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Learning model for handball sports education

Abstract: The model used in this study is research and development. This proposal is clearly inspired by
age-appropriate, game-appropriate and action-oriented didactic models and includes cross-references to
the current state-of-the-art of teaching concepts for the sport games as well as to the Bulgarian curriculum
for the subject “physical exercise and sports”. This methodological approach can develop aspects of
motor skills, mental skills, social skills, emotional stability, etc. The aspects developed in this way will
have a positive effect on a proper and healthy lifestyle by introducing selected physical activity. In the last
few years, we have been developing different concepts to make handball in school even more attractive
and interesting, for example, by offering special measures for training physical education teachers or
developing teaching materials and concepts for different age groups. One of the goals of sports education
is to increase the populatity of sports games and to attract more athletes, especially in our case of handball.
Games are called modified because they represent a dilute, modified form of the main game. They can
be competitive or collaborative and are recommended at any level of education. An important aspect in
this context is the position of handball as part of physical education in schools and relevant institutions
such as universities, colleges and others. The principles of teaching are: modernity, adaptation to social
and cognitive abilities of the student, relevance and sustainability of knowledge. Establishment of the
basic course of motion handball learning through sport education model is expected to give a clear picture
of the differences between conventional learning with the learning of athletic competition. The sports
educational model is also oriented to direct student involvement trough competitions in handball as part
of the educational program.

Keywords: learning handball, sports education model, development, technical skills, sport.
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Pestome: VIsrmoasBaHHAT MOAEA B TOBA IIPOYYBAHE € H3CACABAHE H PA3BHTHE HA HIPATa XaHADAA, a
IPHHINIINTE HA IPEIIOAABAHE C4: MOACPHOCT, AAAITAIAA KBbM COLIHMAAHUTE ¥ KOTHHUTHBHHTC
CIIOCOOHOCTH HA YYE€HHKA, YMECTHOCT W YCTOHYMBOCT HA 3HAHHATA. 10Ba IIPEAAOMKEHHE € fACHO
BABXHOBEHO OT ITOAXOAAIITH 32 BB3PACTTA K OPHECHTHPAHH KbM ACHCTBHE AUAAKTHYECKH MOACAH, KATO
BKAFOUBA IIPEIIPATKH KBbM TECKYIIIOTO CHCTOSHUE Ha IIPEIIOAABAHUTE KOHIICIIIINN 32 CLIOPTHU UIPH, KAKTO
u kbpM y4eOHa rporpama Ha MOH 3a npeamera ,,Pusudecko Bp3nuTaHue u criopt’. TO3M METOANYIECKH
IIOAXOA MOIKE Ad PasBUE ACICKTH HA ABHIATCAHN YMCHES, YMCTBCHH YMCHUS, COLIMAAHE YMCHUS,
eMOITHOHAAHA CTAOUAHOCT H ApP. PazpaboTeHuTE 110 TO3M HAYMH ACIICKTH II[€ UMAT IIOAOKUTEACH e(DEKT
BBPXy IPABUAHUS H 3APABOCAOBCH HAYMH HA JKUBOT, 9UPE3 BbBEKAAHC Ha u3bpana dusmdecka
akTUBHOCT. [Ipe3 rmocaeaHHTE HAKOAKO TOAMHU Pa3pabOTHXME PASAMYHN KOHIICIIIINH, 34 Ad HAIIPABUM
XaHADAAA B YIHAMIIE OLIE [TO-IIPHBACKATCACH M HHTEPECCH, YPE3 IIPEAAATAHE HA NHOBATHBHU MCTOAH
3a oOydeHme 0 (DU3HHYECKO BB3IUTAHHE KU Pa3pabOTBAHE HA yIeOHHM MATEPHAAH 32 PA3AUYHI
BB3pacToBH Ipynn. EAHA OT LeAnTe Ha CHOPTHOTO OOPa30OBaHUE € Ad IOBHUIIH IOIYAAPHOCTTA Ha
CIIOPTHHTE UTPH U AQ IIPUBAEYE ITOBEYE CIIOPTUCTH, OCOOCHO B HAIIINA CAY4ai 32 CIIopTa XaHADaA. Tesn
HIPHU HUE HApHUYIAME MOAUMHUIIUPAHH, 3AI0TO IIPEACTABAT BHAOM3MEHEHA (DOPMa Ha OCHOBHATA UIPA.
Te Morar A2 ObAAT KOHKYPEHTHH HAM CHBMECTHH M C€ IIPEIOPBYBAT HA BCAKO HHUBO HA OOPA3OBaHHE.
BarkeH acrekt B TO3M KOHTEKCT € MO3UIUATA HA XaHADAAZ KATO 49acT OT (DH3HYECKOTO BB3IIUTAHNE B
VYIMAUINATA U CBOTBETHUTE OOPA30BATEAHH MHCTUTYLINN KATO YHHBEPCHUTETH U KOAeKH. [Ipeararaiiku
TO3H OOVYHMTEACH MOAEA IO XaHADAA, OYAKBAME Ad AGACM SICHA KAPTHHA 334 PASAHKHATE MEKAY
KOHBEHI[HOHAAHOTO OOy4eHue 1 nHOBaTUBHUA (popmaT. Kato mAAO CIOPTHO-00PA30BATEAHHAT MOACA
€ HACOYEH KbM ODOYYEHHETO HA YYICHHUIUTE OT 3-TH AO 12-TH KAaC, KATO YaCT OT 0OpasoBaTEAHATA
IIpOTpaMa IT0 XaHADAA.

Koaouosu dymu: obyaeHne B XaHADAA, MOACA HA CIIOPTHO OOpa3OBaHUeE, PA3BUTHE, TEXHIYCCKH YMEHUS,
CIIOPT.

Introduction

The purpose of this research is to develop the basic course of handball through sport
education model. The process of learning in basic subjects is still ongoing sports movement
conventionally. This means that learning patterns are still centered on the teacher with the
delivery of basic techniques that separate sports from sports games.

Basic course handball motion is one of the subjects being taught the game at Faculty of
Sport. Characteristics handball very dynamic game such as basketball and football games. During
this basic course handball motion submitted through practice approach to the delivery of basic
techniques of sport that is often separate from the actual game atmosphere. Where do the game,
the game does not conform with the nature of students’ ability and loss of values. Moreover, the
learning process does not provide a complete experience on the students in the exercise. It is
considered incompatible with the concept of developmentally Appropriate practices. Even in
reality, for most students in this way less actively involve students. In order to go beyond the
traditional approach to teaching, we propose to practice modified sports games in handball
teaching, which are based on the approach to understanding the games in which each of the
students can participate in the decision-making process. Teaching progresses through game
tactics instead of technical skills (I"arbanov et al., 2005). This approach offers real opportunities
for children to develop their own games, thus participating in their own learning. They share

ideas, work collaboratively and naturally discover why rules are important and their goals.



Based on preliminary studies, it is known that the basic competencies of the syllabus content
of basic subjects hand ball motion is as follows:

1) understand the history, position, technique and basic tactics, handball rules,
2) understand and demonstrate the form of heating handball,

3) know and demonstrate basic techniques of dribbling, passing, and shooting,
4)  know the game of handball,

5) perform three basic tests handball game (Hirizsch, 2003).

Children need to adapt to the stage of development in order to form a student’s intellect
capable of acting in his own environment (Rick &> Guerrero, 1997). The assessment of the
perceptual elements of the behavior itself and of its tactical thinking is a convenient moment to
eliminate the exclusively mechanical training, through which behaviors are developed that are
too automated. To this end, the teacher should facilitate the offering of conditions for variable
performance in games, alternating with periods of shorter and less fixed repetitions. All these
positive aspects and forms of improving handball education, over time, lead to socially
acceptable behavior in everyday life. This is the vital, educational aspect of the handball game
(Schubert, 2007).

Goal and objectives of the training
The goal is to help teachers of physical education and sports to interact with pedagogical
methods for teaching the sport of handball in certain levels of education.

The objectives are:

e development of the basic course of handball knowledge and skills through a sports-

educational model.

e the methods used should be in accordance with the age and physical development of the
students.

It is known that the ability to move depends on the development of the central nervous
system, following a specific pattern, the process being influenced by what the senses are exposed
to. There is a close connection between the development of your perception and your motor
functions, and this development also follows a specific pattern. Development can happen fast
or slow. Children develop at different rates even at the same age. Children start school with the
ability to move in “conventional movements” such as crawling, walking, running, jumping,
throwing and climbing (Dizkova, 2019).

At the age of 7 to 10 the main focus should be on fun, enjoyment and a sense of
achievement, with competition playing only a minor role (Szedentop & Hastle, 2004).

Results, scores and rankings may induce an improper performance-orientation. It would be
desirable to keep the game as non-physical as possible to allow the technical skills to unfold
undisturbed. Rules may have an adverse effect on the flow of the game, therefore only the most
elementary guidelines should be developed on the basis of concrete situations that may arise
during a game. “Play on your own and play against friends” might be the motto at this age — go
for experience rather than results! In practice, minihandball is by nature almost exclusively a
game played for the sake of playing. It is only at the end of this development phase that children

start enjoying competitive playing.



A prerequisite for the development of motor functions is that children have been exposed
to as many experiences as possible. The central nervous system, which controls movement, is
already fully developed at the age of 10 to 12 years (IHoritseh, 2003).

We will get acquainted with established facts based on reliable research:

e during its development the child goes through periods of rapid growth (height) and slow
growth (perceptions) growth occurs (height and perceptions) just before puberty.

e  girls usually develop eatlier than boys;

e muscle strength increases about 1 year after the onset of puberty;

e at the age of 10 to 12 the child is able to learn tactical and technical skills;

e cendurance training and coordination may be less effective during puberty.

The child’s development is of course the product of various factors (motor functions,
mentality, language of communication, senses and thoughts) (Kurikulum. Kurikulun Fakultas L
Keolabhragaan UNY, 2002).

As a consequence of the above facts/prerequisites, it is recommended that when teaching
handball in school, technical and tactical skills in different age categories be taken into account.
How to make this development suitable for our students, we can understand in our proposed
training model.

Important guidelines in the teaching of handball for 34 grade
e Allow children to explore how objects move and how they manipulate.

e The practice should include the following motor skills that are directly related to team
handball: running, jumping, starting, stopping, changing direction, landing, jumping,
pushing, catching and passing, throwing and balancing the body.

e Farly success is important, so be sure to give specific praise and create activities that are
progressive but at the same time appropriate to the children’s ability level.

e  Make activities fun.

Important guidelines in the teaching of handball for 5-6 grade
e  Activities should be designed to include exercises for flexibility, muscle strength, endurance

and various fitness exercises.

e Tocus on developing the following skills: speed running, reversing, controlled starting and
stopping, landing and rolling — to prevent injury, shooting at the door, two-handed skipping,
bouncing an object in the flying phase overhead or below the waist or above the shoulder,
when it involves the movement or dribbling of the ball.

e Tocus on teamwork and collaboration, not competition.

e  They must use a ball that is the right size for their age and abilities.

e When creating performance workouts for students, plan for them to be short-lived but
active, simulated by play situations, and require all children to move.

e Students should also be familiar with the concepts of attack and defense. In particular, to
find and use open space, it is good to create a situation with a numerical advantage (2:1),
(3:2).

Important guidelines to know for grades 7-8



Exercises and practices should have aerobic and anaerobic work. Also include flexibility and
muscle strength.

Basic skills mentioned in the sections of earlier classes need to be reinforced and refined in
real play.

It is important to minimize competitiveness by emphasizing teamwork, cooperation and
sports and technical skills.

Students at this level should also be familiar with the mechanical structure of skills and that
applying this structure will lead to a better ability to move. Elements to stress include taking
a ready position, absorbing landing force, performing deceptive movements (attack-

position), and following the smooth transfer of momentum.

Review the concept of purpose, the importance of floor marking, and the use of a ball

appropriate to the students’ ability level.

The rules of the game must be learned, and each element of the game must be entered

correctly and accurately.
Use short, active workouts that simulate situations with games and keep all students active.

Some offensive and defensive strategies that can be introduced at this level include 1:1, 2:2,
3:3, in which the player with the ball moves, by dribbling with the ball, until the player is
released to receive. The player without the ball moves freely in space to be available for
receiving a pass, defensive strategies from person to person, zonal concepts in which the
defender maintains his position between the attacker and the target (Rachman & Susanto,
2005).

Important guidelines in the teaching of handball for grades 9-10

The activities are designed to include cardiovascular endurance, muscle strength and
flexibility.

Continue to upgrade basic skills and strategies in the game situation. Tactics can be taught
as an extension of skills.

Students can be introduced to specific, special positions and take on greater responsibilities

in the team.

The mechanics of the basic movement continues to be applied and practiced with increased

speed and intensity.

Use standard targets, balls and markings, if available.

All rules of the game must be followed.

Increase offensive and defensive strategies and introduce situations with special games.

Enter goalkeeper techniques.
Important guidelines in the teaching of handball for 11-12 grades

Continue to emphasize all the fitness concepts introduced in the earlier sections.
Specify specialized positions.

Continue to develop team unity and team tactics.

Increasing independence in individual training and sophistication skills.

Skills development should begin where and when appropriate.



How this product relates to current educational thinking
Depending on the level of development of the group, use more of the following elements
when evaluating student learning at the end of the year.
1. Have students create their own modified rules that would improve the game according to
their skill level.
2. Prepare a written test using the rules and suggestions presented in this article.
3. Evaluate students’ learning and the game itself, leaving students to write about how they
felt while playing the game, what they learned, what they did not know before learning, how
they would learn the collective game of handball (or specifically) a skill related to handball.

4. Get the teams to work together to create their own offensive and defense strategies.

Expected results

The results of this sports educational model should lead to the mastering of basic handball
training, organized in the form of curricula, manuals and textbooks in handball. The methods
adopted by teachers are based on the knowledge they have and use, as well as the belief in their
effectiveness, often based on the life experience of the interviewed teacher. The little or no use
of some methods, in turn, seems to us to be due to the fact that they are unknown to most of
the teachers, rather than due to a lack of confidence in their effectiveness or disagreement on
their ideological basis, which shows the needs of pedagogical updating of teachers working in
higher education.

The results of research and development in the form of a product of sports education with
basic movements in handball have the following advantages:
1) educating students to become athletes in the true sense, helping them grow, to become

competent athletes, enthusiastic, wise and knowledgeable;
2) the model of sports education has goals that are immediate and comprehensive and must

be achievable by students through their activity and participation;
3) supporting the activity of the handball teacher in optimizing the training through the model

of sports education.

Conclusion

In conclusion, we would like to note that in recent years there has been great progress in all
areas, including education, due to the high improvement of technology, improvements in
communication and globalization of information. We hope that teachers in our field, as well as
higher education institutions, are engaged and constantly looking for innovative ideas for
education in order to accompany this evolution. Our ultimate goal is better preparation of future
professionalists for work in the educational system, which is increasingly emerging with new
characteristics. We believe that we have clarified the need for further research in the field of

sports education with our proposed training model and we hope to encourage educators to better

trainind in the discipline of Handball.
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