch®.

U niektorych studentov teda doslo k odklonu od povodného zadania, ¢o je
vsak mozné plne akceptovat’, kedZze v ramci osobnostného rozvoja je plne
adekvatne a vhodné podporovat’ schopnost’ naucit’ sa samého seba plne
akceptovat’. Je potrebné zdoraznit’, Zze pri pisani terapeutickych dennikov nie je
ni¢ nespravne (Rainwater, 1993, s. 92) — vratane slobody v kombinovani r6znych
foriem zaznamenavania alebo spractivania najvnuatornejsich sukromnych pocitov
(pisanie, kreslenie, vpisovanie citatov, basni, lepenie fotografii, atd’.) alebo slobody
v pisani gramatickych chyb pocas vedenia zaznamov.

Pokial’ ide o poslednt z citovanych odoziev, tu by sme opitovne radi dali do
pozornosti ponuku moznosti verbalizovat’ a ziskat’ spitna vizbu v kontakte s
kvalifikovanym a skisenejsim odbornikom, ktory ma poznatky z oblasti mediciny,
psychoterapie a biblioterapie, ako sme to uz spomenuli vyssie — ¢o so
zaznamenanym a ako to pripadne d'alej spracovat’ z novej perspektivy. Viacer
autori pri zaplaveni pocitmi u pacientov alebo klientov, ktoré sa tzv. cyklia v
procese pisania a z ktorych akoby na prvy pohlad nie z problému vychodisko, ako
napriklad pri  posttraumatickej stresovej poruche, ponudkaji moznost’
kontinualneho prerusovania negativneho zazitku pozitivoymi pocitmi, odlozenia
zazitku na filmové platno a pustenia ,filmu pospiatky, ¢im sa znizuje jeho
emocny naboj (Conor a Seymour, 1998, s. 53; Levin a Frederickova, 2002, s. 171;
Rothschild, 2007; Psychicka prva pomoc, 2008) alebo spracovania alebo popisania
situdcie g e perspektivy, ako napriklad v 3 osobe jednotného cisla, co pomaha
zvladnut’ nahle navaly emocii (Pennebaker, 2013, s. 101).

Na margo pozitivnych odoziev k pisaniu terapeutického dennika, ako sme
ich reprodukovali vys$Sie — je mozno zaujimavé este poznamenat’, ze pocas
protiepidemiologickych opatreni na ochranu pre Covid-19 bola v aprili 2020 na

prevenciu dusevnych ochoreni, domaceho nasilia a samovrazd zriadenia Krizova

European Scientific e-Journal — Issue 2 (8) — January 25, 2021



linka prvej pomoci Covid-19 pre mladych, ktora okrem mailového a chatového
kontaktu umoznovala aj telefonické a video kontakty s odbornikmi. Pocas doby
trvania projektu bolo na tejto linke mladym l'udom poskytnutych 40 880
poradenskych a krizovych komunikacii (Prva psychologicka pomoc, 2020).

Aj ked ¢o do kvantity sme iste len mensou mierou — ale ¢o do individualneho
vyznamu dufame dolezitou, asponi trochu prispeli k ulahéeniu zvladania
narocnejsich zivotnych situacii, v ktorych sa studenti ocitli v suvislosti s nahlou
zmenou celospolocenskych podmienok. Zozbierané a retrospektivne analyzované
spatné vizby od studentov o vedeni terapeutického dennika ukazali, Ze pri
terapeutickych dennikoch ide aj o acinnu preventivnhu metédu na zvladanie
narocnych zivotnych situacii.

Charakteristickym znakom lie¢ebnej pedagogiky vsak je nielen individualna
starostlivost’” o osobu s nejakym zivotnym problémom, ale napriklad v ramci
véasnej intervencie aj suvisiaca starostlivost’ o rodinu diet’at’a, pripadne o iné
dolezité vzt’ahy jednotlivca v SirSom prostredi Skoly alebo komunity ako o
prostredie a vzt'ahy podporujice jeho rast a vyvin. Ide o tzv. viacdimenziondlny
pristup, ktory okrem podpory konkrétnej osoby nachadzajicej sa v st’azenej
zivotnej situdcii nefarmakologickymi prostriedkami liecebnopedagogickych
intervencii zahffia aj upravy v prostredi so sucasnou podporou rodinnych
prislusnikov alebo inych dolezitych vzt’aznych oséb osoby, pripadne ucitel'ov a
vychovavatel'ov. V pripade, Ze o dospelého, ide o podporu a posilnovanie vzt'ahov
v inom obdobnom prostredi. Posledné vyskumy ukazuju, Ze multidimenzionalna
zdravotna starostlivost’ zahffiajica a okrem pacienta podporujuca aj jeho
najblizsie okolie prinasa celkove lepsie vysledky v jeho uzdravovani a prospievani
(Kovacsova a kol., 2020).

Rovnaky princip plati aj pri pouziti terapeutického dennika. K jeho vedeniu
pre vyssie popisané preukazané biologické, psychologické a socialne ucinky mozu
byt” vedeni nielen samotni{ pacienti s onkologickym alebo Alzheimerovym
ochorenim, ale aj ich pribuzni a iné osoby, ktoré sa staraji o ich opateru. Rovnako
moze byt prinosné viest’ si terapeuticky dennfk pre deti zo socialne
znevyhodneného rodinného prostredia (netplné rodiny, ekonomické problémy,
vychovné problémy...) ako aj d’alsich moéze profesionalny odbornik — lekar, sestra,
psycholog, liecebny pedagog, logopéd, ucitel, vychovavatel, socialny pracovnik,
knihovnik, atd. motivovat’ a sprevadzat’ vo vedeni terapeutického dennika,
prostrednictvom ktorého moze spracovat’ a zvladnut mnohé potencialne
dlhodobo emocne zat’azujice zivotné udalosti. Uvedené odporucanie sme sice v

nasom zadani so Studentami nerealizovali, ale aj tak sme dostali spatnu vizbu, Ze
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v pisani terapeutického dennika boli potom priamo Studentom povzbudzovani aj
rodinn{ prislusnici a toto zadanie by sa mohlo stat’ sicast’ou nejakého obdobného

zadania v blizkej budicnosti.

Diskusa a zaver

V biblioterapii zohrava osobitne vyznamnu ulohu, aby sa pribeh dotykal
osobne doleZite] — aktudlne vyznamnej témy pacienta s vysokym motivalnym nabojom, oslovoval
Jeho tighy a Zelania s moZnostou vyhladania pozitivnych perspektiv. Terapeuticky dennik
takuto moznost’ ponuka. Terapia, vychova alebo prevencia sa prakticky vzdy
nejakym sposobom dotyka identity konkrétneho cloveka. Dobre spracované
povodne zat’azujice obsahy spravidla ponukaji odpovede na tieto otazky: Kto
som? Kam patrim? Kam smerujem? Aky to ma vyznam? Vyznamnou cast’ou
profesionalne vedeného terapeutického posobenia je, ako sme uz vyssie
spomenuli — moznost’ zdiel'ania pokroku, ktory vytvara priestor pre posilnenie
ozdravnych tc¢inkov, napriklad aj tym, ze sa vyuzije prelinanie biblioterapeutickych
metdd a technik s metddami a technikami z inych umeleckych ,,art-terapii* ako st
muzikoterapia, arteterapia, dramatoterapia, terapia pohybom (vratane tanecnej
terapie), alebo s terapiou hrou, ergoterapiou, atd’.

KedZe pisanie samozrejme nie je jedinou moznost'ou uplného
sebavyjadrenia sa, niektor{ jednotlivci lepsie profituju z neverbalneho vyjadrovania
emocii napriklad pohybom, hudbou, kresbou atd’., alebo v ich kombinacii lepsie,
ako by to neboli nikdy schopni vyjadrit’ slovami. Napriek tomu sa aj pri tychto
technikach a ich kombinaciach po ich pouziti odporiuca najst’ si vhodné miesto,
zobrat’ pero a papier a pisomne zachytit’ myslienky a pocity z realizovanych aktivit
(Pennebaker, 2013, s. 149). Pri pisani sa odporica zamerat’ na to co sa dialo s
myslou a telom, ¢o bolo vyjadrované a ako sa to podarilo, ¢o si osoba uvedomila
alebo sa dozvedela nové, ako jej to pomaha pochopit’ jej emocné prezivanie a
spravanie, atd’. Pisanie potom sluzi ako nastroj na dodatocné strukturovanie a
pochopenie toho, ¢o sa udialo (ibid).

V spojeni s ,.Citatelnymi® vegetativhymi, emocnymi, intuitivhymi a inymi
prejavmi v prezivani alebo spravani pacienta/klienta a ich naslednym kognitivoym
spracovanim st terapeutické denniky ako nastroj v biblioterapii v rukach
skuseného biblioterapeuta branou veducou k lieCeniu a vylieceniu, pretoze
individualne vnimany najvyznamnej$i segment zazitku rovnako dobre odraza
individualny aktualny stav, potreby, tazby, presvedcenia a ambicie konkrétneho
pacienta v stave ,,tu a teraz“, teda sa pracuje s aktualne s najvacsim motivaénym

nabojom.
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Pomocou neho mozno v biblioterapeutickom procese Uspesne dekomponovat,
porozumiet’ a Inovukonstruovat’— ¢i uz vyvinovo alebo hlbsie fenomenologicky — cely
konkrétny osobny pribeh alebo pribeh problému alebo ochorenia v inom kontexte
alebo inej perspektive (Pennebaker, 2013, s. 101, 119) alebo v novorn: Fivotnom vzorci
a to aj v pripade, ze zmena je mozna iba v podobe prijatia a akceptacie toho, co je
dané. Na tento ucel napriklad uz dlhé roky v biblioterapii slizi dnes uz vSeobecne
znama metdéda ,,dokoncovania rozpravok/ptibehov/basni atd.” umozfujica
testovanie alebo ,,naprogramovanie potencialnej novej zivotnej perspektivy alebo
nového zivotného vzorca, ktoré spravidla nasleduji po biblioterapeutickom
diagnostickom a terapeutickom procese spracovania dovtedajsich zat’azujucich

zivotnych obsahov.
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Abstract:

To develop the creative potential of the artist who creates works of applied art, to expand the
possibilities of increasing the range of creative choice, it is necessary to know the ancient
technologies of the needle and whooping lace. The research is devoted to the revival of ancient
technologies with the combination of needle and bobbin lace in works of applied art. The article
reveals the relevance of regional-historical, cultural, artistic and creative approaches to research
in the field of embroidery and lace-making. In the course of the research, modern empirical and
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Annomayus:

YUroOBI pasBUTh TBOPYECKUI IIOTCHIIMAA XYAOKHIKA, CO3AAIOIIEIO  IIPOU3BEACHUA
IIPUKAAQAHOTO HCKYCCTBA, PACIIUPHUTH BO3MOKHOCTH PACIINPEHHA AHAIA30HA TBOPUYECKOIO
BBIOOpA, HEOOXOAHMO 3HATH AABHHE TEXHOAOIMH HIOABHOTO M KOKAIOIIHOIO KPYIKEBa.
MccaeaoBaHmE — ITOCBAIICHO — BOIIPOCAM  BO3POKACHUA — CTAPHHHBIX  TEXHOAOTHH  C
KOMOMHHPOBAHIEM HUTOABHOTO H KOKAIOIICYHOIO KPY/KEBA B IIPOM3BEACHUAX IIPUKAAAHOTO
HCKycCTBA. PacKpEITa aKTyaABHOCTb PETHOHAABHO-UCTOPHYECKOIO, KYABTYPOAOTHYECKOIO,
XYAOKECTBEHHO-TBOPYECKOTO IIOAXOAOB K HCCACAOBAHHAM B OOAACTH HMCKYCCTBA BBIIIIMBKU H
KPYy/KEBOIIACTCHHA. B XOA€ mccAeAOBaHUA OBIAM IIPHMEHCHBI COBPEMCHHBIC SMITMPHYICCKIE K
CPAaBHHUTEABHBIC METOABI, 4 TAKKE HCTOPHYCCKAN U KYABTYPOAOTMYCCKHAN ITOAXOABI K
M3YYCHHUIO BOIPOCA. ABTOPAMH OBIAH HCIIOAB3OBAHBI VHHKAABHBIC N PEAKHE MATCPHAABL
POCCHHCKIX HCCACAOBATEACH B OOAACTH COXPAHCHHUSA MATCPHAABHOTO KYABTYPHOTO HACACAHS.
Pe3yAbTaTE HCCACAOBAHHA MOIYT OBITh IIPUMEHCHBI B XOAC H3YYCHHSA BOIIPOCA HCTOPHUIECKOTO
U KYABTYPHOTO HACACAHS PYCCKOTO TBOPYECTBA.

Koarnwueswvie crosa:
KPY’KEBO, My3€H, NCCACAOBAHHE, WMCTOPUYECKOE HACACAME, CTAPUHHBIC TEXHOAOTHM,
BOCCO3AAHHE.

Introduction

To develop the creative potential of the artist who creates works of applied
art, to expand the possibilities of increasing the range of creative choice, it is
necessary to know the ancient technologies of the needle and whooping lace.

Unique and inimitable man-made creations created by Russian and European
lace makers of the past centuries have made a significant contribution to the
development of decorative applied art, thereby enriching the world’s cultural and
historical heritage. The collections of museums contain monuments of material
culture, among which a special place is occupied by samples of lace, which
harmoniously combine the ancient techniques of embroidery and weaving on
bobbins. The study of such works by future artists contributes to the development
of their artistic and creative abilities and the implementation of new creative ideas.

The works of decorative and applied art, which have rich artistic content, are
an excellent authentic material for recreating a complete comprehensive picture
of artistic culture in the space of embroidery and lace-making. The monuments of
material culture combining needle and whooping-cough lace, which are stored in
the collections of museums, are of exceptional interest. Lace and textile product
with an openwork ornament, created by the various interweaving of filaments, is

divided into two types, depending on the execution technique: sewn with a needle
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and braided on bobbins. This scientific research includes the study of the creative
heritage in the field of embroidery and lace-making, the collection of information
about works of artistic textiles that combine the techniques of needle-sewn and
whooping lace, the development of creative thinking and outlook, and the
recreation of ancient technologies of artistic embroidery and lace. The work uses
historical, cultural, artistic and creative approaches. The historical approach in the
study highlights the specifics of specific types of embroidery and lace-making
coming from a specific region of existence of the type and features of historical
development. Culturological approach focuses are the study of the storage and
transfer of experience, revealing the results of the development of traditional
culture, the objective connection with the culture as a system of values, the
development of culture as a system of values that represents the development of

the person and the formation of his creative personality.

1. History and theory of integration of needle and whooping lace in works
of applied art

Needle lace appeared at the turn of the 15th and 16th centuries. Before that
time, various types of openwork embroidery had been known in the countries of
Western Europe, which was, in fact, a preparatory stage in the history of the
development of lace. Italy was a leader in the production of needle lace. The
closest predecessor of lace should be considered ‘openwork embroidery’, made in
the stitching technique on a sparse canvas. The warp and weft filaments were
pulled out in such a way that through square spaces were formed, separated from
each other by filament rows not pulled out along the warp and weft, swept with a
loop seam or an upholstery seam. Within the resulting grid, an openwork
geometric pattern was placed, made with a needle by a loop seam or by
interweaving the filaments together. This type of openwork embroidery calls a slit
seam (point coupe), while the geometric pattern in the form of circles, stars and
rosettes is known as ‘reticella’. Openwork squares of such embroidery usually
alternated with the canvas quadrilaterals or were arranged in rows, forming long
through strips. The first lace was called a stitch in the air (punto in aria). It no
longer had a fabric as its basis but was made with a needle with a loop seam
according to a pattern drawn on paper. Starting work on been embroidered needle
lace, mistress laid on contour drawing thick filament (suture needle forward) on

parchment, attaching it with small stitches to parchment and placed under the

European Scientific e-Journal — Issue 2 (8) — January 25, 2021



parchment leaf. After that, the entire space, bounded by the contour filament, was
filled with a loop seam. A warp is a filament that is laid on top of the prepared
mesh or in those places where the fabric has been previously removed. When the
work was finished, the outline was cut between the parchment and the canvas with
scissors. So, the lace was separated from the painted pattern. While needle lace
was derived from embroidery, bobbin lace was derived from weaving,

The appearance of pertussis lace dates back to the 16th century. Lace
weaving is carried out on a specific roller, to which the ends of the filaments are
attached, wound with the other ends on bobbins, which are wooden sticks with a
neck for winding filaments. On the roller, there is a so-called ‘chip’, i.e., a technical
drawing, a pattern drawn on paper with points for pinning. The lacemaker,
weaving lace, twisting and weaving pairs of bobbins, inserts metal pins into these
points, thereby fixing the filaments on the cleavage according to the pattern.

In the 16th century, special collections with patterns for lace products were
published in Italy. The authors of these drawings were the artists: Nicolo Soppino
(1527,1530, 1537), Burato (1527), Paganino (1527), Tagliento (1534), Pagan (1546,
1550), Ostans (1557), Serena (1564), and Franco (1596) (Davydova, 1892).

At the end of the 16th and beginning of the 17th century, a new lace variety
of guipure was created in Italy that was the leading country for the lace production
at that time. Guipure is a lace pattern, sewn with a needle or braided, connected
by thin bundles. Excellent lace of this type is kept in the State Hermitage Museum:
a woven guipure made in Milan in the 17th century. Its pattern is made up of
curved stems, from which large pomegranate and lily flowers depart. The contours
are outlined with thin braided teeth. Italian guipures were highly valued and mainly
intended to decorate men’s clothing: collars, cuffs, frills, gloves, etc. In Genoa,
lace was made, woven from gilded and silver filaments. Gold and silver lace were
used to decorate the clothes of the nobility and clergy. In women’s clothing; it was
sewn in the form of a border on wide skirts made of satin and velvet or on bodices.
Men’s camisoles and caftans were also richly decorated with metal lace.

Famous Russian lace researcher and collector S.A. Davydova, in her book
Russian Lace and Russian Lacemakers, described her trip to Italy in 1882 to get
acquainted with the lace industry and the activities of the School of Lacemakers,
which was under the high patronage of Queen Margaret of Italy, and other lace
schools and workshops in this country. Extensive sketches of the lace business in

Italy were published in the 9th issue of the Labor Commission for the Study of
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the Handicraft Industry in Russia for 1883. Davydova wrote that “... looking
abroad at the life of craftswomen, their aspirations and the results of the activities
of society and governments, I was convinced of the correctness of the
assumptions about what we want for our lacemakers. The idea of setting up a
school in St Petersburg to improve the work of provincial lacemakers, teach them
how to draw, and renew several weaving techniques that make up the beauty and
distinctive features of our ancient lace, but have been absolutely lost by modern
laces... This thought no longer left me” (Davydova, 1892). In St Petersburg, on
August 20, 1883, a Practical School of Lace Makers was opened through the
Davydova’s efforts. According to the developed program, the classes consisted of
studying the ancient technique of lace weaving, restoring this technique, applying
it to work on new lace patterns, drawing lace patterns according to given patterns,
and making correct chips based on them. In 1884, the school became the
Mariinsky, and in 1888, it was under the August patronage of the Empress Maria
Feodorovna. Since 1890, lace schools and training workshops have been opening
in many provinces, where the lace has long been weaving. The best schools,
according to V.A. Faleeva, were six schools: three in the Orel province
(Mtsenskaya, Palenskaya, and Svishchenskaya), Kukarskaya in the Vyatka
province, Alexandrovskaya in the Moscow Zemstvo, and Borisovskaya in the
Ryazan province (Faleeva, 1983). Graduates of the Mariinsky School of Lace-
makers taught in these educational institutions. The study of lace-making was
promoted by visual tutorials — albums of samples. The works, made by the
students of the Mariinsky Practical School, were included in the collection of the
best examples of Russian artistic handicraft work. They were exhibited at the
second All-Russian Handicraft Exhibition in 1913 in Petrograd. The album
dedicated to the exhibition was an ‘artistic chronicle’ of handicrafts in Russia. In
the preface, the authors noted the desire of artisans to adhere to ‘local artistic
attachments’, which will make it possible to express ‘Russian beauty’ more vividly
and strongly. Among the styles of all-Russian folk art, the dominant position is
occupied by the ‘Great Russian, folk, historical’ style, followed by the ‘little
Russian’ style using folk patterns and artistic motifs of the 18th century. “Then we
should note the echoes of the Italian Renaissance, echoes of the empire style, so
closely related to our antiquity of the early 19th century and even transformed into
a special ‘Russian empire” (Russian folk art, 2008).

At all times, women of different classes loved to do needlework. The objects
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created by them with lace and embroidery have always served as an interior
decoration of their home. To help the craftswomen, specific literature was
published, in which a particular technique was described in detail,
recommendations were given and drawings of lace and weaving schemes were
attached. In the publication The Complete School of Women’s Needlework for 1915,
drawings with a description are presented: “Lace with squares of a grid, through
arcs with teeth and connecting figures with a pigtail and leaves. The Maltese lace
pattern is executed with 22 pairs of bobbins™ and “Stitching of figures with linen
weaving, shells and rosettes with a pigtail and pico. A copy of the Italian lace of
the 17th century is made with 30 pairs of bobbins” (Complete school of women’s
needlework, 1915), as well as chips and samples of works.

The research of the influence of Italian lace on Russian lace-making allows
accessing a high pattern decorative art of the past, stored in museums and trace
the development of the education system in the space of lace and ways to recreate
masterpieces of applied art. Museum exhibits and information from literary
sources convince us that, developing during the late 19th and early 20th centuries,
the art of lace-making in Russia responded to the demands of the time and
reflected the influence of European centres of lace production. It absorbed the
best features of decorative and applied culture and created original works of lace
art creatively rethinking (Lonchinskaya, 2009).

The State Hermitage Museum has a large collection of costumes from the
18th to the early 20th centuries: the famous collection Peter the Great’s
Wardrobe everyday, ceremonial and uniform costumes of Russian emperors and
empresses and dresses created by famous fashion designers Ch. Worth, P. Poiret,
A. Brizak, O. Bulbenkova, N. Lamanova, and others decorated with lace.
Attention is accented to the masterpiece of the State Hermitage Museum textile
collection Ballgown Made of 1ight Green Fi. The 1890s., inventory number E/rt 12901
a, b (Korshunova, 1979). (Fig. 1, 2) Dress, from the collection of the Yusupovs,
executed in the workshop of A.T. Ivanova, a supplier to the Court of His Imperial
Majesty, reflects the fashion trends of the late 19th century including the
combination of needle and whooping lace. The ball gown on the chest, sleeves
and hem is decorated with inserts of white satin with silver filament embroidery,
sequins and rhinestones, and an application of floral motifs of the ecru lace
coupling. The neckline and the bottom of the skirt are framed with white ostrich

teathers. When creating fashionable outfits, tailors used both French-made lace
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and lace made by Russian craftsmen.

Thus, a little less than a century has passed, many terms have changed: the
names of techniques and elements of weaving, but thanks to the preserved
drawings, chips, we can recreate the old lace that interests us. Also, valuable,
sometimes the only source of information for us is the beautiful old lace samples
themselves. These means that it is possible to study and recreate them, which, in
turn, leads to the restoration of forgotten, lost technologies of the needle and

whooping lace.

2. Unique patterns of integration of needle and bobbin lace

The collections of museums contain monuments of material culture, among
which a special place is occupied by samples of lace that surprisingly harmoniously
combine the ancient techniques of embroidery and weaving on bobbins. The
study of such works by future artists contributes to the development of their
artistic and creative abilities. According to Antonio Banfi, this world achieves “the
most subtle, sophisticated results not only in line with lofty goals but also with the
help of the materials themselves, using the decorative possibilities inherent in
them. The ability of a craft artist to identify these possibilities can and does reach
extraordinary heights: majolica, art glass, lace, fabrics are from this point of view
a well-known example” (Banfi, 1989).

Combined lace, including needle and bobbin lace, can be divided into the
following groups: ribbon lace, lace bobbin motifs with needle fillings, lace motifs
sewn on a tulle base, needle lace motifs with a scalloped border, woven on
bobbins.

In 2014, the St Petersburg State Ethnographic Museum presented a unique
Italian collection of the largest lace collections in the world from the 16th to 20th
centuries. The art of lace weaving appeared in Italy in the 16th century and became
an important part of the European cultural heritage. At the exhibition Creative
Exccellence. Beauty and craftsmanship in Italian: Between tradition and modernity, it became
possible to study about 200 works of Italian textile art from state museums and
private collections in Italy. The presented collection of ancient artefacts and
rarities made from the 16th to 19th centuries — church vestments, table napkins,
tablecloths, lace and fabrics show the highest craftsmanship that meets the
standards of ‘beauty and craftsmanship in Italian’. The exhibits, created from the

16th to the 19th century, indicate that it was fashion trends that determined the
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ornamental solutions and technological techniques for the execution of various
lace products.

As part of the research, the exhibition drew our attention to lace products
with a combination of needle and whooping lace. For example, in the old ribbon
lace, the pattern was made with a ribbon or ribbon woven on bobbins. (Fig. 3)
The spaces between the strips and bends of the ribbon were filled with various
openwork elements of needle lace in the form of jumpers, i.e., brides. To do this,
we lay the working filament between the braid connection to the place where the
bride begins. We fix the filament in a definite interval and return it to the starting
point, performing a loop seam, a smooth roller or a darning seam. An even
number of filaments is laid for a bride made with a darning seam (eight). (Fig. 4-
6)

In the lace motif, woven on bobbins, the fillings are made with needle lace
in the form of a blown seam. In rounded forms formed by drop-shaped ones fill
with cobwebs. When pulling horizontal and vertical filaments, intertwined webs
at one point, at the same time, two stitches fasten the tapes at one point, and only
at the intersection of the ‘spider’ flooring is embroidered. Instead of a ‘spider’, you
can make a ring. (Fig. 4)

The outer spaces near the strips and bends of the ribbon were filled with
openwork elements of needle lace. The internal spaces between the strips and
bends of the tape were filled with jumpers (brides). To do this, we lay the working
filament between the braid connection, to the place where the bride begins. We
fix the filament in a definite interval and return to the starting point, performing a
loop seam, a smooth roller. On each jumper (bride), knots are made in three turns
of the filament and seam ‘hinged loops’ (rococo knots) is sewn.

Examples of lace that adorn the decorative decoration of the interior are
interested. For example, a linen curtain with patterns of flowers, leaves and curls
characteristic of the Early Renaissance, decorated with ribbon lace, the pattern of
which was created by a braid or ribbon woven on bobbins and dating from the
end of the 19th century. (Fig. 5) In the lace motif, the fillings are embroidered with
needle lace in the form of a blown seam, needle lace, ‘spiders’, ‘kopecks’,
‘cobwebs’, nets, rings. The floral ornament of the bobbin lace is decorated with
embroidery in the style of ‘Renaissance’.

Lace tablecloth with rose form patterns was made by Italian craftsmen in the

19th century. (Fig. 6) Floral motifs of bobbin lace are connected by a Venetian
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seam in a single composition. A square linen tablecloth of the 18th century with
an ornament of flowers and leaves is decorated with stitches of English white
smooth surface, combined with braided triangular inserts, with relief mats, and a
lace border, multi-pair weaving techniques. The work uses a combination of
English white double-sided surface on the flooring and slotted surface with
bridges. White, slotted surface in the technique of ‘Richelieu’ is a cut-out pattern
on the fabric-base with jumpers (brides). The corner squares are made in the
technique of embroidery ‘old guipure’. (Fig. 7)

Special attention should be paid to the work with a combination of needle
and bobbin lace, created in the heyday of the era at the turn of the 17th and 18th
centuries. A concise and rigorous composition square tablecloths, a field which is
divided into geometric shapes: squares, triangles and rectangles filled sitloin
embroidery and its kind of Burano and embroidery on the grid. (Fig. 8) Large
squares in the center of the tablecloth made embroidery mesh floral ornament.
The middle squares at the corners of the tablecloth (2 squares) are made with
embroidery on the grid. The corner squares are made in the technique of
embroidery ‘old guipure’. There is a needle lace. White, slotted surface in the
‘Richelieu’ technique is a cut-out pattern on the fabric based with jumpers (brides).
The tablecloth is framed by a braided border of whooping lace of multi-pair
weaving technique.

For the decoration of linen, towels, sheets and other items, border lace was
intended. (Fig. 9) The decorative expressiveness of this type of lace is achieved by
combining the ‘Richelieu’ needle lace motif with jumpers (brides) and the lace edge
of the coupling technique of weaving, which represents simple ornamental rows
with alternating one element of the composition.

Created in France in the 17th and 18th centuries, the lace bedspread with a
pink silk taffeta lining has a rich harmonious ornament. (Fig. 10) The composition
of the work is created in the Baroque style. In the centre of the product is a
medallion, executed with fillet embroidery with a floral pattern. The smooth edges
are decorated with flowers embroidered on the mesh. Application is in the form
of rose stems. The space between the strips and bends of the ribbon was filled
with various openwork elements of needle lace in the form of jumpers (brides).
To do this, we lay the working filament between the braid connection, to the place
where the bride begins. We fix the filament in a definite interval and return it to

the starting point, performing a loop seam, a smooth roller or a darning seam. In
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the lace motif, woven on bobbins, the fillings are made with needle lace in the
form of a blown seam. Rounded forms, created by drop-shaped forms, fill with
cobwebs. When pulling horizontal and vertical filaments, intertwined webs at one
point, simultaneously fasten the tapes at one point of intersection and embroider
the flooring ‘spider’ or ‘ring’. In this unique work, a combination of lace woven
on bobbins, openwork embroidery by ‘Richelieu’ technique, embroidery by a
cordon, darning seam, rody embroidery, secret embroidery used. The work has
survived, thanks to several restorations.

In the collection of the State Hermitage Museum, there is the large collection
of Western European lace, among them “... an excellent collection of lace that
belonged to Stieglitz, where the rarest examples of early Italian and Flemish lace
come from...” (Biryukova, 1959). It should note that such a home textile item as a
linen pillowcase made in Spain in the 17th century. (Fig. 11) The product was
received by the State Hermitage Museum in 1923 from the Museum of the Central
School of Technical Drawing of Baron Stieglitz. Petrograd; 1886 — from the
collection of J. Kraut, Frankurt-on the Main Inv. No. T-4132 (MSH 3329)
(Kosourova, 2004).

The embroidery with linen filaments on the slit and silk filaments with a
smooth surface, a sewn strip of bobbin lace with a pink silk ribbon interwoven,
and linen brushes at the corners are interested. At the edges of the pillowcase is
decorated with alternating stripes of stitching with a geometric pattern. Stylized
flowers, placed in the central field, embroidered in pink and green silk are
supported in colour by a woven pink ribbon. This work is a typical example of
home embroidery and lace on homespun fabrics.

N.Y. Biryukova noted that by the end of the 16th and at the beginning of the
17th century, “lace with the image of biblical and mythological scenes and
characters appeared, and in the same product, embroidery techniques and needle-
sewn or braided lace were often combined. ... The ego was manifested in the
application of both techniques on the same product, in the commonality and
continuity of the development of the ornament” (Biryukova, 1959). A unique
work of applied art created in France or Italy in the 16th century — a valance
decorated with embroidery on a loin net with linen filaments and whooping-cough
lace. (Fig. 12) Item dimensions: 40 x 306 cm. The product was received by the
State Hermitage Museum in 1923 from the Museum of the Central School of
Technical Drawing of Baron Stieglitz, Petrograd; 1886 — from the collection of L.
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Rickard-Abenheimer, Frankfort-on-Main, inventory number T-54 (MS 8636/106)
(Kosourova, 2004). The narrow long valance is decorated with embroidery with
white filaments on the fillet net. Figures of hunters and various animals are
depicted in diamond-shaped forms from a harness: lions, wild boars, hares, dogs,
mythological gryphons. These small, dynamic compositions, staggered in two
rows, create an intricate combination of hunting scenes. The lace edge of the
multi-pair weaving technique is an elongated prong with a geometric pattern of
plaits and nasnoks.

Thus, the presented monuments of material culture testify to the high skill of
lacemakers and embroiderers, who managed to combine embroidery and lace, and
indicate the narrow specialization of the craftswomen. Unique pieces combining
needle and bobbin lace, stored in museums and private collections, are an excellent
authentic material for recreating a complete comprehensive picture of the artistic
culture in the field of lace-making and embroidery. Art education using art
promotes the development of imagination and imagination. In the process of
implementing aesthetic education, it is necessary to solve the following tasks: to
systematically develop the aesthetic perception, feelings and ideas of the student,
their artistic and creative abilities, to form the foundations of aesthetic taste. The
educational process must be carried out on a scientific basis, taking into account
the current level of development of decorative and applied art, in the field of
artistic embroidery and lace, in compliance with the principle of gradualness,

consistent complexity of requirements, a differentiated approach to knowledge
and skills.

3. Technological features of making needle lace, lace, woven on bobbins
and combining them on the examples of old samples

Of all the types of needle lace, the most beautiful is the lace of European
countries, especially Italy, Spain, and the Netherlands, e.g., the lace under the name
‘hedebo’, originated think of Denmark, ‘reticella’ lace (Italy), ‘sunny laces, also
known as ‘Tenerife’ (Spain). These laces, perhaps somewhat different in
appearance, were also found in other countries. So ‘sunny lace’ is known as
Paraguayan and Brazilian, and Russian: ‘old guipure’, ‘Vologda glass’, ‘soap
bubble’.

The pattern in the ‘reticella’ technique can take the form of individual motifs

of very different shapes (round, square, triangular, agramanta and stitches) or
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dimensional lace. Any of these motifs, you can sew directly on the fabric or run
separately on the substrate (like sewing ‘sunny lace’). (Fig. 13)

In the first case, to form a grid as you would when sewing lace of ‘hedebo’,
L.e., cutting the fabric and pulling brides or pulling brides on top of the fabric and
after all the work cutting out the fabric under the embroidery.

You can make a mesh by pulling the filaments from the fabric and
complementing the stretched brides along with the pattern. In the second case,
the motif is sewn separately on a substrate made of cardboard and two layers of
any fabric. The entire substrate is swept together and the motif pattern is
transferred to the cardboard by piercing the cardboard with a thick needle. Then
a double working filament is laid along with the pattern, attaching it to the
cardboard with an ancillary filament. To do this, the needle with an ancillary
filament is inserted from the wrong side through a puncture on the face, wrapped
around the working filament, and removed through the same puncture from the
face to the wrong side. It is necessary to make sure that when performing this
operation, the working filament is not pierced and drawn into the hole of the
cardboard. Then, the missing brides are stretched over the substrate, and the
cuttings are embroidered.

When the work is done, the ancillary filament is carefully cut between the
tabric layers, removed with tweezers and the motif is removed from the substrate.
Then it is applied in the right place on the fabric, sewn along the edge filament of
the motif to the fabric with a loop seam or a smooth roller, and the fabric under
the lace is carefully cut out.

However, it is easier, and more often, to get a mesh for embroidery of
‘reticella’ lace by pulling the filaments directly from the working fabric. (Fig. 14)
However, in this case, the fabric should be a plain weave. The number of
remaining filaments of fabric dividing the grid into cells of a given size must be
even. The cell size is determined by the pattern. Usually, the cell side is large (4-6
cm), but it can be smaller (up to 1 cm). It should clarity that this embroidery
technique on a grid with large cells is similar to some types of Russian embroidery-
cross stitch. These are the so-called ‘old guipure’, ‘soap bubble’, dream motifs,
‘Vologda glasses’. (Fig. 15)

When sewing the lace edge, the mesh is formed along the edge of the fabric
swept or reinforced with a double row of the seam ‘forward needle’. All brides

(both from the left fabric filaments, and the stretched filaments) are mended; then
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cutting is done. At the end of the work, the fabric edge is treated with a loop seam
or a smooth roller. Before you start sewing the lace edge, you must carefully
calculate the number of cells in a row, determine the number of rows and the size
of the cells. It is especially difficult to do if the lace is supposed to be embroidered
around a rectangular napkin because a small error in the calculation can disrupt
the pattern of the corners and the lace as a whole.

To this day, the amazing art of lace openwork embroidery has been
preserving, in which the ornamental composition is created with the help of an
additional warp filament, a warp. Until now, the old inhabitants of the northern
villages have distinguished between the terms ‘embroider’ and ‘scribble’. Fashion
‘scribble’ means to pre-pull out a definite number of filaments of the warp and
weft, but sometimes cut a definite hole, prepare the mesh, wrap it and paint with
various patterned motifs — ‘beauty’ — with the help of an additional filament-
snovki. The peculiarity of the cross-stitch embroidery “‘Vologda glasses’ is that it
is a direct transition from embroidery to needle lace. Unlike the previous types of
stitch sewing, the horizontal and vertical columns that separate them consist of
solid filaments of the fabric, and the mesh itself is formed from air loops.

Among the various types of cross stitch, the Vologda glass line stands out
with specific beauty. Vologda glass, a unique type of stitched openwork
embroidery with a geometric ornament, the pattern of which resembles frost-
painted glass. Embroidery originated in the Novgorod region but was developed
in the Vologda region.

This embroidery type has very limited to use fabric filaments and a pattern
made with additional needle weaves. This embroidery is performed with thin spool
tilaments (no. 60, 80) or floss. To fulfil on the fabric, outline a square (rectangle),
divide it into four smaller squares, cut out these squares, leaving between them 6-
8 fabric filaments (thin), cut out the holes from corner to corner with diagonal tips
in several rows so that the width of the tips corresponds to the width of the ‘thin’.
Then the ‘tonki’ and nasnovki are intertwined with filaments using the ‘flooring’
technique. In all the formed empty triangles, additional circular filaments, closed
with a loop seam following the drawing, are stretched. The mats should be laid
weakly, without tension to form circles and semicircles in the finished form. We
process the sides of the square with a loop seam and make a grid of air loops in
the direction from the centre to the sides of the square. The first row of air loops

is made at the second circle, in each segment separately. We lay the second row by
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the reverse course of the working filament picking up the loops of the first row
(Nosan, 2011).

An example of a finished product with motifs of whooping and needle lace
‘Vologda glass’ can serve as a tabletop. (Fig. 16) Pertussis lace of the coupling
technique of weaving is an openwork pattern formed by a narrow endless
polotnyanka — vilyushka. A method of weaving lace with a small number of pairs
of bobbins (up to 10-12 pair), where the background and pattern are performed
separately, and then connected with a tambour hook. Figure diagram of this lace
reproduced in the book Russian Lace and Russian Lace by S.A. Davydova (Table
XXYV) and annotated The Ends of the Towels. Mid-19th Century. Ryazan province,
Mikhailov (Davydova, 1892). (Fig. 17) The edge with a pattern in the form of
hanging bushes with flowers is woven with linen filament on bobbins.
Polotnyanko weak grid is a distinguishing feature of the time.

In the Vologda valance, embroidery in the technique of ‘Vologda glasses’ is
combined with whooping lace. (Fig. 18) The edge with a pattern in the form of
hanging lush bushes with flowers is woven with linen filaments on bobbins. The
narrow linen cloth creates a drawing, floral fillings and background grids are
woven with brown, ochre and dark green silk. The colour enhances the decorative
expressiveness of the work.

In embroidery, designed rosettes were made with the help of snovki’s
filaments, sheathed with a loop seam or with air loops (Vologda glass). These
embroideries are light, transparent, and their designs are striking with ingenuity.
They are based on the use of figures of stars, rosettes, and rhombuses in patterns.
(Fig. 19) Embroidery was made of white linen or harsh filaments, sometimes
interspersed with coloured or metallic filaments. Strips of such sewing, alternating
with silk ribbons and lace, gave an elegant look to peasant aprons, curtains, and
towels. The pattern consists of a series of identical openwork squares connected
by thin lintels. The size of the square is from 4 to 8 cm, depending on the drawing.
The main square is divisible by four small squares, between which six to eight
filaments of the fabric are left, the so-called ‘thin’ (Fig. 20), and the remaining
filaments are cut and pulled out. If the square is made as an independent tracery,
then first seal the square edge with a roller or a loop seam before pulling out the
tilaments along the intended contour. If the drawing consists of several squares,
the number of filaments between them is enough left in the square centre (six to

eight filaments). From corner to corner along the two diagonals of a large square,
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we lay six to eight warp filaments. To make corners of the square carefully, we
throw the diagonal filaments before the square edge starts. From the centre in a
circle, we begin to embroider the selected version of Vologda with an air-loop
seam, the motif ‘soap bubble’, ‘mending motifs’; ‘darning’ or the techniques of the
composition ‘Vologda glass’ selected (Fig. 20 a, b, ¢, d, ¢, f).

It should consider the creative work that performs various art techniques of
decorative and applied art of embroidery and lace. The researchers conducted
serious research to study works of folk art in museums. They made sketches of
fragments of various embroidery with gold and pearls and lace-making motifs.
Also, they described the ancient technologies of artistic embroidery (satins, sets,
banners, double-sided white surface, sewing on a grid, needle lace, gold and pearl
embroidery) and lace coupling techniques of weaving. It should note they
examined decorating decorative stitches, which decorated works of art, combining
the bobbin and needle lace. (Fig. 21)

The study of materials, their structure and properties will help to use the
natural qualities of the material for solving creative tasks in the future. For further
reconstruction work, materials were collected for a more accurate and thorough
study of small embroidery elements of historical works. Also, materials and
illustrations of literary sources were used in scientific research.

The technical drawing, the final adjustment of the dimensions, the careful
execution of the pattern, individual motifs were made-this made it possible to
produce a skolk, i.e., a working embroidery pattern. Precision and accuracy in the
skolk production were necessary for the high-quality performance of the work of
art.

The lace motifs of the branches (Fig. 22) and flower were woven on bobbins:
the running pair with linen filaments, 6 share pair and the filigree ‘rope’ with gold
filaments. The lace was made in the coupling technique of weaving. The pattern
was created by a cloth without the interweaving of extreme-lobed pairs. Woven
motifs of twigs and flower were attached to the mesh. Along the contour of the
plant motifs, a decorative cord was laid out — a plait, woven on bobbins. The floral
lace motif was decorated with beads.

Plant motifs of pertussis lace are decorated with a chain of cantilevers, an
ornamental strip of plant ornaments, which is made of embroidered squares, twigs
with leaves in the technique of a double-sided white surface. (Fig. 23) The motifs

of decorative twigs with leaves are made with a double-sided white smooth into a
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split, on one side of which there are embroidery borders in the ‘set’ technique,

‘satins’ in the form of thombus and squares using white silk.

It was important to study the embroidery samples on the material of the
tuture work of art-linen fabric. This work is necessary for select and determines
the optimal number of filaments required to perform the length and width of the
stitch of a definite type of artistic embroidery.

During recreating the old embroidery, the technological sequence of
execution of the work stages was applied:

1. Performing a preliminary smooth roller. (Fig. 24)

2. Calculating, pruning, pulling out the filaments, twisting the mesh.

3. Twisting the cord of gold filaments.

4,  Execution of one-sided, two-sided smooth surface, vestibule seam, ‘thomb’
satins, ‘punk’ banners, sewing on the net, cord outline of the lace motif and
edging with a rope. (Fig. 25)

5. Execution of diagonal stitches on the intertwined net of the upper cutting
with gold filament. Laying out a plant ornament from decorative cords along
the contour of the central upper cutting. (Fig. 26)

In the examples of combining lace and embroidery discussed above, small
lace motifs were first woven. Then they were combined with the embroidery into
a single composition. The technological features of the execution of needle lace in
the fillings of lace plant motifs are of particular interest. In woven floral
ornaments, lace fillings can be manufactured on bobbins, but the fillings using
needle lace are exceptional and unique. A needle is a delicate tool, so the lace turns
out to be airy and elegant. This technique is mainly used for creating jewellery, lace
trim elements of clothing and interior items. In the State Russian Museum, a work
of applied art from the late 19th century, combining a combination of whooping
and needle lace. In the process of reconstruction (renovation) of the old lace of
the coupling weaving technique, it was found that the fillings were made with
needle lace.

The closed symmetrical composition of the plant ornament is an elegant
flower bush. In the centre, there is a large hanging five-petalled flower. On both
sides of it, there are expressive deciduous stumps resembling scallops creating the
impression of rotation. They are echoed by the curved thin branches of a flower
bush with whotls of a bizarre shape smoothly rising. The elegant fairy-tale flowers-

seven-leaved flowers bloom on the branches. The linen cloth, which creates a
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pictorial motif, is enriched with a mixture of gold filaments. The petals of the
flowers are decorated with holes (skidki). The background is made up of strands
of hitch and a simple tulle lattice, which turns into a ‘Novoladozhskaya’ one at the
bottom. The lace pattern is clear and expressive thanks to the through tulle
background, the holes (zakidki) and the narrow cloth with the relief of the metal
filigree. A historical material collection and the comparative analysis made it
possible to identify possible sources of the borrowed composition: in the album
of S.A. Davydova Russian Lace and Russian Lacemakers, a lace pattern is shown
in table XLIIT (Fig. 2) and annotated as lace, skolki’s, filamentary, an old Russian,
the town of Vologda. Property of M. I. Nadporozhskaya, in St Petersburg
(Korshunova, 1979); The album Collection of Russian Antiquities by V.P.
Sidamon-Eristova and N.P. Shabelskaya shows a lace pattern (Table X) (Fig. 2)
and annotated as the sheet border. Pskov province (Sidamon-Eristova &
Shabelskaya, 1910). Comparing the characters of the patterns and the execution
technique, we can note their proximity and identity to the lace we are studying. In
the lace studied, the cloth is complemented with a scanty ‘string’ of gold filaments
which bifurcates and elegantly edges the holes (zakidki). Analogues of such lace
were not found. The main pattern is made by a cloth with 11 bobbin pair in the
interweaving of the extreme lobar pair where there is one filigree pair. After
conducting research, weaving samples with the reconstruction of lost weaving
techniques, making a skolki-drawing, lace was woven. (Fig. 27)

Next came the work on the execution of needle lace. For this purpose, the
braided lace is removed from the whooping roller and fixed to the fabric which is
tucked into the embroidery frame. The curly fillings of the bobbin lace motifs are
made with needle lace elements in the section form including snovki, webs, penny
and stars. A careful study of the material allows revealing the decorative and
expressive nature of the filaments used in old lace.

Empty fillings of woven lace are decorated with embroidery of needle lace
with gold filaments, in the centre of the cuts — large and small stars made of
tilament, sequins and beads. (Fig. 28, 29) All the work, starting with the calculation
of the grid and ending with the cutting execution, requires not only skill but also
special attention, accuracy and patience.

Thus, the above list of works indicates a complex and time-consuming
process of recreating the ancient technologies of embroidery and lace, which

requires concentration of attention, mastery of execution and contributes to
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improving the professional level. During technological research of historical
samples, it was possible to restore the lost techniques and types of techniques of

weaving and embroidery.

Conclusion

Thus, the research activity on the revival, preservation and application of
ancient embroidery and lace technologies is an important point in the training and
education of future artists of applied art. The study of the integration of needle
and whooping lace in works of applied art contributes to the development of a
value-professional attitude to artistic and creative activity. The professionalism of
an artist of applied art must necessarily reflect regional-historical, artistic-
technological external and internal borrowings, colouristic and constructive
traditions, research and experimental activities. A careful study of the material will
identify the decorative and expressive nature of the filaments used in old lace. The
study of the features of their structure and properties will help in the future to use
the natural qualities of the material in the course of solving artistic and creative
tasks. The combination of needle and bobbin lace in works of applied art allows
you to emphasize the richness of ornamental solutions and decorate textiles using
ancient technological techniques of lace weaving and embroidery. Artistic and
creative orientation to the activity is a necessary condition for the harmonious
development of personality and readiness to create highly professional works of

art with artistic embroidery and lace.
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Appendix

Figure 1. Ball Gown. 1890s. St Petersburg,  Figure 2. Fragment of a ballroom dress. 1890s.
workshop of A.T. Ivanova. State St Petersburg, workshop of A.T. Ivanova. State
Hermitage Museum Hermitage Museum

Figure 3. Ribbon lace with needle fillings Figure 4. Lace motif with needle fillings
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Figure 5. A fragment of a curtain with patterns in the floral motifs
form. France. The end of the 19th century. Len. The diameter is 90
x 200 cm. Ribbon bobbin lace, needle lace. Clelia Traini’s private
collection

Figure 6. A fragment of a tablecloth with patterns in Figure 7. A fragment of a square

the rose form. Italy. 19th century. Cotton. The tablecloth. Italy. 18th century. Cotton.
diameter is 90 cm. Bobbin lace, Venetian seam. 150 x 150 cm. Pertussis lace, English
Clelia Traini’s private collection white surface. Clelia Traini’s private
collection
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Figure 8. A fragment of border lace. Italy. Early Figure 9. Square tablecloth. Italy.

19th century. Linen. 1500 x 38 cm. Clelia 17th and 18th centuries. Linen. 1.35 x
Traini’s private collection 1.35 m. Clelia Traini’s private
collection
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Figure 10. A fragment of a pink bedspread.  Figure 11. A fragment of a pillowcase
France. 17th and 18th centuries. Linen.  with firmware. Spain. 17th century. Linen
Clelia Traini’s private collection fabric, State Hermitage Museum

Figure 12. A valance with motifs depicting hunting scenes. Embroidery
with linen threads on a fillet net. The edge of bobbin lace
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Figure 14. Examples of reticella lace motifs
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Figure 15. Examples of lace motifs: ‘old guipure’, ‘soap bubble’, ‘dream motifs’,

“Vologda glass’
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Figure 16. Tabletop with bobbin and needle lace motifs “Vologda
glasses’

Figure 17. Figure-diagram. The end of the towel. Mid-19th century.
Ryazan province, Mikhailov Town
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Figure 18. A fragment of the Vologda Figure 19. Fragment of the execution of
valance, embroidered in the technique of the sample embroidery “Vologda glass’
‘Vologda glasses’
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Figure 21. The combination of the bobbin and needle lace with beads
(detail)

Figure 22. The branch motif. Lace of the coupling technique of weaving,.
Linen and gold threads
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Figure 23. Plant motifs of pertussis lace, ~ Figure 24. Execution of a preliminary
decorated with a cantilever’s chain, an smooth roller along the contour of
ornamental strip of plant ornaments made the central upper cutting
of embroidered squares, twigs with leaves in
the technique of double-sided white
smoothness

Figure 25. Embroidered decor in the ~ Figure 26. Fastening of the twisted gold cord

technique: satins in the form of along the contour of the lace motif and the
‘thombs’, ‘punk’ banners, sewing on a central pearl cutting
grid tracing lace motifs with a woven
cord and edging with a rope
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Figure 27. Weaving lace with floral Figure 28. The implementation of
ornaments. Coupling technique of weaving  embroidery in the technique of needle lace,
cutting it from thread

Figure 29. Fragment run-embroidery in the
technique of needle lace, great cutting flower from
thread
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Jocurile teatrale in educatie
Abstract:

Acest articol reprezinta concluziile observatiilor in urma organizarii unor serii de ateliere de
teatru de-a lungul unei perioade de aproximativ patru ani. Premisa de la care s-a pornit in
evaluarea subiectilor participanti — copii, adolescenti, adulti cu varsta cuprinsa intre 6 $i 38 de
ani — a fost aceea conform careia orice joc de teatru, de improvizatie poate fi adaptat in functie
de varsta indivizilor In aga fel incat aceStia sa i$i poatd dezvolta aptitudini precum memoria,
atentia etc. Propunerile de exercitii din acest articol au condus catre concluzia conform careia
jocurile teatrale sunt importante in evolutia educatiei unui individ. In acest articol sunt descrise
diverse modalitati prin intermediul cirora jocurile teatrale, jocurile de improvizatie teatrald pot

contribui la educatia unui individ, indiferent de varsta sa. Fie cd este vorba despre un copil, un
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adolescent sau un adult, jocul dezvolti o serie de aptitudini utile pe tot parcursul vietii. Aceasta

lucrare reprezinta baza unei cercetdri viitoare despre impactul jocurilor teatrale In viata unui

individ.

Cuvinte cheie:
Joc, improvizatie, educatie, educatie artistica, profesor, principii didactice, aptitudini, ateliere de
teatru.

Introduction

Throughout an individual’s life, the game plays an essential role in his
psychological, educational, emotional development, etc. From the age of six
months to six to seven years, a period coinciding with the start of school, the main
activity by which a child develops his affective, sensory, etc. abilities are the game.
With the passage of time, the place of this activity is taken by the concern to learn
and work. However, in the conduct of learning and work processes, the game
plays an important role. So, for example, a pre-teen will find it much easier to
assimilate some information if he also appeals to the game.

In his work Education and Child Development, Ph.D. Lecturer Mihai
Diaconu recalls the conviction of A.N. Lentiev (Russian psychologist) that “the
game is a specific mechanism of assimilation of the socio-human environment”
(Diaconu, 2007). Therefore, through game children aim, for example, to imitate
the actions of adults. Even if they relate differently to the environment and the
concepts discovered, using the game, children manage to achieve the goals they
have set themselves. So, if a child plans to play the role of a cook who cooks a
soup, he will, despite not having the real ingredients; for him, it will be enough to
use leaves instead of meat, twigs as kitchen utensils, etc. In the case of the game,
the conclusion is not important, but how its stages are carried out. “The game
world is therefore anticipation of the world of serious concerns.” (Chateau, 2018)

Following studies, Jean Piaget (Swiss psychologist) established that there is a
close link between the degree of development of thinking and the progress of the
game. Starting from this conviction, the famous psychologist divides the games
into the following categories: games — exercise, games — symbolic, and games with
rules. The premiums are specific to children between zero and two years of age;
they “assume a repetition of activity for the purpose of adaptation” (Psihologia
Varstelor Dezvoltarii, 2020), for example, a baby who presses several times on a
toy — rattles. As regards the second category, they are characteristic of the period

between two and six years and are 'based on the transformation of the real by
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assimilating it to the needs of “me” — “him” (Psihologia Varstelor Dezvoltarii,
2020); for example, a pencil can become, if necessary, a sword. Rules games are
passed from one child to another, from one group of children to another. (e.g.
catch, catch-up in the dark, etc.)

As it was mentioned at the beginning of the paper, the game also has an
educational role — ... as a specific teaching activity performs multiple functions:
tun, creativity according to age, finally — modeling and training of children’s
personality” (Dominteanu, 2019). Through the game, children are more attracted
to the themes presented in classes or optional workshops. Teachers can therefore
use games to motivate students in the educational process.

In support of the above ideas, I have chosen to refer further to some
speaking exercises that I worked on in a diction workshop with some first graders.
Diction can seem a technical field, slightly boring, especially for small children
who find no motivation to repeat the same speech exercise several times.
Therefore, I believe that turning vocal training into a game is the best solution for
achieving your goals — clearer speech, correcting speech defects, etc. I will refer
further to three categories of exercises: breathing, facial muscle training, and
correction of rotacism.

In the case of breathing exercises, we proposed the following games: keeping
a flake as much in the air as possible by a team of children (everyone has to blow
in such a way that the flake lands as late as possible on the floor) and the straw
race (each participant receives a straw and a piece of paper; a route is established,
and the race is won by the one who reaches the finish line the fastest by blowing
in the paper with the help of the straw).

Concerning the second category of exercises, those of myo-gymnastics, 1
opted for the mitror scowling/jolly (sit face to face, two participants propose in
turn frowning and cheerful pictures; each must imitate his colleague) and the crazy
candy (the children go on a boat trip and, unfortunately, shipwreck on a desert
island where they find some candy that subsequently turns out to be crazy; each
has a candy glued to the apex of the tongue that pushes into the left cheek, then
straight, which causes the tongue to try to touch the nose, etc.)

To correct rotacism we chose the car race (in teams of two — one being the
driver, the other the engine, the children competed with each other) and
interviewing with an alien (each participant played the role of the alien who came
to visit Earth and answered the questions asked by his colleagues). Only one sound
was used for both the engine and the alien’s mode of communication: Brrr. It is

known that frequent repetition of this B is one of the basic methods in
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correcting this utterance defect. Using these tricks to children it was much easier
for them to complete the exercises, but also to understand their purpose.

So, the game does not mean play, the game involves following rules in order
to have a beneficial result, the game is a way that any teacher can call on to arouse
the students' curiosity about the subject taught.

The teacher is not — and should not try to be — a creator. He is a gardener
who knows how to grow “germs” (Chateau, 2018). So, a teacher must pay
attention to each of his students, to his needs in such a way that it can be useful
to him and to the whole group of which he is part. Taking into account the
teaching principles, the teacher meets the needs of the participants in his courses.
And in the case of artistic education, the coordinator of a theatre workshop, for
example, can be guided by the same rules. In addition, respecting them will help
the student to acquire other means of thinking, verbal expression, etc.

Therefore, the seven teaching principles that can also be applied in theatrical
pedagogy are as follows:

e  principle of intuition or unity between sensory and rational (use of senses in

learning process);

e the principle of linking the theory of practice (the learning process is easier

if the theoretical part is accompanied by practical examples);

e the principle of conscious and active acquisition of knowledge (the student

is helped not to acquire his information mechanically);

e the principle of the systematization and continuity of knowledge (the teacher
has the obligation to make a clear structure of the information he wishes to
transmit);

e the principle of accessibility of knowledge or respect for age specificities
(information must be transmitted in such a way that it is easy for the receivers
to understand it);

e  principle of individualization and differentiation of learning (the teacher
must always be attentive to how the student relates to the information
received);

e the principle of thorough acquisition of knowledge (seeks the student to
succeed in acquiring and using the information received).

My proposal to exemplify how these principles can be applied in the case of
artistic education is to conduct a theatre workshop with atypical (blind) students
from the sixth grade. I believe that the first step to be taken is to know the
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theoretical data on the characterization of the age of the participants; in this case,
preadolescence.

Psychology specialists have set some clear criteria for characterizing students
according to their state of school age. Thus, three main intervals of evolution (7-
11 years were chosen: low schooling, 12-15 years: preadolescence, 16-18 years:
adolescence), which were analyzed from the perspective of physical and mental
development (interests, cognitive and affective processes, relationships with the
elderly) but also educational implications.

During this period the puberty child considers himself an adult and struggles
to gain a higher status than those around him. His attitude is a consequence of the
appearance of a strong sense of inferiority caused by the physical changes he goes
through (e.g. hairiness in boys, breast augmentation in gitls, etc.), changes that are
often harmonious.

The child in pre-adolescence is impulsive, is critical, and his acceptance
within groups of eldetly people is a very important goal for him. In his paper
entitled Education and Development of the Child, Ph.D. Lecturer Mihai Diaconu
refers to puberty as ... “the age of irresistible attraction to group life” (Diaconu,
2007). Perhaps that is why any conflict that arises between preteens is very strong,
and membership groups frequently change their composition.

As a result of the affective inconsistency that characterizes preadolescents,
between 12 and 15 years of age, when the feeling of love is born, relationships
with the opposite sex are fickle.

In terms of affectivity, psychologists have determined that a puber can go
through less pleasant states (depression, anxiety, etc.) It may also exhibit behaviour
that is not beneficial to him or others (e.g. drug use). An important role in defining
the behaviour path of the preadolescent is the relationship between teachers and
his parents. Using their pedagogical and communication skills, they can support
the child so as to acquire positive, pro-social behaviour. One method that can
result in this is to encourage participation in various age-specific activities (theatre
workshops, painting, robotics, dance, etc.).

Cognitively, preadolescence is equivalent to the development of abstract
thinking, logical memory and creative imagination.

So, here are a series of theatrical exercises that I would propose to this target
group. For sensory development — tactile, olfactory, auditory, and taste, I would
opt for the following games: recognition of different textures of certain foods
(pasta, rice, sugar, coarse salt, fine salt, etc.), identifying colleagues according to

their palms, listening to noises from the outside/inside of the classroom,
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establishing a product according to its smell (coffee, tea, etc.) and guessing edible
goods according to their taste (chocolate, bread, apple, etc.).

In the case of the second educational principle in the list, that of linking the
theory of practice I would propose diction exercises: how a particular phoneme is
pronounced and the vocal training for its consolidation.

As regards the principle of conscious and active appropriation of knowledge,
the theatrical art teacher must pay attention to the level of understanding of an
exercise and resume his explanation for each puzzled participant. This is true no
matter how simple a game may seem.

The teacher must also have a clear structure of acting classes, so that the
exercises are not proposed chaotically, at random. For example, in the first phase,
several group exercises can be chosen to help participants work together, not to
think about their own fears — the family portrait (group members must paint a
portrait of a family of aliens, monkeys, singing instruments, etc.), popcorn (all
participants turn into a microwaved popcorn bag), etc.

The principle of accessibility of knowledge or respect for age specificities is
very important for a theatrical teacher because allows him to modify the exercises
according to the participants. For example, the game typewriter is better suited to
sixth graders — a dialogue without a letter. In the case of atypical children, exercises
involving movement should be adapted to their needs.

The teacher must pay attention to all the participants in the workshop so that
he can observe details such as the lightness with which one of them tells stories,
sings, moves, etc. Thus, communication between teacher and child will always be
effective.

Using the last principle in the list — the principle of thorough appropriation
of knowledge — the theatre workshop coordinator gives participants clear data on
the purpose of an exercise so that its objectives are achieved. For example,
children know from the very beginning, in the case of a circle-based memory
game, that they need to discover ways to help them memorize as many words as
possible spoken by their peers.

Knowledge and application of teaching principles in artistic education give
the teacher the chance to be a better teacher. Even if he will not always be able to
tollow the plan designed at home, taking into account these suggestions, he will
be able to improvise in favour of all the workshop participants, but also his own.

In order to get over all these bottlenecks quickly and find out as soon as
possible the beauty of our job, the young man is invited to discover the easiest and

at the same time the most efficient way. And this is the game (Darie, 2015).
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And in the case of participants in a theatre workshop, participants who do
not belong to the category of those who aspire to the status of the actor or those
who already practice in the field of theatre/cinematography are about bottlenecks
that need to be overcome, means of expression to be developed, etc. Therefore,
play is important for both children and adults.

Theatre in education involves the development of a game scheme so that the
individual can develop his creativity, spontaneity, imagination, etc. Because in the
case of adults the game is more difficult to accept, I find it interesting and the
approach to developing specific skills in art education as far as they are concerned.

Proposal for work — adult theatre workshop.

1. Developing a sense of observation
Observation definition: “A method intended to reveal a certain number of
natural facts, based on which it will be possible to formulate a hypothesis which
will be subject to experimental verification” (Sillamy, 1998).
Games proposal:
a) listening to noises from outside the work class (after this stage there is a
discussion with all workshop participants about what they heard);
b) observing and retaining as many details as possible about colleagues while
walking five Brownian minutes (after the end of the movement all

participants talk about what they observed).

2. Attention development
Attention definition: “The concentration of the spirit on something. Being
careful is, in a way, shutting yourself down from the outside world to focus on

what interests you (...)” (Sillamy, 1998).

Games proposal:

a)  observation of an object (after the expiry of the time allowed for this activity
all participants submit their observations);

b) samurai (participants form a circle, use three pre-established movements to
represent attack, defense and collaboration; these movements are
accompanied by the following sounds: Ha, He, Hi; one participant attacks —
Ha, the attacked one defends himself — He, and the one on the right and the

one on the left of the attacked one collaborates — Hi)
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3. Development of imagination

Imagination definition: “The ability to represent our absent objects and

combine images (...)” (Sillamy, 1998).

a)

b)

()7

b)

Games proposal:

In the metro station (using actions, creating relationships between the chosen
characters, participants must build the given space);

Story by title (the trainer chooses a title, and participants collaborate and
build a story).

4. Developing empathy

Empathy definition: “Resonance, effective communication with the fellow
(Sillamy, 1998).

Games proposal:

It tells as if it were telling someone else (each participant chooses a story and
recounts it as if told by another person they know very well — friend, boss,
colleague, etc.);

Yes, and... (one of the participants proposes an action, for example, Let’s go
to the sea. Then another participant goes on to say: yes, and let's go in my
car. The exercise ends when all participants have made a proposal for action.

It is important that all actions are logical, related to each other.).

5. Developing intuition

Intuition definition: “Immediate and irrational understanding of the real (...)”

(Sillamy, 1998).

2

b)

Games proposal:

What if...? (one of the participants leaves the workroom, the trainer chooses
one person from among the other participants, the one who has left the room
enters and asks them various questions that start with What if... so that at the
end they can guess the person chosen; examples of questions: What if it were
a colour? What if it was an animal? What if there was an emotion? etc.);
What's the age? (one participant chooses an age other than the one he has,
goes through the workspace according to the choice made, and the other

participants have to guess what age it is).
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6. Conflict development
Conflict Definition: “Fighting trends, interests; in which an individual is
subjected to opposing vector forces and almost equal powers. (...)” (Sillamy, 1998).
Games proposal:
a) leave/don’t go (two of the participants must build a dialogue using only the
proposed lines);
b) conflict object (choose an object that causes a conflict between two
participants; the two must build a dialog in which the conflict occurs, but

also resolve it at the end of the game).

Conclusion

Developing skills like those listed above means an added freedom in the way
any individual acts, regardless of the profession they practice.

Thus, as coordinator of numerous theatre workshops for both children,
adolescents, and adults, I have noticed positive changes due to improvisational
games on how participants act and react. Therefore, I believe that it is never too
early or too late to attend a workshop based on theatrical improvisation games.
This article is a first step in conducting in-depth research on the impact of the

game on the existence of an individual.
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