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Teaching and learning in higher education during Covid 19 pandemic —a
comparative study

Abstract: Since March 2020, when lock-down was imposed in Romania, education has been hit
very hard and all educational institutions have suffered major, irrecoverable losses. According
to the United Nations Educational, Scientific and Cultural Organisation (UNESCO), over 800
million learners from around the wotld have been affected, 1 in 5 learners cannot attend school,
1 in 4 cannot attend higher education classes, and over 102 countries have ordered nationwide
school closures while 11 have implemented localized school closure. Grant Kasowanjete, GCE
Global Coordinator says: “Governments and civil society concerted efforts that mobilize
resources, and expertise to address the impact of COVID-19 on education is urgently required.
This process should include developing long term strategies to address the needs of education
in emergencies”. Bania and Banerjee (2020) show that universities from all over the world have
responded to COVID-19 differently: some have continued face-to-face teaching with social
distancing (e.g., the University of Queensland, Australia), while others have deferred all
academic activities (e.g., the Oxford University, UK). In Romania, the situation was dramatic
during the lock-down period, all universities had to switch to online teaching, which took them
unprepared, both teachers and students. The study putpose is to identify the perception /
opinion of university teachers from Alexandru Ioan Cuza University of Iasi (ALL Cuza) and
from Gheorghe Asachi Technical university of Iasi (Gh, Asachi) regarding the effects of
pandemic COVID 19 for their teaching and learning, The Statistical Package for Social Science
Program (SPSS) was used to summarize and run correlation on data obtained from the survey.
Therefore, we conducted a comparative study between 2 universities in the area of Moldova, to
see the opinion of teachers related to online teaching at that time and its negative effects.

Reywords: pandemic, COVID-19 lockdown, online education, electronical devices, university

teachets.

Monica Turturean, Doctor in Stiintele Educatiei, Asistent universitar doctor, Teacher
Training Department Faculty of Sciences of Education, Stefan cel Mare University of Suceava,
Tasi, Romania. ORCID: 0000-0003-4030-7974. Semantic Scholar: 75125394.

Predarea si invatarea la nivel universitar in timpul carantinei datorate
infectiei cu COVID-19

Rezumat: Din martie 2020, cand a fost impusa carantina in Romania, $i nu numai, educatia a
fost lovitd foarte puternic Si toate institufiile de invatimant au suferit pierderi majore,
irecuperabile. Potrivit Organizatiei Natiunilor Unite pentru Educatie, Stiintd si Culturd




(UNESCO), peste 800 de milioane de elevi din intreaga lume au fost afectati, 1 din 5 elevi nu
au putut merge la $coald, 1 din 4 nu au putut merge la cursurile din universitati $i peste 102 tari
au impus inchiderea scolilor, in timp ce 11 au implementat inchiderea locala a $colilor. Grant
Kasowanjete, coordonatorul global al GCE, a declarat: ,,Guvernele $i societatea civild trebuie sa
depusa eforturi foarte mari care mobilizeaza resurse $i expertiza pentru a aborda impactul
COVID-19 asupra educatiei. Acest proces ar trebui sa includad dezvoltarea de strategii pe termen
lung pentru a raspunde nevoilor educatiei in situatii de urgenta”. Bania $i Banerjee (2020) aratad
cd universitatile din Intreaga lume au raspuns diferit la COVID-19: unele au continuat predarea
fatd in fatd cu distantare sociala (de exemplu, Universitatea din Queensland, Australia), in timp
ce altele au amanat toate activitdti academice (de exemplu, Universitatea Oxford, Marea
Britanie). In Romania, situatia a fost dramatica in petioada de izolare, toate universitatile au fost
nevoite si treacd la predarea online, prinzandu-i “descoperiti”, atat pe profesori, cat $i pe
studenti. Prin urmare, am realizat un studiu comparativ intre 2 universitati din zona Moldovei,
pentru a surprinde opinia cadrelor didactice universitare legate de predarea online la acea vreme

si efectele negative ale acesteia.

Cupinte chete: pandemie, carantind COVID-19, educatie online, dispozitive electronice, profesori
universitari.

Introduction

In the last two years, education has suffered major losses, both at pre-
university and academic level, both nationally and internationally. Online teaching
has proved ineffective, both for pupils and for students, teachers. The efforts were
very great not to block the school year, so that the pupils and students could follow
their educational path. However, the disadvantages of online teaching have been
huge, starting with the cognitive and continuing with the socio-emotional,
physiological, etc. Therefore, it is important to capture the opinion of teachers
about online teaching, about how they have managed to adapt to something new,
to something they have not done before, to know how comfortable they felt, how
“masters” of the situation and, thus, to know what we can do next, what strategies
to adopt so that the pupils / students do not end up in this situation and the
teachers can be trained so that they can face the challenges on which involves
online teaching, which means both a specialized training (methods, teaching
techniques and content adapted to online learning), and a psychological training
to be able to help pupils / students who face emotional, social problems due lack

of interaction with other colleagues, friends, teachers.




The study subject is to capture the negative effects of quarantine with
COVID-19, which involved online learning, on university professors, on students'
school performance, on their socio-emotional development.

The study putpose is to identify the petception / opinion of university
teachers from Alexandru Ioan Cuza University of lasi (ALL. Cuza) and from
Gheorghe Asachi Technical university of lasi (Gh, Asachi) regarding the effects
of pandemic COVID-19 for their teaching and learning.

Based on the study purpose, the following tasks are:

—  identify the university teachers’ opinion regarding pandemic COVID 19 and
its effects

—  see if there are differences between teachers from Alexandru loan Cuza
University of lasi (Al. I. Cuza) and from Gheorghe Asachi Technical

university of Iasi (Gh, Asachi) related to forced online education

—  find out if this pandemic has affected them or not

The Statistical Package for Social Science Program (SPSS) was used to
summarize and run correlation on data obtained from the survey. Frequency
distribution used to mention demographics of teachers. Correlation technique
was utilized to discuss relationship between teachers from two universities and
their opinion regarding online teaching.

In the study course, the author used theoretical (Bania, |., & Baneryee, 1., 2020
Gorey, Jon, 20205 Philani, 2020) and practical (Alliance for Children Protection,
2021; Banca Mondiala, 2020) bibliographic resources of a to form a clearer picture

of the impact of this pandemic on education.

Covid-19 lockdown and online teaching

With the quarantine imposed on March 10, 2020, in Romania, all universities
“closed their doors”, being forced to switch to online teaching. This solution was
taken so as not to freeze the academic year and so that students do not repeat the
year of study.

Both teachers and students had to face great challenges, such as: resistance
to change for both teachers and students related to the way they work; the absence
of electronic devices and special software that favor online teaching and learning,
etc.

Everyone was scared of this overnight change and no one was willing to
invest more because there was a severe fear of COVID 19 infection, which put

them all in a deadlock, unproductive for anyone. Teachers did not know how to




teach online because they had not been taught how to do it, students were not

willing to learn because it was a completely different way than the one they knew,

etc.

For teachers, the shift to online education has meant rethinking lesson plans
to fit a very different format. “You sort of have to redo all of the curriculum so
you can teach it online, because a lot of it was dependent on you being there and
leading the students through certain things,” says Tina Mortis, science teacher and
sustainability director at The Pike School in Massachusetts (Joz Gorey, 2020).

Pandemic COVID-19 had a negative role for children, for education, for
their mental and emotional health. “One year into the COVID-19 pandemic,
progress has gone backward across virtually every key measure of childhood,” said
Henrietta Fore, UNICEF Executive Director. “The number of children who are
hungtry, isolated, abused, anxious, living in poverty and forced into marriage has
increased. At the same time, their access to education, socialization and essential
services including health, nutrition and protection has decreased. The signs that
children will bear the scars of the pandemic for years to come are unmistakable.”
(UNICEF says as pandemic declaration hits one-year mark: Spokespeople available for
interview, 2027)

GCE (Global Campaign for Education) calls on the national governments,
and donors:

e  prioritize education in the first phase of all emergency responses with
immediate effect, and to Include education in their COVID-19 response
policies.

e  dedicate appropriate resources, financial and technical, to ensure the right to
free, quality public education for all is maintained during the COVID-19
Crisis.

e increase funding and support to education in crises to a minimum of 4.2%
of emergency assistance in line with its needs.

e  minimize the pressure on teachers, schools and school systems that remain
open or volunteer to offer extra support. (Philani, 2020)

Thus, what can be done in order to help everyone, both teachers and
students?

Maybe we will find solutions in the near future, solutions that involve the
creation of professional networks for teachers, networks that contain courses,
bibliographic successes, models of good practices to use online learning as an

alternative form of education because education requires flexibility, adaptation the




new, the unknown. Even WorldBank propose some policy responses to achieve
this, which can be summarized in three overlapping phases:

o Coping

o Managing Continuity

o Improving and Accelerating (WorldBank, 2020).

Comparative study on teachers’ opinion on the effects of the COVID-19
pandemic
1. Purpose and objectives
The purpose of this study is to identify the perception / opinion of university
teachers from Alexandru Ioan Cuza University of lasi (Al. I. Cuza) and from
Gheorghe Asachi Technical university of lasi (Gh, Asachi) regarding the effects
of pandemic COVID-19 for their teaching and learning.
The study objectives are:
e identify the university teachers’ opinion regarding pandemic COVID-19 and
its effects

° see if there are differences between teachers from Alexandru loan Cuza
University of Iasi (Al I. Cuza) and from Gheorghe Asachi Technical

university of Iasi (Gh, Asachi) related to forced online education

e  find out if this pandemic has affected them or not
Hypothesis:
1. The teachers from Al I. Cuza University were more affected by the
pandemic COVID-19 than teacher from Gh. Asachi University.
2. The effects of this deprivation are felt even by the students which will see
the differences before and during pandemic COVID-19.
2. Participants
The sampling survey was applied to a non-probability sampling group. The
students were selected randomly from the university site” emails.
e  university teachers from Alexandru Ioan Cuza University of lasi: 75;
e  university teachers from Gheorghe Asachi University of Iasi: 75.
3. Instrument
We used a sampling survey with predefined answers that allowed participants
to complete it more easily and not feel pressured because they do not know how

to answer various questions.
4. Procedure




The statistical method used is identifying the perception / opinion of of
university teachers from Alexandru loan Cuza University of lasi (Al I. Cuza) and
tfrom Gheorghe Asachi Technical university of lasi (Gh, Asachi) regarding the
effects of pandemic COVID-19 for their teaching and learning.

The study is based on the data yielded following a sampling survey which
investigates the opinion of of university teachers from Alexandru Ioan Cuza
University of Iasi (Al 1. Cuza) and from Gheorghe Asachi Technical university of
Tasi (Gh, Asachi) regarding the effects of pandemic COVID-19 for their teaching
and learning.

The investigative technique used was the auto-questionnaire survey
consisting in 9 questions administered individually.

5. Data analysis

The Statistical Package for Social Science Program (SPSS) was used to
summarize and run correlation on data obtained from the survey. Frequency
distribution used to mention demographics of teachers. Correlation technique
was utilized to discuss relationship between teachers from two universities and
their opinion regarding online teaching.

The favored surveying technique was the individual filling in of the
questionnaire in a group. (Rozarin T., I/ut P, 1997:54). This surveying technique was
chosen because it is the easiest and less expensive.

Thus, we can conclude that new studies are needed, more complexes, on
bigger samples of subjects (not only teachers, but students too), studies that
require pretesting of the questionnaire, forming interdisciplinary teams to study
the subject from several perspectives in order to have a complete picture of the
phenomenon, but also to find effective solutions so that the situation faced by

these teachers and students will not be repeated in the near future.

Study Results

According to the data of figure 1, 47% of teachers from Al I Cuza University
used an open-source platform during the lockdown period, but 39% of teachers
from Gh. Asachi University have used online teaching. So, there are significant
differences between teachers from Al I Cuza University and teachers from Gh.
Asachi regarding the way of teaching.

According to the data of figure 2, it can be seen that 47% of teachers from Al
I. Cuza University of Iasi used a Moodle Platform, a big percentage comparing
with 37% of teachers from Gh. Asachi University of Iasi which use a Mooodle
platform too. 24% of teachers from Gh. Asachi University of lasi used Teems
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platform and 20% of teachers from Al I. Cuza University of lasi used the same
platform / app.

According to the data of figure 3, 47% of teachers from Al 1. Cuza University
of Iasi and 37% of teachers from Gh. Asachi University of lasi consider that it
was not difficult to teach online because they used those apps before. 11% of
teachers from Al I. Cuza University of Iasi and 4% of teachers from Gh. Asachi
University of Iasi didn’t teach online.

It is interesting to see that 43% of teachers from Al I. Cuza University of
Iasi and 39% of teachers from Gh. Asachi University of Iasi declare that although
they tried, they didn’t really help their students. 32% of teachers from Al I. Cuza
University of Iasi and 41% of teachers from Gh. Asachi University of Iasi consider
that they didn’t help students very much (fz. 4).

In figure 5, it can be seen that 33% of teachers from Al I. Cuza University of
Iasi and 31% of teachers from Gh. Asachi University of lasi faced with the fact
that their students didn’t have the electronically devices in order to participate at
online courses; instead, 39% of teachers from Gh. Asachi University declare that
their students didn’t have internet connection.

The answers on the Question 6 (fig. 6) were different: 47% of Al. I Cuza
University consider that during the lockdown, their students felt insecurity, fear,
uncertainty, instead 47% of Gh. Asachi University consider that the negative
impact of the lockdown was related with the fact that their students had low school
performance and only 24% of teachers from Al 1. Cuza University declare low
performance.

One of the solutions approved by teachers from both universities (40% of
teachers from Al I. Cuza University and 35% of teachers from Gh. Asachi
University) is individual work with students who cannot adapt to online teaching.
33% of teachers from Gh. Asachi University consider that another solution is to
offer laptops or tablets to students and 31% of teachers from Al I Cuza
Universisity is to create courses for students to learn how to use electronic apps
(g 7).

Regarding the Question 8 (fzg. &) “What should be done to overcome the
emotional problems?”, 56% of teachers from Gh. Asachi University and 37% of
teachers from Al 1. Cuza University consider that students should learn more to
overcome their emotional problems. It is interesting to see that many teachers
considers that there is a direct connection between emotional problems and lower

performance.




The answers on this question are surprising: 40% of Gh. Asachi University
is not agreed with registering and posting their courses on an online platform and
39% of teachers from Al. I. Cuza University are willing to do this, but they don’t
think that this is a good idea (fig. 9).

Validation of the hypothesis

The first hypothesis ,, The teachers from Al I. Cuza University were more
affected by the pandemic COVID-19 than teacher from Gh. Asachi University”
was invalidated by the answers offered by teachers on Question 3 (43% of teachers
from Al 1. Cuza University of Iasi and 20% of teachers from Gh. Asachi
University of Iasi consider that it was extremelly difficult because I didn't know
how to teach online, so, their answers were quite similar).

The second hypothesis “The effects of this deprivation are felt even by the
students which will see the differences before and during pandemic COVID 19”
was validated by the answers offered by the teachers from both universities (47%
of Al. I Cuza University consider that during the lockdown, their students felt
insecurity, fear, uncertainty and 47% of Gh. Asachi University consider that the
negative impact of the lockdown was related with the fact that their students had

low school performance).

The main limit of the study
Sample consists only of high school students from teachers from Al I Cuza
University of Iasi and teachers from Gh. Asachi University of Iasi Cso these results
cannot be extended to the entire population of Romanian population. There will
be no pre-testing the subjects, which means that we cannot obtain the accuracy of
the results.

There is no control group.

Discussions
As expected, we find that both teachers and students suffered during this
difficult period. Both parties were unprepared to move from the physical to the
virtual environment, which created various problems: inability to adapt to online
teaching, emotional problems, a bad communication, poor performances, etc.
Teachers and students will never be the same after this pandemic period,
both of them must adapt to this situation which may last for a while. But the

universities must be the promotor of social inclusion, of equity, which means




collaborations between all social actors to bring students into university learning
environments that could not otherwise be there.

It will not be easy to overcome this period of stagnation or regression,
without opting for an inclusive education, able to respond positively to the training

needs of all student and to help them to solve their emotional and social problems.

Conclusion

The impact of online learning due to the lockdown is a topic that interests
the whole academic world because it is a starting point for the development of
educational policies that would counteract the negative effects of this period, but
also the development of coping strategies so that, both teachers and students
should be prepared to face such educational challenges.

We can conclude that the results obtained from the statistical processing of
the answers offered by the 150 university teachers are not relevant for the sample
of university teachers in Romania (due to the very small number of study
participants), but may be an important starting point. allowing the collection of
new statistical data, new information on the subject, but also to help teachers and

students from entire world to have a complex image of this phenomenon.
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Appendix

1. During the quarantine (March 2020-June 2020), did you
teach online teaching or you used an open source learning

platform?
50 47

m AL L Cuza
teachers

m Gh. Asachi
teachers

an open source Online teaching both of them email
learning
platform

2. Which apps or platform c_:|id you used in that period?

50 47
45
40
35
30
25
20
15 -
10 -

AL L
13 Al 1. Cuza teachers

m Gh. Asachi teachers

Google Meet  Teems lused a Email
Moodle
platform

Figure 2. The structure of answers at question Q2
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3. How difficult did your online teaching and why?
50 47

120

m Al. |. Cuza teachers

® Gh. Asachi teachers

extremelly difficult because  notvery hard I didn't teach
difficult because | it was something because | used online
didn't know how different these apps before
to teach online

—

Figure 3. The structure of answers at question Q3

4, Do you think that you have been able to help students adapt to
online learning?

45 43

mAl I Cuza
teachers

m Gh. Asachi
teachers

to a very large inasmall extent  Although | tried, | I don't know, |
extent don't think that | didn't had a
reealy helped them feedback

Figure 4. The structure of answers at question Q4
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5. What difficulties did you encounter when teaching online?

39

m Al I. Cuza teachers

® Gh. Asachiteachers

Students didn/t students didn't students didn't  they could't adapt

have the know how to use have internet to this way of
ellectronically  the apps/platforms connection learning
devices

Figure 5. The structure of answers at question Q5

6. Do you think this lockdown affected the students in any way?
50 47 47

m Al. I. Cuza teachers

V]

B Gh. Asachiteachers

Yes, they missed Yes, theyfelt  Yes, theyhad low I don't know

the interaction insecurity, fear, school
with colleagues, uncertainty performance
with friends

Figure 6. The structure of answers at question Q6
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50

30
20
10
0

60

50

40

7. What should be done to overcome the technical difficulties?

33 40 35
25
4 8 HAlL Il Cuza
teachers
offering laptops or creating courses  individual work | have no idea
tablets to students for students to use with students who
electronic cannot adaptto
applications online teaching

Figure 7. The structure of answers at question Q7

8. What should be done to overcome the emotional problems?

56

m Al I. Cuza teachers

B Gh. Asachi teachers

students should theyshouldgoto students tryto frequent teacher-
interact more with  the university learn more student
each other psychologist interactions

Figure 8. The structure of answers at question Q8

9. Would you agree to register your courses and post them on an
online platform to facilitate student learning and more?

au

M Al I. Cuza teachers

m Gh. Asachi teachers

I cantry, but| No, | am not agree Only ifitwillbe Yes, | would like to
don't know if this with it mandatory in the do this.
is the best idea future

Figure 9. The structure of answers at question Q9
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Personality. Person. Character

Abstract: This article is based on the research the author undertook in order to develop my
doctoral thesis — The organicity of speaking disorders in theatre and film, a defining statement
in the construction of the characters. The purpose of my entire work, entitled, the organicity of
speaking disorders in theatre and film, a defining statement in the construction of the characters,
was to perform a series of vocal training exercises that would lead to the natural use by actors
of a speech defect. Therefore, verbal language is very important for an actor; it is part of the
whole mechanism of the actor’s art. If it does not work perfectly, the other elements will suffer
as well. But what is the connection between speech and personality? Does speech influence our
personality or does personality influence our speech? The author thinks that both variants can
be valid for the study of a character. If the text gives us information about the way a character
speaks, if he is stuttering, e.g., we can start the analysis from this aspect. Or if, after reading, we
consider that a character falls into a certain category of temperament / personality, the based
on these data, we can build his verbal behaviour.

Keymwords: person, character, personality, diction, speech defects, verbal language, nonverbal
language, paraverbal language.
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Personalitate. Persoana. Personaj

Abstract: Acest articol are la baza cercetarea pe care am intreprins-o in vederea elaborarii tezei
de doctorat — Organicitatea defectelor de vorbire in teatru $i film, rostire definitorie in
construirea personajelor. Scopul intregii mele lucrari, ce are ca titlu Organicitatea defectelor de
vorbire in teatru $i film, rostire definitorie in construirea personajelor, a fost acela de a realiza o
serie de antrenamente vocale care si conducid la utilizarea naturali de citre actori a unei
imperfectiuni de rostire. Asadar, limbajul verbal este foarte important pentru un actor; este o
parte a intregului mecanism a artei actorului. Daca nu functioneaza perfect si celelalte elemente
vor avea de suferit. Dar care este legatura dintre vorbire si personalitate? Vorbirea ne
influenteaza personalitatea sau personalitatea ne influenteaza vorbirea? Cred ca pentru studiul
unui personaj pot fi valabile ambele variante. Daca din text reies date despre felul in care
vorbeste un personaj, de exemplu daci este balbait, putem sa pornim analiza de la acest aspect.
Sau in cazul in care, in urma lecturilor, consideram ca un personaj se incadreaza intr-o anumita
categoric de temperament/personalitate, putem construi, avand ca bazi aceste date,
comportamentul sau verbal.




Cuvinte cheie: persoand, personaj, personalitate, dictie, defecte de vorbire, limbaj verbal, limbaj
nonverbal, limbaj paraverbal.
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Introduction

The main source of inspiration from which I started building this study was
the film The King’s Speech, directed by Tom Hooper, starring Colin Firth and
Geoffrey Rush.

All methods of approaching the construction of a character start from the
analysis of the text. This is an aspect approved by all those involved in making a
theatre play or a film — directors, actors, set designers, etc. Thus, regardless of the
method applied by an actor in the study of a character — K.S. Stanislavski, Sanford
Meisner, Lee Strasberg, Michael Chekov, Ivana Chubbuck, etc. — the text of the
play/script remains the main point of origin for any research. Regarding this
papet, I will refer to these methods of study, only insofar as they serve the actor
through the benefits they offer in the study of verbal language, more precisely the
elaboration of speech defects that define the character.

In the book Personality and Temperament. A guide to psychological types,
Patricia Hedges presents, by comparison, some characteristics of verbal language
according to the personality coordinates of extraversion and introversion.

Thus, in the author’s opinion, those who are extroverts are inclined to
communicate with those around them. They are the kind of people that really like
to talk and gesticulate.

The category of introverts is characterized by the use of a lower intensity
during speech, a slightly slower rhythm, but also a more discreet nonverbal and
paraverbal language.

Can an extroverted and introverted personality type be used as a starting
point to create a pattern of speech? Can this generate a pattern that underlies the
vocal study of a character? A pattern which can serve as a foundation stone for
building a character?

Another aspect that the author wants to invoke and that can emphasize the
significance of a text is David Mamet’s theory that if someone leaves the room
where they are watching a movie to bring popcorn, when they return, they will
ask: “What else happened?”. In order to be able to provide accurate information

about the sequences just watched to the questioner, the respondent must be clear




about the subject of the sequence being watched. This theory is called the Popcorn
Test.

At the same time, Mamet recommends using the above-mentioned question
to the actors when working on the analysis of the text of the play in which they
are going to star or of the film script in which they were cast.

In this way, the understanding of the sequence of events in the watched film
depends in a significant percentage, along with other factors — such as the level of
culture of the respondent, his ability to synthesize information, the technical
conditions in which the movie is watched — on verbal language used by actors.

The author will continue by making a reference to The King’s Speech movie
to explain this test, in a meaningful way, but also to outline a first idea regarding
the fact that verbal language is a defining mark in the construction of a character.
The author will use as an example the sequence in which King George VI (then
Duke of York) meets, for the first time, with speech therapist Lionel Logue. If at
least two people watch this movie at the same time, and one of them leaves at the
beginning of the above-mentioned sequence and returns to the room at the end,
the following thing will happen: the person who did not see the scene between the
two characters will ask: “What else happened?” / “What did they talk about?” or
any other question aimed at finding out what events took place.

In this way, the interested person can find out important details about the
scene, like, for example, details about the main character’s speech defect, his way
of relating to the obstacles encountered in his attempts to correct his speech
problems, about the work technique approached by the specialist to help his client
overcome the speech deficiency with which he struggles or even about the
relationship between the two characters.

Therefore, starting from the two ideas presented above in connection with
the importance of the written word — the existence of text analysis technique in all
methods of studying the art of the actor and the Popcorn test — the author aims
to establish how verbal language defines an actor’s approach to the character’s
pattern of vocal behavior.

In any method of theatrical art approach appears the idea of subtext, of
“unspoken words” behind the words written by the author of the play / script. As
actors, we train ourselves to always find these subtexts, these hidden words, which,
in the end, outline the characters we have to play, including from a vocal point of
view. In a Q&A interview (January 2011), Colin Firth recounts that in building his

character he was preoccupied with unspoken words — the words that hide behind




the speech defect, the character’s personality, and how he struggles to correct his
speech deficiencies.

It is a known fact that a person’s pattern of thinking influences the way he
ot she express himself / herself, and personality plays an important role in the way
people communicate. Starting from this axiom, in this section the author aims to
establish to what extent the personality of an actor can be used as a source of
inspiration in building the mechanism of utterance of a character. That is why the
author consider that a brief reference to the history of the term personality, in the
conceptions of Freud, Jung, Myers and Briggs, is useful for my research.

In the above-mentioned Q&A interview (January 2011), Colin Firth also
talks about how he built his character's stuttering, starting from the question:
“Who is this man?”. On this line, he states that he was not interested in what is
physically happening to him, in the transformations undergone, e.g., in the tension
in the cervical area, but rather in discovering the psychological elements that led
to such a result in the case of the verbal expression of his character. The actor
states that he asked questions about how his character struggles with the obstacles
encountered (the obligation to give public speeches, to speak into the microphone,
to work on various diction exercises, etc.), taking into account all the rigors related
to belonging to a certain social class and with any vulnerability or shyness which
come as a result.

Starting from what Colin Firth argued in this interview, the fact that the
speech defect of King George VI is the result of certain significant events from
his life (for example: the death of his older brother, the physical punishments
applied to him by his nanny, the authority exacerbated by his father) is to me the
most important finding for my work. The author will use these statements of his
to determine the extent to which the character’s personality can be a starting point
for an actor who wants to discover and build on the verbal language for his
character. Just as an individual fits into a certain psychological pattern, so do the
characters that the actors play. Therefore, having a basic knowledge in the field of
psychology can contribute to the ennobling of the acting technique through
accuracy.

The author chose this research topic, namely the establishment of ways to
technically support speech defects in such a way as to be organic, because the
author believes that mastering these notions is an infinite means of expression in
the career of an actor, a means which gives him artistic freedom. The more he

knows the various aspects of vocal technique, the more defining his stage speech




will be for each character played. Thus, no character will resemble another in terms
of vocal language.

To take further the objective of establishing various technical ways in which
the organicity of speech defects can be sustained, the author will also present a
study that addresses the subject of the possible influence of an actor’s personality
on the way he speaks. This study is based on the theories of the personality
concept of Sigmund Freud, Carl Gustav Jung, Katharine Cook Briggs and Isabel
Briggs Myers. Thus, this research can be a source of inspiration in the vocal
construction of a character.

In order to outline as precisely as possible, the chosen research topic, the
author considered it opportune to consult several works, among which the author
mention: The power of the actor by Ivana Chubbuck (Chubbuck, 2005), Personalities
Accentnated in Life and Literature by Karl Leonhard (Leonhard, 1979), The Art of
Scenic Speech by Sandina Stan (Szan, 1972) and Classical Perspectives in Personality
Psychology by Zeno Romeo Cretu (Crezn, 2012).

From Freud, to Jung, to Myers-Briggs. Brief presentation of the notion of
personality

The human personality has been an important research topic for many

specialists (Adler, Erikson, etc.), but the author has chosen to refer only to Freud,

Jung, Briges and Myers for the following reasons:

1. Sigmund Freud — because he was the one who laid the foundations of the
study of psychoanalysis;

2. Carl Gustav Jung — because he was one of Freud’s closest collaborators, and
the classification of the personality types he achieved is still used today (Jung,
1994);

3. Katharine Cook Briggs and Isabel Briggs Myers — because they designed a
personality test (based on Jung’s studies), which is the most commonly used

work of this kind, even today.

Sigmund Freud

Before explaining what each component of personality means from Freud’s
point of view, the author wants to recall the theory common to all the research he
has undertaken in the field of psychoanalysis. This refers to the fact that libido is
the basis of human behavior. In fact, this conviction of Freud also led to Jung’s

decision to give up working with him.




The defining elements for personality according to Freud’s beliefs, are as
tollows:

1. 1d

The Id is characterized by instinctual impulses, by primary needs (satisfying
the sensations of hunger and thirst). Freud considered that Id first appears in
newborns but that it does not offer uniqueness to the personality.

2. Ego

The Ego appears with the child’s tendency to adapt to the environment in
which he lives; it is a link between Id and Super-Ego.

3. Superego

The Super-Ego determines what is right or wrong depending on the limits
imposed by social paradigms.

Carl Gustav Jung

As I mentioned in the brief description of Freud’s concept of personality,
Jung did not agree with the idea that libido is just a sexual energy. He believed that
it could have more influence on the individual.

From the point of view of the Swiss psychiatrist, the personality is made up
of the following elements:

1. Ego

The Ego represents the totality of the elements of the psyche of which a
person is aware. It relates to what you receive from the outside, depending on how
the libido energy is directed, in an extroverted or introverted way. The two
situations are encountered at the same time within the personality of an individual,
but only one is the predominant one. Thus, Jung came to the conclusion that there
are two types of personality — extroverted and introverted. His research on this
subject continued and thus, the renowned doctor considered that a classification
according to the extroverted and introverted type is not sufficiently conclusive in
the case of explaining the term personality.

For this reason, he added other elements through which an individual can
relate to the world around him: sensory, intuitive, emotional and rational. Sensory
refers to knowledge through the use of the five basic senses: visual, olfactory,
auditory, gustatory and tactile. The intuitive way is related to the foreboding of
various aspects of a theme that appears in someone’s life. The emotional is
characterized by an attitude that emphasizes feelings, while in the case of the
rational way, reasoning prevails.

2. The personal unconscious




This part of the personality is represented by the totality of individual
experiences.

3. The collective unconscious

The collective unconscious is made up of the totality of ancestral

experiences. Jung used the term “archetypes” to define them.

Katharine Cook Briggs and Isabel Briggs Myers

The moment Katharine Cook Briggs meets her daughter’s (Isabel) future
husband she notices that there are some major differences in their way of thinking
and relating to the environment. Therefore, Briges begins to study various human
temperaments using Jung’s work — Psychological Types — as a source of
inspiration. Later, Isabel Myers also developed a questionnaire designed to
discover the type of personality in which an individual falls under.

This is the historical sequence that led to their test, which is very well known
and used even today.

In her book, Personality and Temperament Guide to Psychological Types,
Patricia Hedges refers to the study conducted by Professor David Keirsey.

Starting from the test invented by Myers and Briggs, he added other elements
for classifying personality types. They are called functions and represent various
ways in which people act. The author will present them briefly, as follows:

e  Sensory and intuitive functions — refer to the way an individual relates to data
about the environment in which he carries out his activity, but also to those
concerning the other individuals with whom he interacts;

e  Reflective and affective functions — refer to the path taken in making
decisions;

e  Judicial and perceptual functions — refer to the choice a person makes
between living organized or less organized.

The fact that there are a multitude of classifications regarding the term
“personality” proves that this is an important element to research for a person’s
existence. This also suggests that no individual is completely similar to another.

One of Karl Leonhard’s beliefs, found in the book Accentuated Personality
in Life and in Literature, is that “Man as an individual differs from all others, one
personality is not the same as the another” (Iigtheln, 2014).

Starting from the above-mentioned quote, an analogy can be made with the

characters that an actor plays throughout his career — no character will look like




another, each has his own unique “personality”. Even more, each character will
“have” the personality of the actor who will portray him.

An artist’s experiences will never resemble another’s. There will always be a
different relationship to what happened (even if the two went through the same
story they will relate differently to the same event because they are different
emotionally, culturally, etc.).

Sanford Meisner, once said that “Acting does not mean showing emotions.
Acting involves acting. Of course, acting refers to each person’s ability to access
his or her own emotional riches, in an organic way, through meaningful actions.”
(Shakespeare, 1981:4) He designed a training exercise for actors, which he called
Emotional preparation. I believe that by performing this exercise, the actor’s voice
also acquires freedom, expressiveness and authenticity.

Here are the features of this exercise:

e  The actor must choose an emotion depending on the context, the purpose

pursued by the played character and build a story to the limit for himself;
e  The story must contain real people or elements, but especially imaginary;
e Itisan exercise that does not appeal to emotional memory;
e Itisan exercise that is used only as training;

e Itis done before the moment of entering the stage, and at the moment you
step on the stage or on the set it is “left at the door”;
e  Itisan exercise that impedes the formal play of an actor.

For example, the actor opts for the emotion of “joy”. For one actor an
extreme joy could be winning a cast, and for another it would be going on a trip
abroad. To perform the exercise mentioned above, each of them relates to his own
experience, uses his own emotional baggage, but this does not involve betraying
the coordinates of the concept of the character to be played, relationships with
other characters or directorial vision.

Regardless of the approach in building a character, the actors end up working
with emotions. They are born, they appeat; they need not be “worked / exercised”.
Thus, the limits are different for each performer, even if they choose to work with
the same emotion. In other words, the verbal language and the way of saying the
words will be different from actor to actor.

In her article Acting Training, Theory of Mind, and Empathy: Is There a
Relationship?, psychologist Elizabeth Ligthelm refers to the study conducted by
psychologist Daniel Nettle entitled Psychological profiles of professional actors.

According to the information presented, the actors have a high degree of
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extroversion, empathy, sincerity and are much more sociable. Therefore,
emotional availability plays an important role in an artist’s career. The main tool
through which it can be expressed is the voice, the verbal language (I7gzheln, 2014).
Of course, along with this language, the nonverbal one is important, but also the
paraverbal one.

Edward Sapir, an anthropologist and linguist from the USA, believed that
verbal language belongs exclusively to people and is used to express emotions,
desires, beliefs. Before using these languages — verbal, nonverbal and paraverbal —
the thought appears. When it is clear to us what we want to convey, what we
intend to communicate, the three ways of expression work perfectly together. This
is also the case when we are working on a theatre play or a movie. If we do not
know what we are talking about, why we are talking, what purpose we have on
stage, the speech will be defective, expressionless or will not correspond to the
movements performed (Sapir, 1927).

Therefore, the way we talk “speaks” about us, about whom we are, about our
emotions and personality. The same thing happens on stage or on set. The way an
actor speaks contributes to the definition of the character he plays. That is why
the verbal language used must be in accordance with the actions taken, with the
information presented.

An additional argument in support of the fact that the voice, the way of
speaking of an actor is a unique imprint of each artist is the dubbed films. The
author considers that a doubled voice steals from the creativity of both actors
involved in the artistic process; one actor will never be able (and should not) speak
as another does. This is impossible, even if he or she follows the same technical
patterns, using, for example, a speech defect — the way Meryl Streep speaks in the
tilm The Iron Lady will not be completely copied by any actress.

The technical study of stage speech can be done, most of the time, according
to the same criteria. The differences appear when the training of stage speech,
specific to the Romanian language, no longer matches the one that is indicated to
be performed, e.g., in the case of English. This is because the way the phonemes
are pronounced correctly in the two languages differs. Even if the same technical
coordinates are observed in the use of a speech defect, e.g., a sub-dialect, the way
in which it is embodied by the actors differs from one to another. In this sense,
several elements intervene: the context of the action of the play or film, the
methods approached by the actors in order to build the characters, the emotional
and cultural baggage of each of them, and, especially, the level of vocal training of

each performer.




Thus, in the continuation of this article, the author will refer to the general
personality types listed above, the introverted and the extroverted type, in order
to establish a pattern for the way some people express themselves, which can be

a source of inspiration in constructing the verbal language of a character.

Study — Personality type and expressiveness of verbal language

I chose to conduct this study for two reasons. The first of these refers to the
intention to emphasize that the use of specific characteristics of a certain type of
personality — introverted or extroverted — can contribute to shaping the character
verbally. And the second complements the first in terms of using these features in
the vocal technique. For example, in the case of hasty speech — specific, rather, to
extroverted personalities — what phonemes are affected?

In her book called Personality and temperament. A guide to psychological
types, Patricia Hedges presents, by comparison, some characteristics of verbal
language according to extraversion and introversion. According to the author,
those who are extroverts are inclined to communicate more with those around
them, as they really like to talk and gesture. By comparison, introverts are
characterized by the use of lower vocal intensity during speech, a slightly slower
rthythm and a more discreet manner of using the nonverbal and paraverbal
languages.

Sanford Meisner referred to the actor’s art as a real experience under the sign
of imaginary circumstances. The actor has at hand, first of all, the written text, the
words chosen by the author of the play / script to start the analysis of his character.
And then, during the study, he or she also integrates paraverbal and nonverbal
languages; action that will lead to the establishment of the character’s personality.
The way in which a character will come to manifest himself of herself from a vocal
point of view will always depend on the expressiveness of the voice of the actor
who plays the character (Szverberg, 1994). In her book The Art of Stage Speech,
Sandina Stan recalls the vocal element that defines each of us: the vocal timbre. It
gives uniqueness to our voice and is the only one that cannot be changed, not even
through training ($7an, 1972).

Therefore, for an actor, these three types of language constitute an
inexhaustible resource of creative nuances or of constructing a credible character
from the point of view of the means of verbal expression.

In the same interview, the author referred to above (0>, 2077), Colin Firth
talks about his concern for pauses between words, what happens with his
character when he doesn’t speak. His statements emphasize the idea that
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unspoken words are essential in shaping the character of the character played. For
example, in the sequence in which he is preparing to give the speech at Wembley
Stadium, on the occasion of the closing of the Empire Exposition, it is very clear
that all the unspoken words complete the spoken words. Unspoken words are
“spoken” through paraverbal language — which in this case is best expressed by
the rhythm of speech, a very slow rhythm — but also with the help of nonverbal,
through a rigid body position. Thus, from the beginning of the film, a character
(King George VI) is outlined who falls into the introverted typology. Compared
to him, speech therapist Lionel Logue belongs to the category of extroverted
personality. He is very expressive throughout the film in terms of facial
expressions and gestures, and the way in which he expresses himself from a vocal
point of view suggests a great deal of self-control. This is noticeable even when
he realizes that he is speaking to His Royal Highness, the wife of the Duke of
York.

In order to better observe the differences between the verbal communication
type specific to the type of introverted personality compared to the extroverted
one, the author conducted a study — Personality type and expressiveness of verbal
language — with four participants in the speech workshop that the author
coordinated for a period of about three years at the Theater Company for Children

and Adolescents, in Bucharest.

Methodology of conducting the study Personality type and expressiveness
of verbal language

The first step in concretizing this study was to establish the personality type
of each participant. the author mentions that for this I used the classifications
made by C.G. Jung and Myers-Briggs; the author chose not to use certain other
personality tests because the author believes that experience in the field of
psychology is needed in order to correctly interpreted the data. Another reason
that led me to choose the classifications of the specialists listed above is that even
today psychological tests are designed based on their theories.

The second step was to choose some texts; the author wanted it to be a
classic one and one of contemporary drama because the verbal languages are very
different. This is why the author opted for a monologue by Tom from Tennessee
Williams’s Glass Menagerie and one from Helena in William Shakespeare’s A
Midsummer Night’s Dream.

The author pursued this analysis by asking the participants to read the texts
logically, as in any first readings. The author mentions that those who participated
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in the study had read, some time ago, the plays from which the author choses the
monologues.

The author will refer, first, to the remarks concerning the reading of the first
monologue, that of Tom. Those who read are different in terms of personality
type; one is extroverted and the other introverted. From the point of view of
speech defects, it resembles a hasty speech. Hasty speech is different from fast-
paced speech. In the case of the first, there are either endings of words that are no
longer spoken, or swallowed vowels or omitted syllables. The correctly executed
rhythm of a speech presupposes that each phoneme is pronounced cleatly,
regardless of whether it is a medium or high speed. An actor who has a very good
stage speech must be technically able to speak quickly and be understood by those
who listen. The one who falls into the category of introverts also has the defect of
utterance and sigmatism.

After reading the monologue, the author noticed the following things:

e  The rhythm of the extrovert’s speech was much faster than in the case of the

introvert;

e  The degree of precipitation in speech was higher in the case of the extrovert
than in the introvert (although, in general, the introvert has a more
pronounced precipitation than the other);

e  Vocal intensity was higher in the case of the extrovert;

e In the case of the extrovert, the vowels had a higher clarity compared to
those spoken by the introvert. As for the consonants, there were no
differences between the two (except for the introvert’s pronunciation

problems in the case of the phonemes “S” and “T”);

e  Nonverbal language was much more obvious, much more “colourful” in the
case of the extrovert.

The author also chose for the participants in the study a theme of
improvisation on the text. The purpose of this exercise was to see if the way of
speaking changes in the case of imposing a situation that has a clear, precise
purpose. In their case, the subject of improvisation was “Holding a speech of
thanks for an award received”. The differences from the first situation presented
above appeared in the case of the rhythm of speech and the degree of

precipitation, described as follows:

e  The rhythm of the extrovert was slower than the first variant of reading the

text;

° The introvert spoke faster.




As for the precipitation of speech, the exact opposite happened as in the first
case; that is, the extrovert spoke less hurriedly than the introvert.

In terms of speech defects, the two study participants who read Helena’s
monologue are similar in sigmatism, and differ in that one of them is also
cepeleaga.

After reading the text, the author was able to observe the following aspects:
e  The one who belongs to the category of extroverts had a much faster reading

thythm than the introvert;

e  The vocal intensity was high in the case of the extrovert, while in the case of

the other it was of an average level;

e  The nonverbal language was more nuanced, freer in the case of the extrovert;
The theme of improvisation for them was to read the text as a secret. In their
case there was no change from the first version of the study; even in the case of

whispering, the rthythm of the extrovert’s speech remained alert.

Discussion

Actors must always be solicitous about stage speech, whether they are
performing on stage or in front of a camera. They must use specific technical
training to be able to express themselves in any conditions: larger performance
halls, smaller halls, uncomfortable costumes, etc. The category ,under any
conditions” also includes the possibility of using a speech defect in order to
vocally define the character played.

For an actor, the scope of stage speech is essential. First of all, he has at
hand the written text, the words chosen by the author of the play / script to statt
the analysis leading up to the development of his character. All this falls into the
category of verbal language. And then, during the role study, he also integrates
para-verbal and nonverbal languages.

Therefore, for an actor, the three types of language supply an inexhaustible
resource that creates nuances in his approach to build a credible character in terms
of verbal expression.

The author choses this specific research topic, respectively, establishing
ways to technically support speech defects in such a way as to be organic, because
the author believes that mastering these notions embodies an infinite means of
expression in the career of an actor, a resort which gives him or her artistic
freedom. The more an actor masters about the aspects of vocal technique, the

more his stage speech will always be defining for each character played. Thus, no




character will resemble another in terms of vocal language.

The way, the author worked with the actors who participated in the studies
illustrated in the pages of this paper, as well as the results obtained, confirm for
me beyond a shadow of a doubt that it is not possible to outline a speech defect
without having an impeccable diction.

Conclusively, the author believes that the study aimed at obtaining the
organicity of speech defects in theater and film deserves as much attention as the
one aimed at obtaining a correct pronunciation. Accordingly, from my vantage
point, the organicity of speech defects is an important chapter in the scope of

stage speech.

Conclusion
It should note conclusions:
e  The rhythm of speech can be considered a result of belonging to a certain
category of personality — a faster rhythm for extroverted personality and a

slower thythm for the introverted;

e  The clear pronunciation of the vowels can be specific to the extroverted

personality;
° Nonverbal language is more common in those who are extroverts;

e In the case of precipitation, the vowels suffer the most, because they are
omitted;

e  The vocal intensity of the extroverts was higher than in the case of the
introverts.

In order to present the way in which a character’s personality makes its mark
on his/her way of speaking, the author choses to briefly analyze two screenings of
one of the plays written by William Shakespeare, namely Hamlet. The reason
behind this was that it gave the possibility of making a comparison between the
methods of interpretation, from a vocal point of view, as played in the theatre play
and in a film. For this purpose, the author opted for:

e  The film Hamlet (directed by Laurence Olivier, premiere date: May 6, 1948)
with Laurence Oliviet;
e  The film Hamlet (directed by Franco Zeffirelli, premiere date: December 19,

1990) starring Mel Gibson;

e  Stage setting of the play Hamlet (directed by Liviu Ciulei, L. S. Bulandra

Theater, Bucharest, premiere date: June 15, 2000) with Marcel Iures in the

main role.




According to Patricia Hedges, the author of the book Personalities and
temperament. A guide to psychological types, Hamlet is a character who belongs
to the category of introverts because he hides his feelings even from his friends.
The nonverbal language used by the three actors during the interpretation of the
Hamlet character — Laurence Olivier, Mel Gibson, Marcel lures — supports this
hypothesis. Their interpretations are similar in terms of this type of expression —
all gestures are minimalist, as the emotional load is so strong that the use of ample
movements would lead to its diminution.

Watching images from these montages without sound, the author noticed
another aspect common to the three performers, namely a tense and rigid body
posture; a posture characteristic of a person who is very careful not to be attacked,
not to be endangered.

From a vocal point of view, the author noticed in all three cases the option
to accentuate the consonants and to pronounce the slightly airy vowels. As if the
consonants represent the thought of rebellion, of struggle, while the vowels are
the signal of withdrawal. But even so, the vowels sound very good. One reason
for this could be the one stated by Patsy Rodenburg in the book Speaking
Shakespeare about the vocal behaviour that characterizes all the characters of the
great playwright, namely that they want to be heard, they want to be understood.
Of course, there are differences in vocal intensity. But there are the usual
differences between theatre and film — the actors adapt from a vocal point of view
depending on the space in which they play and the distance from those to whom
they address themselves.

From the point of view of the rhythm of utterance, there are clear differences
between the three interpretations. While Laurence Olivier builds a Hamlet that
speaks rarely, with long pauses between words, Mel Gibson’s Hamlet speaks much
faster, and Marcel Iures uses a moderate thythm. Therefore, the main difference
the author noticed in the case of the play and the movies is that of the vocal
intensity.

The study conclusions presented in this article show an informational source
in my approach to outline various methods of technical support for speech
defects.
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Retrospective analysis of physical ability to 9-year-old students

Abstract: Physical capacity is not an inherent human quality. It is formed, developed and
improved. It is achieved with a systematic and well-chosen training routine, which can lead to
quantitative and qualitative changes in human capabilities when performing motor actions in a
particular environment. The purpose of the present study is to analyze the results of the studied
indicators of physical performance of 9-year-old students for a 12-year period (2007-2019). The
subjects are 9-year-old students, distributed in equal numbers — 50 in four groups, subjected to
testing every 4 years during the school years 2007/2008, 2011/2012, 2015/2016 and 2019/2020.
The survey was conducted at the beginning of each school year. The following methods are
applied to solve the problems and achieve the goal of the experiment: 1. Testing — includes 5
indicators for measuring physical capacity. 2. Mathematical-statistical methods — Variation,
comparative and graphical analysis are used. The results obtained from the variation analysis are
presented in tabular and graphical form. Tables 2-5 show the achievements after statistical
processing of the data taken by means of tests carrying information about the physical capacity
of 9-year-old students during the 12-year period, and Figures 1 and 2 show the variability of the
studied indicators for different periods of time. Despite that, main conclusion of the study is
that the physical capacity of 9-year-old students in 2019 is significantly improving. The tendency
to observe a sedentary lifestyle, obesity and reduced physical activity in students is refuted by
the present experiment. With regard to the first two indicators characterizing the explosive
power of the lower and upper limbs, it can be summarized that in 2019 the average values in
the test “Long jump from a place with two legs” have significantly increased, and in the indicator
“Throwing a solid ball”, the results have significantly decreased. For the other three indicators,
determining the speed, endurance and flexibility of the surveyed students, it is found that the
average values in 2019 are much better in comparison to those of the surveyed students in
preceding periods. Research shows that the four samples for the period 2007-2019 are relatively
homogeneous in all indicators of physical capacity.

Keymwords: students, physical education, physical capacity, physical qualities.
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PerpocniexkTuBeH aHaAN3 HA (PU3MIECKA AEECITOCOOHOCT HA 9-roANNIIHI
YUECHUITHN

Abemparm: Pusmaeckara aeecrtocOOHOCT ce popmupa, passuBa u yebebpreHcTsa. [TocTura ce
CbhC CHCTEMATUYHH U AOOpPE MOAOPAHHU TPEHUPOBBYHH METOAHM, KOMTO MOTAT Ad AOBEAAT AO
KOAMYECTBEHN M KAaYECTBEHU IIPOMEHH B HYOBEIIKHTE BB3MOKHOCTH IIPH H3BBPIIBAHE HA
ABUTATEAHH ACHCTBUA B KOHKpeTHa cpeaa. LleaTa Ha HACTOAIIIOTO HM3CAEABAHE € Aa ce
AHAAM3NPAT KOHCTATHPAHUTE PE3YATATH OT W3CACABAHUTE ITOKA3aTeAH 3a (PHU3MIECKa
ACECIIOCOOHOCT Ha 9-roauimHu yueHunu 3a 12-roaurnen mepuop ot Bpeme (2007-2019 r.).
Vyaenurure ca 9-TOAHIITHE y9eHUIN, Pa3sIPEACACHH HA paBeH Opoii - 50 B dermpu rpymmu,
ITIOAAOKEHU Ha TECTBaHE Ha Bceku 4 roannu npes yuebunre 2007/2008, 2011/2012,2015/2016
n 2019/2020. ITpoyuBaHeTO CE IIPOBEKAALLIE B HAYAAOTO HA BCAKA yIeOHA TOAMHA. 32 PEIIaBaHe
HA 33AQ9UTE U IIOCTUIAHE HA IIEATA HA EKCIIEPUMEHTA CE€ IIPHAATAT CACAHHTE METOAM: 1.
TecrBane — BKAIOYBA 5 IIOKasaTeAfl 3a M3MepBaHe Ha (PU3HYECKaTa ACECIOCOOHOCT. 2.
MarteMaTHKO-CTATHCTHYECKH MeTOAHN — VI3110A3BaT ce BapuarimoHeH, CpaBHUTEACH U rpadpuyeH
amaAmus. PesyArarure, OAYIEHH OT BAPHUAIMOHHUA AHAAU3, CA IIPEACTABEHU B TaOAMYEH H
rpacpuuer BHA. B Tabamimm or 2 A0 5 ca ITOKa3aHM IIOCTIKEHHATA CACA CTATHCTHYECKA
00paboTKa HA AAHHOTE, CHETH dYPe3 TeCToBe, Hocelnu wuH@oOpmannsd 3a Qusmdeckara
ACECIIOCOOHOCT Ha 9-TOAUIIIHNTE yIeHUIH IIpe3 12-TOAUIIHIA IIEPHOA, a Ha durypu 1 n 2 e
ITOKa3aHA IIPOMEHAUBOCTTA HA HM3CACABAHHUTE ITOKA3ATEAN 32 PA3AHMYHH IIEPHOAU OT BPEME.
OCHOBHOTO 3aKAIOYEHHE OT AHAAU3A HA PE3YATATHTE €, ue PU3UIECKATA ACECIIOCOOHOCT Ha 9-
roaurraaTe yaeHunu pes 2019 r. smagnreano ce moaoOpsaBa. TenaeHmuATa, ue ce HAOAIOAABA
3ACEAHAA HAYMH HA KUBOT, 3ATABCTABAHE U HAMAACHA ABUTATCAHA AKTHBHOCT IIPH YICHHUIINTE,
ce OIpOBEpraBa OT HACTOAIIUA ekciiepumeHT. [lo oTHOIIeHHEe Ha IBPBHUTE ABa ITOKA3aTEAS,
XapaKTEePU3UPAIIH B3PUBHATA CHAQ HA AOAHITE U TOPHUTE KPAWHHIII, MOKE Ad Ce 0000IIH, Ye
mpes 2019 r. cpeannTe croifHOCTH OT TecTta ,,CKOK Ha ABAKHHA OT MACTO C ABa Kpaka‘ ca ce
YVBEAHYHMAN 3HAYUTEAHO, a IIPH IIOKa3aTeAd ,,XBbPAAHE Ha IIABTHA TOIKA" PE3yATaTHTE
3HAYUTEAHO HAMAaAfBAT. 3a OCTAHAAUTE TPH IIOKA3ATEAf, OIPEACAAINN OBp3MHATA,
H3APBKAMBOCTTA M I'bBKABOCTTA HA H3CACABAHUTE YUEHHUIIM, CE YCTAHOBABA, Y€ CPEAHHTE
crofimoctn npe3 2019 1. ca MHOro 10O-A0OpH B CpaBHEHHE C TE3M HA YYEHHUIUTE OT
IIPEAXOAHHTE TIEpHOAH. VI3cAeABaHMATA TIOKA3BaT, Ye YeTHPUTE M3BAAKH 32 Iepropa 2007-
2019 r. ca OTHOCHTEAHO XOMOTI€HHH 110 BCHYKHU ITOKA3aTeAN 32 (PU3HYECKa ACECIIOCOOHOCT.

Karwouosu dymu: yaenuim, dusudgecko Bb3IUTAHUE, (PUSHIECKA ACECHIOCOOHOCT, (DU3MYIECKU

KaveCcTBa.

Introduction
The development of society is characterized by a pronounced offensive

strategy for mastering nature and its subordination to human needs. At the heart




of this process is the desire to minimize the physical efforts of people (National
Strategy for the Development of Physical Education and Sports in the Republic of Bulgaria
2017-2020). The reduction of motor activity while the neuro-sensory load is
significantly increased, causes irreparable damage to the activity of autonomic and
motor functions.

They most significantly affect the physical capacity of students.

In the present conditions for physical education and sports in school, along
with educational, motor, didactic and rehabilitation tasks, which as a subject it
must accomplish, it is increasingly necessary to create conditions for
diversification, expansion and enrichment of resources and methods in mastering
the curriculum content tailored to the age of the trainees (Alksicva & Petkova,
2018:5).

In sports literature there are different interpretations of the concept of
physical capacity. Depending on the individual approach of the different authors
to the problem various definitions of the concept of its content can be traced, as
well as terminological diversity of its definition — physical fitness, physical
performance, physical preparedness and more (Aleksieva, 2006:17).

Physical abilities can be called motor if they are based on the central neuro-
regulatory mechanism for movement control, and psychomotor — when it comes
to distinguishing the qualitative feature of motor action from the position of
mental factors (Petkova ¢ Aleksieva, 2015). In this sense, physical capacity is not
an inherent human quality. It is formed, developed and improved. It is achieved
with a systematic and well-chosen training regime, which can lead to quantitative
and qualitative changes in human capabilities when performing motor actions in
a certain environment (Aleksieva, 2010:69).

According to A. Tsurova: “physical capacity is an inherent state of the human
organism, characterised with a certain level of motor response, reached as a result
of a functional adaptation to various biosocial influences. It plays a role in the
physical qualities and motor skills, when performing particular motor tasks and
can be developed and mastered.” (Tsurova, 2079:9)

T. Tsankov points out that “the development of motor skills does not
proceed evenly, but instead has periods when certain motor abilities develop
rapidly, followed by periods of gradual development or stagnation. A crucial
period is the phase of the sensory period when stimulation is need in order for a
result to be achieved.” (Tsankov, 2020:66)

The knowledge of the sensitive periods of the students in elementary school
by the sports pedagogues helps increase the efficiency of the educational-training
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process, aimed at the development of the individual motor qualities by including
appropriate means and methods (Dener, 2018:39).

The functional and motor components relevant to the particular quality
develop the most effectively during the sensitive periods (Borukova, 2018).

These facts provoke our interest in the topic, which led to motivation for
retrospective analysis of the physical capacity of 9-year-old students who were in
fourth grade in the school years 2007/2008, 2011/2012, 2015/2016 and
2019/2020 - four groups for a petiod of twelve yeats.

The purpose of the present study is to analyze the results of the studied
indicators of physical performance of 9-year-old students for a 12-year period
(2007-2019).

The tasks arising from this goal are the following:

1. To study the sports literature and to analyze the indicators which show the
physical capacity of the students of the studied age.

2. To establish the level of the examined indicators in terms of physical capacity
in 9-year-old students.

3. To compare the established values for the four surveyed sets.

4. To summarize and draw conclusions from the study.

6. Methodology
7. The study subject are the indicators of physical capacity of 9-year-
old students.
The study object is the training in physical education and sports at
elementary school.
The subjects are 9-year-old students, distributed in equal numbers — 50 in
four groups, subjected to testing every 4 years duting the school years 2007/2008,
2011/2012, 2015/2016 and 2019/2020. The four groups are from different
schools in the town of Veliko Tarnovo — the ones studied in 2007 are from
“Emilian Stanev” High School, in 2011 — from “Vela Blagoeva” High School, in
2015 — trom “P.R. Slaveykov” Primary School and in 2019 — from “Dimitar
Blagoev” Primary School. The survey was conducted at the beginning of each
school year.
The following methods are applied to solve the problems and achieve the goal
of the experiment:

1. Testing — includes 5 indicators for measuring physical capacity (Table 1).




2. Mathematical-statistical methods — Variation, comparative and graphical analysis

are used. The obtained results were processed with a standard statistical

program SPSS 21.

Results

The results obtained from the variation analysis are presented in tabular and
graphical form. Tables 2-5 show the achievements after statistical processing of
the data taken by means of tests carrying information about the physical capacity
of 9-year-old students during the 12-year period, and Figures 1 and 2 show the
variability of the studied indicators for different periods of time.

The explosive force of the lower limbs is established by the indicator “Tong
Jump from a place with two legs”. There is a similarity in the average values of the
studied groups in 2007 and 2011, as well as those in 2015 and 2019. It turns out
that for the 12-year period the 9-year-old students increased their average values
by 13.17 cm.

The values of the coefficient of variation V range between 11.41% in 2007,
10.72% in 2011, 14.30% in 2015 and between 5.28% in 2019. Therefore, all four
surveyed sets are acceptably homogeneous in terms of the explosive force of the
lower limbs with a tendency to reduce variability in 2019 (7zb. 2-5 and fg. 1-2).

The explosive force of the upper limbs is examined by means of the
“Throwing a solid ball” test. The data of the average values of the studied groups
show a decrease in the results on this indicator. In the period 2007-2015 the
average values are almost similar — 498.0 cm and 485.0 cm, for 2015 — 457.05 cm,
and in 2019 they significantly decreased by 114.17 cm — respectively 383.83 cm.

With regard to variability, the acceptable homogeneity is preserved in the
four studied groups regarding this indicator (from 11.59% to 14.66%), which
characterizes the speed-power qualities of the students (7z4. 2-5 and fig. 1-2).

To monitor the dynamics of speed development, the test “Running 50 n” was
applied (7ab. 2-5 and fig. 7-2). It is established that the average values of this
indicator in 2007 and 2011 are similar, then in 2015 they decreased, and in 2019
decreased significantly by — 2.13 s.

Judging by the variation V coefficient, the values of which range from 7.02%
to 9.31%, the studied groups are homogeneous with respect to this indicator.

To determine the level of endurance of 9-year-old students, the traditional
test was used — “Running 200 m” (tab. 2-5 and fig. 1-2). In 2007 and 2011 the results
of the average values are approximately the same, in 2015 they are lower — 46.53
s and in 2019, they significantly improved by — 8.1 s.
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All four groups studied are homogeneous with respect to this indicator,
which is confirmed by the values of the variation coefficients (from 9.48% to
0.29%).

The “Siope depth” indicator is informative about the state of the flexibility
quality. It is well known that flexibility is genetically determined and individual for
everyone, it is relatively easy to train, but it is also lost very quickly (Aleksieva &
Petkova, 2018:80).

Tables 2-5 show that in the period from 2007 to 2011 the average value for
the indicator increased from 100.73 ¢m to 100.79 cm, in 2015 it decreased to 99.53
cm and in 2019 increases significantly again, with a value of 103.90 cm. The
observed samples show homogeneity in terms of the variation coefficient of
<10%, where the values vary from 8.07% to 5.42% (tab. 2-5 and fig. 1-2) (Petkova
& Aleksieva, 2015).

Discussion

Today it is even more apparent that the development ot society is
characterized by pronounced bold strategy for mastering nature and its
subordination to human need. The education system is a main factor which
determines the development of the social environment and at the same time the
functioning of an education system is a consequence of the social requirements.
At the heart of this process is the desire to minimize the physical efforts of people
at the expense of the factors which influence positively the heath of the
adolescents.

Despite that, main conclusion of the study is that the physical capacity of 9-
year-old students in 2019 is significantly improving. The tendency to observe a
sedentary lifestyle, obesity and reduced physical activity in students is refuted by

the present experiment.

Conclusions
1. With regard to the first two indicators characterizing the explosive power of
the lower and upper limbs, it can be summarized that in 2019 the average
values in the test “Long jump from a place with two legs” have significantly
increased, and in the indicator “Throwing a solid ball”, the results have
significantly decreased.
2. For the other three indicators, determining the speed, endurance and

flexibility of the surveyed students, it is found that the average values in 2019




are much better in comparison to those of the surveyed students in preceding
petiods.
3. Research shows that the four samples for the period 2007-2019 are relatively

homogeneous in all indicators of physical capacity.

Recommendations
Prioritization of the development of the physical qualities of the upper and

lower limb in the elementary stage of the basic educational system.
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Appendix

Table 1. Description of the tests

Ne Indicators Measure | Accuracy of | Direction of
units measurement growth
1. Long jump from a place cm 1 +
with two legs
2. Throwing a solid ball cm 0,1 +
3. Running 50 m s 0,1 -
4. Running 200 m s 0.1 -
5. Depth of slope cm 1 +

Table 2. Results of the variational analysis of the indicators showing the physical capacity
of the studied in 2007 — at the beginning

indicators X S v
Ne name
1. | Long jump from a place with two legs (cm) 121.73 13.89 1141
3 " Throwing a solid ball (cm) 498.0 0.73 14.66
3. 50 m running (s) 10.40 0.73 7.02
4. 200 m runnin-g (s) 51.27 4.32 8.43
5. Slope depth (cm) 100.73 7.18 7.13

Table 3. Results of the variational analysis of the indicators informing about the physical
capacity of the studied in 2011 — at the beginning

indicators X S A%
Ne name
1. Long jump from a place with two legs (cm) 120.71 12.94 10.72
2. " Throwing a solid ball (cm) _ 4850 | 061 | 1258
3. 50 m running (s) 10.23 0.72 7.04
4. 200 m running (s) 51.35 3.23 6.29
5. Slope depth (cm) 100.79 7.15 7.09




Table 4. Results of the variational analysis of the indicators showing the physical capacity
of the studied in 2015 — at the beginning

indicators X S A\
Ne name
1. Long jump from a place with two legs (cm) 133.53 | 19.09 14.30
2. Throwing a solid ball (cm) 457.05 | 59.40 12.99
3. 50 m mnning (s) 11.12 0.99 8.90
4. 200 m running (s) 46.53 441 9.48
5. Slope depth (cm) 99.53 8.03 8.07

Table 5. Results of the variational analysis of the indicators showing the physical capacity
of the studied in 2019 — at the beginning

indicators X S A"
Ne name
1. Long jump from a place with two legs (cm) 134.90 7.12 5.28
% " Throwing a solid ball (cm) _ 383.83 | 4448 | 11.59
3. 50 m running (s) 8.27 0.77 9.31
4. 200 m runnin-g (s) 43.17 2.94 6.81
5 Slope depth (cm) 103.90 5.63 5.42
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Figure 10. Dispersion of indicators of physical capacity at the beginning of
the study




Indicators

Figure 11. Dispersion of signs of physical capacity at the beginning of
the study
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Learning model for handball sports education

Abstract: The model used in this study is research and development. This proposal is clearly
inspired by age-appropriate, game-appropriate and action-oriented didactic models and includes
cross-references to the current state-of-the-art of teaching concepts for the sport games as well
as to the Bulgarian curriculum for the subject “physical exercise and sports”. This
methodological approach can develop aspects of motor skills, mental skills, social skills,
emotional stability, etc. The aspects developed in this way will have a positive effect on a proper
and healthy lifestyle by introducing selected physical activity. In the last few years, we have been
developing different concepts to make handball in school even more attractive and interesting,
for example, by offering special measures for training physical education teachers or developing
teaching materials and concepts for different age groups. One of the goals of sports education
is to increase the popularity of sports games and to attract more athletes, especially in our case
of handball. Games are called modified because they represent a dilute, modified form of the
main game. They can be competitive or collaborative and are recommended at any level of
education. An important aspect in this context is the position of handball as part of physical
education in schools and relevant institutions such as universities, colleges and others. The
principles of teaching are: modernity, adaptation to social and cognitive abilities of the student,
relevance and sustainability of knowledge. Establishment of the basic course of motion handball
learning through sport education model is expected to give a clear picture of the differences
between conventional learning with the learning of athletic competition. The sports educational
model is also oriented to direct student involvement trough competitions in handball as part of
the educational program.

Keywords: learning handball, sports education model, development, technical skills, sport.
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OOGyuuTeseH MOAEA 32 CIIOPTHO 00pa3oBaHMeE II0 XaHADAA
Pesrome: V13rioAsBannsT MOAEA B TOBa HpOYLIBaHC C U3CACABAHC 1 paSBI/ITI/IC Ha urpara XaHA621A,

a HpI/IHHI/IHI/ITC Ha HPCHOAaBaHC ca: MOACPHOCT, aAaIrITalAa KbM COIIMAAHHUTE 1 KOTHUTUBHUTE
CIIOCOOHOCTH HA Y49€HUKA, YMECTHOCT 11 yCTOfI‘{I/IBOCT Ha 3HAHUATA. TOBa HPCAAO)KCHI/IC € ACHO
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BABXHOBEHO OT IIOAXOAAIIHM 334 BB3PACTTA U OPHEHTHPAHH KbM ACHCTBHE AHMAAKTHICCKH
MOACAH, KATO BKAIOYBA IIPEIPATKA KbM TEKYIIIOTO CbCTOAHUE HA IIPEIIOAABAHUTE KOHIICIIIIIH
32 CHOPTHH HIPH, KAaKTO M KbM ydeOHa nporpama Ha MOH 3a mpeamera ,,Pusmdecko
BB3IUTAHNC U CIOPT . TO3H METOAMYECKH ITOAXOA MOKE Ad PasBHE ACICKTH HA ABUIATCAHH
YMEHHUSA, YMCTBCHH yMCHHSA, COLHMAAHH YMCHHA, CMOLIMOHAAHA CTAOMAHOCT U Ap.
PaspaboTeHnTe 110 TO3H HAYHMH ACIEKTH € UMAT IIOAOKUTEACH ¢(DEKT BbPXY IIPABHAHNA U
3APABOCAOBECH HAYHH Ha JKUBOT, YPE3 BBBEKAAHE HA n30paHa (pu3mdecka akTHBHOCT. IIpes
ITOCACAHUTE HAKOAKO TOAMHI Pa3padOTUXME PA3AHMYHI KOHIICIIITHH, 32 Ad HAIIPABIM XaHADAAQ
B YIHAHIIIE OIIIE TIO-IIPHUBACKATEACH I HHTEPECEH, YPE3 IIPEAAATAHE HA MHOBATUBHH METOAH 32
obydueHune 10 (PU3MIECKO BB3IUTAHUE U Pa3pabOTBAHE HA YIECOHH MATEPHAAU 32 PASAHIHH
BB3PACTOBH Ipymu. EAHA OT IeAnTe Ha CIOPTHOTO OOPA30BAHHE € Ad ITOBHIIN IOIYAAPHOCTTA
Ha CHOPTHHUTE UIPU U Ad IPUBACYE IIOBEYE CIIOPTUCTH, OCOOCHO B HAIIMA CAyYail 3a CIIOPTa
xaHAOaA. Tesn urpym Hue HapuYamMe MOAMDUIIMPAHM, 3AIMOTO IIPEACTABAT BHAOM3MCHCHA
dopma Ha OcHOBHarta mrpa. Te Morar Aa ObAAT KOHKYPEHTHH HAHM CBbBMECTHH H CE
IIPEIIOPBYBAT HAa BCAKO HUBO Ha OOpazoBaHHE. BaKeH acIeKkT B TO3M KOHTEKCT € IMO3UIINATA
HAa XaHADAaAd KaTO dYacT OT (PU3HYECKOTO BB3IUTAHHE B YYHAHUINATA H CBOTBETHHTEC
00pa30BATEAHH MHCTUTYIIUU KATO VHHUBEpCHTETH U KoAexkH. [Ipeasaraiiku To3u oOyunreseH
MOAEA TIO XaHADAA, O9aKBAME AA AAAEM ACHA KAPTHHA 32 PA3AHKHTE MEKAY KOHBEHITHOHAAHOTO
obyuenne n uHoBaTuBHUA popmar. KaTo 1110 CrIOpTHO-00PA30BATEAHHAT MOAEA € HACOYCH
KBM OOYYEHHETO HA YYEHHIIUTE OT 3-TH AO 12-TH KAac, KaTo 49acT OT OOpa3oBaTEAHATA
IIporpama 1o XaHADaA.

Karwuosu dymu: obyaenne B XaHADAA, MOAEA HA CIIOPTHO OOPa3OBaHUE, PA3BUTHE, TEXHUYICCKH
YMEHHSA, CIIOPT.

Introduction

The purpose of this research is to develop the basic course of handball
through sport education model. The process of learning in basic subjects is still
ongoing sports movement conventionally. This means that learning patterns are
still centered on the teacher with the delivery of basic techniques that separate
sports from sports games.

Basic course handball motion is one of the subjects being taught the game at
Faculty of Sport. Characteristics handball very dynamic game such as basketball
and football games. During this basic course handball motion submitted through
practice approach to the delivery of basic techniques of sport that is often separate
from the actual game atmosphere. Where do the game, the game does not
conform with the nature of students’ ability and loss of values. Moreover, the
learning process does not provide a complete experience on the students in the
exercise. It is considered incompatible with the concept of developmentally

Appropriate practices. Even in reality, for most students in this way less actively
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involve students. In order to go beyond the traditional approach to teaching, we
propose to practice modified sports games in handball teaching, which are based
on the approach to understanding the games in which each of the students can
participate in the decision-making process. Teaching progresses through game
tactics instead of technical skills (I"arbanov et al., 2005). This approach offers real
opportunities for children to develop their own games, thus participating in their
own learning. They share ideas, work collaboratively and naturally discover why
rules are important and their goals.

Based on preliminary studies, it is known that the basic competencies of the
syllabus content of basic subjects hand ball motion is as follows:

1)  understand the history, position, technique and basic tactics, handball rules,
2)  understand and demonstrate the form of heating handball,

3) know and demonstrate basic techniques of dribbling, passing, and shooting,
4)  know the game of handball,

5) perform three basic tests handball game (Hdritseh, 2003).

Children need to adapt to the stage of development in order to form a
student’s intellect capable of acting in his own environment (Rinck & Guerrero,
1997). The assessment of the perceptual elements of the behavior itself and of its
tactical thinking is a convenient moment to eliminate the exclusively mechanical
training, through which behaviors are developed that are too automated. To this
end, the teacher should facilitate the offering of conditions for variable
performance in games, alternating with periods of shorter and less fixed
repetitions. All these positive aspects and forms of improving handball education,
over time, lead to socially acceptable behavior in everyday life. This is the vital,
educational aspect of the handball game (Schubert, 2007).

Goal and objectives of the training
The goal is to help teachers of physical education and sports to interact with
pedagogical methods for teaching the sport of handball in certain levels of
education.

The objectives are:

e  development of the basic course of handball knowledge and skills through a
sports-educational model.

e the methods used should be in accordance with the age and physical

development of the students.




It is known that the ability to move depends on the development of the
central nervous system, following a specific pattern, the process being influenced
by what the senses are exposed to. There is a close connection between the
development of your perception and your motor functions, and this development
also follows a specific pattern. Development can happen fast or slow. Children
develop at different rates even at the same age. Children start school with the
ability to move in “conventional movements” such as crawling, walking, running,
jumping, throwing and climbing (Dizzkova, 2019).

At the age of 7 to 10 the main focus should be on fun, enjoyment and a sense
of achievement, with competition playing only a minor role (Szedentop <> Hastle,
2004).

Results, scores and rankings may induce an improper performance-
orientation. It would be desirable to keep the game as non-physical as possible to
allow the technical skills to unfold undisturbed. Rules may have an adverse effect
on the flow of the game, therefore only the most elementary guidelines should be
developed on the basis of concrete situations that may arise during a game. “Play
on your own and play against friends” might be the motto at this age — go for
experience rather than results! In practice, minihandball is by nature almost
exclusively a game played for the sake of playing. It is only at the end of this
development phase that children start enjoying competitive playing.

A prerequisite for the development of motor functions is that children have
been exposed to as many experiences as possible. The central nervous system,
which controls movement, is already fully developed at the age of 10 to 12 years
(Haritsch, 2003).

We will get acquainted with established facts based on reliable research:

e  during its development the child goes through periods of rapid growth
(height) and slow growth (perceptions) growth occurs (height and
perceptions) just before puberty.

e  girls usually develop earlier than boys;

e  muscle strength increases about 1 year after the onset of puberty;

° at the age of 10 to 12 the child is able to learn tactical and technical skills;

e  Endurance training and coordination may be less effective during puberty.

The child’s development is of course the product of various factors (motor
functions, mentality, language of communication, senses and thoughts)
(Kurikulum. Kurikulum Fakultas Imn Keolahbragaan UNY, 2002).




As a consequence of the above facts/prerequisites, it is recommended that
when teaching handball in school, technical and tactical skills in different age
categories be taken into account. How to make this development suitable for our
students, we can understand in our proposed training model.

Important guidelines in the teaching of handball for 3-4 grade

e  Allow children to explore how objects move and how they manipulate.

e  The practice should include the following motor skills that are directly related
to team handball: running, jumping, starting, stopping, changing direction,
landing, jumping, pushing, catching and passing, throwing and balancing the
body.

e  FEarly success is important, so be sure to give specific praise and create
activities that are progressive but at the same time appropriate to the
children's ability level.

° Make activities fun.

Important guidelines in the teaching of handball for 5-6 grade

e  Activities should be designed to include exercises for flexibility, muscle

strength, endurance and various fitness exercises.

e TFocus on developing the following skills: speed running, reversing,
controlled starting and stopping, landing and rolling — to prevent injury,
shooting at the door, two-handed skipping, bouncing an object in the flying
phase overhead or below the waist or above the shoulder, when it involves
the movement or dribbling of the ball.

e  TFocus on teamwork and collaboration, not competition.

e  They must use a ball that is the right size for their age and abilities.

e  When creating performance workouts for students, plan for them to be
short-lived but active, simulated by play situations, and require all children to
move.

e  Students should also be familiar with the concepts of attack and defense. In
particular, to find and use open space, it is good to create a situation with a
numerical advantage (2:1), (3:2).

Important guidelines to know for grades 7-8

e  Exercises and practices should have aerobic and anaerobic work. Also
include flexibility and muscle strength.

e  Basic skills mentioned in the sections of earlier classes need to be reinforced

and refined in real play.




It is important to minimize competitiveness by emphasizing teamwork,
cooperation and sports and technical skills.

Students at this level should also be familiar with the mechanical structure of
skills and that applying this structure will lead to a better ability to move.
Elements to stress include taking a ready position, absorbing landing force,
performing deceptive movements (attack-position), and following the
smooth transfer of momentum.

Review the concept of purpose, the importance of floor marking, and the
use of a ball appropriate to the students’ ability level.

The rules of the game must be learned, and each element of the game must
be entered correctly and accurately.

Use short, active workouts that simulate situations with games and keep all
students active.

Some offensive and defensive strategies that can be introduced at this level
include 1:1, 2:2, 3:3, in which the player with the ball moves, by dribbling
with the ball, until the player is released to receive. The player without the
ball moves freely in space to be available for receiving a pass, defensive
strategies from person to person, zonal concepts in which the defender
maintains his position between the attacker and the target (Rachman &
Susanto, 2005).

Important guidelines in the teaching of handball for grades 9-10

The activities are designed to include cardiovascular endurance, muscle
strength and flexibility.

Continue to upgrade basic skills and strategies in the game situation. Tactics
can be taught as an extension of skills.

Students can be introduced to specific, special positions and take on greater
responsibilities in the team.

The mechanics of the basic movement continues to be applied and practiced
with increased speed and intensity.

Use standard targets, balls and markings, if available.

All rules of the game must be followed.

Increase offensive and defensive strategies and introduce situations with
special games.

Enter goalkeeper techniques.

Important guidelines in the teaching of handball for 11-12 grades
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e Continue to emphasize all the fitness concepts introduced in the earlier
sections.

e  Specify specialized positions.

e  Continue to develop team unity and team tactics.

e  Increasing independence in individual training and sophistication skills.

e  Skills development should begin where and when appropriate.

How this product relates to current educational thinking

Depending on the level of development of the group, use more of the

tollowing elements when evaluating student learning at the end of the year.

1. Have students create their own modified rules that would improve the game
according to their skill level.

2. Prepare a written test using the rules and suggestions presented in this article.

3. Evaluate students’ learning and the game itself, leaving students to write
about how they felt while playing the game, what they learned, what they did
not know before learning, how they would learn the collective game of
handball (or specifically) a skill related to handball.

4. Get the teams to work together to create their own offensive and defense

strategies.

Expected results
The results of this sports educational model should lead to the mastering of
basic handball training, organized in the form of curricula, manuals and textbooks
in handball. The methods adopted by teachers are based on the knowledge they
have and use, as well as the belief in their effectiveness, often based on the life
experience of the interviewed teacher. The little or no use of some methods, in
turn, seems to us to be due to the fact that they are unknown to most of the
teachers, rather than due to a lack of confidence in their effectiveness or
disagreement on their ideological basis, which shows the needs of pedagogical
updating of teachers working in higher education.
The results of research and development in the form of a product of sports
education with basic movements in handball have the following advantages:
1)  educating students to become athletes in the true sense, helping them grow,

to become competent athletes, enthusiastic, wise and knowledgeable;




2) the model of sports education has goals that are immediate and
comprehensive and must be achievable by students through their activity and
participation;

3) supporting the activity of the handball teacher in optimizing the training
through the model of sports education.

Conclusion

In conclusion, we would like to note that in recent years there has been great
progress in all areas, including education, due to the high improvement of
technology, improvements in communication and globalization of information.
We hope that teachers in our field, as well as higher education institutions, are
engaged and constantly looking for innovative ideas for education in order to
accompany this evolution. Our ultimate goal is better preparation of future
professionalists for work in the educational system, which is increasingly emerging
with new characteristics. We believe that we have clarified the need for further
research in the field of sports education with our proposed training model and we

hope to encourage educators to better trainind in the discipline of Handball.
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Rhythmical models of folk art — a way to educational integrity
(in Bulgarian)

Abstract: The paper desctibes the folk art/folklore as a system with different elements (each
individual art), which work and coexist, forming a symbiosis. Every single art has its own
characteristics, but its development depends on the others. These parts — the trinity, called folk
song (music, poetry and dance); the fairy-tale; the proverb — came to us thanks to word-of-
mouth. However, folk art is not just that, it is also a ritual bread, embroidery, an ancient
Bulgarian home. This entirety has its own symbols, that give us knowledge of everything — of
who are we and what our Way is. Rhythm is the founding principle, upon which this entirety is
built. Understanding folk art as a symbiosis, a hologram and a system may help children see not
only the different parts of the world, but the world as a whole, and that could potentially change
the entire educational paradigm.

Keymwords: rhythmical model, hologram, integrity, folk art, educational entirety.
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KbM 111A0CTHOCT B OOPAa30BaHUETO — UPE3 PUTMHIYHHUTE MOAEAH HA
HAPOAHOTO U3KYyCTBO

Pesrome: B m3aokeHHETO Ce pasrAeHma cuMOH1O3aTa MEKAY pﬁSAI/I"IHI/I BSZH/IMOCBT)IDBaHI/I
CAEMCHTHU — HapOA,Ha IICCCH, HpI/IKaSKa, IIOCAOBHIIA, KAKTO M IIICBHIIA, pI/ITyaACH XA0 H
HapOAHI/IHT AOM, B OCHOBATa HA KOUTO ACKH pI/IT’bM”bT KaTo HpI/IpOACH HpI/IHL[I/IH. I/ISBCACHO c
OOHSTHETO PuTMudeH MOAEA, KATO HOBTapHH_Ia Ccc KOHCTPYKL[I/IH U HOCHUTEA HA CMUCDHAA. T0OBa
AaBa BB3MOKHOCT Ha aBTopa Aa HpCAAO}KI/I BMECTO q)OAKAOp, HO—H_II/IpOKOTO IIOHATHE —
HapOAHO H3KYCTBO. HapOAHOTO HU3KYCTBO € CpaBHCHO C XOAOFpaMa, CbC CHCTEMA, B KOATO
E€AEMECHTUTE CH BSaHMOAﬁfICTBaT n Ccc pa3BI/IBaT C HpOMHHaTa Ha YOBEIIKOTO MMCACHE.
CI/IMBOAI/ITS, KOHTO HsrpamaT TOBA IIAAO HOCAT 3HAHHME 324 TOBAa KOM CME M KAaKbB € HAIIIUAT
ITwT. P2136I/Ip21HCTO Ha CBC€TA KATO IIAAOCTHOCT, Oes Aa CE paSACAH HU3KYCTBCHO Ha CACMCHTHTC
CH, Im¢ AaAc€ BB3MOXKHOCT Ha AcHara IIO-ACCHO H YCIICHITHO A2 pa361/1paT ABACHHUATA H
HpOHCCI/ITC, a O6pa3OBaTCAHaT2. C(i)epa Aa IIOBHIIM KAa4Y€CTBOTO Ha O6y‘ICHI/ICTO "u
BB3IMHUTAHUCTO.




Komouosu dymu: purmmraes MOAEA, XOAOTPaMa, HHTEIPALINA, HAPOAHO H3KYCTBO, OOPa30BaTEAHA
IIIAOCTHOCT.

“ILLasomo e noseve om cymama ra rezosunze vacmy.” (LLnum, 2019
)

Ayasur dou beprarandu [1]

BbBeaenue

CBeTbT € CAHHHO IIIAO, 9ACTUTE HA KOETO Ca B HEIIPEKbCHATA B3AHMOBPB3KA,
KaKTO dacTuTe Ha eAHa cucreMa. [1pes 1928 r. repmanckusar 6umoror Kapa Ayasur
dou beprasaudu (1901-1972) npeasara obImaTa Cu TEOPHUSA HA CHCTEMHUTE KATO
IIUPOK HHCTPYMEHT, KOHTO MO#KE A ObAE CIIOAGACH OT MHOTO PA3ANYHU HAYKU.
[Torsatmero “‘cucrema” ce oOIpeAeAs KaTo HAOOP OT EAEMEHTH, KOHTO
B3aMMOACHCTBAT IIOMEKAY CH M MOIaT Ad OBAAT CYOEKTH OT Pa3AHYHO ECTECTBO.

Cucremure ce XapaKTEpPH3UpPAT YPE3 CIPYKIYPHHUTE CHU XaPAKTCPUCTHKH,
KATO BPB3KA MEKAY KOMIIOHEHTHTE H (DYHKIIMHUTE HM, KAKTO HAIIpUMEp B
YOBEIIKUTE CHCTEMH CACMEHTHTE HMaT O0Ima IeA. Pasanmdnure HuBa Ha
CHCTEMATa CH B3aHMOAECHCTBAT IIOMEKAY CH, TaKa 9€ A HE Ca HE3aBHUCHMU EAHO
ot Apyro (General System Theory: Foundations, Development, Applications, 19706).

Tasu Teopus AOIpHUHACA 32 TOABATA HA HOBA HAYYHA ITAPAAUTMA, OCHOBaHA
HA B3aHMOBPB3KATA MEKAY EAEMEHTHUTE, U3IpaKAAIU cucremure. [ Ipunmumnre,
KOHUTO CTOAT 3aA TE€3U B3AUMOAEHCTBHA Ca IPUPOAHUTE IIPUHITUAIIH, PA3TACKAAHI
OT YACTHHUTE HAYKH OT pasAmdHH nosunmu. BAmH or TiX e PurpmbT KatoO
ABHTAaTE€A Ha KHBOTA. TOW € OCHOBEH, opraHu3uparn ¢akrop BbB Bceaenara.
Kato TaxkpB yIpaBAfBa BCHYKH IIPOIIECH B KUTEHCKUA I'BT HA YOBEKA U BHB
dusnydecku, U B AyXOBEH IAaH. PUTBMBT € B OCHOBAaTa Ha CBHINECTBYBaHE U Ha
My3UKaTa, U Ha BCHYKH H3KycTBa. HeroBmaT HIHKAWYEH XapakKTep OIIPeACAd

Pa3BUTHCTO HA LIAAOTO M U3MCHYHMBOCTTA HA HETOBHUTE CACMCHTI.

CrmnocT Ha KOHIEenuATa — PUTHM, TaHIT, pPUTMHYEH MOAEA
“B magarorto 0e Purempr! Taxa 3arrousa bubansara Ha mysukara.” ToBsa ca
AYMH Ha TOAeMHA HeMckH AupureHTt Xanc ¢ou broaod ([LLwvum, 2019),
cpBpeMeHHUK Ha bpamc, Auct u Baruep, u e mokaspart Ba;KHOCTTA Ha ABACHHETO
Putem B My3mkaTa — €AHO OT OCHOBHHTE H3Pa3HH CPEACTBA U “BHHOBHUK 32

ToAdAMa 9aCT OT )KaHpOBaTa 7 XapaKTCpI/ICTI/IKa.




Becexnu xecT mAM  ABMIKEHHE, 3aIIOYHAAU 0€3 OIIPEACACH PHUTBM, C
IIOBTOPEHHUETO CH IIOCTEIIEHHO CTaBaT PUTMUYHN. PUTBMBT IIPEAOTIPEACAA
BPEMETPACHETO HAa BCEKM aKT, IIOCAEABAINATA IO TpaHcOpMaud u
PasIpOCTPaHEHUETO M B IICHXHYECKHUTE U MHCAOBHHTE CepH Ha 4YOBEKa.
Putembpr Ha wumHAMBHAZ Tpepompeaerd dopmara My. To# IpeacTaBAfBa
CBOEOOpa3Ha KOHCTAHTA B AMHAMHKATA My. PUTBMBT € oOce3aemMaTa 3a HAC
IIyACAITUA HA BCEAEHATA, KbM KOATO BCEKH ITO CBOI HAYMH CE CTPEMHU Ad OBAE B
yuaucod (Odadscues, 20106).

PurbMbT KaTO MY3MKAAHOHM3PAa3EH EACMEHT MOXKE Ad CE IIPHEME U KaTo
IIPUYMHA 32 CHIIECTBYBAHETO HA T. HAP. I'bPBUYHH MY3HUKAAHH KAHPOBE — 760¢H,
many u mapu. Ilocaearnte ca Hapedenu ot Amutpnii KabaseBcku “rpure kura,
TpUTE CTbADA HA My3HKara’, ThH KATO HAa TAXHATA OCHOBA B HCTOPHUYECKOTO
pasBHUTHE Ce ITOABABAT U OPATOPUATA, U KAHTATA, H CFOMTATA, U OllepaTta, 1 DaAeTa
U MHOTO APYTH KaHPOBE, KOUTO €A IIOABAACTHU HAa IUKAMYIHOCT U IIOBTOPAEMOCT
O6Aaroaapenue Ha purbma (Kabvasescxu, 1976).

Tanysm € BUA HM3KYCTBO, IIPM KOWTO B HAH-TOAfIMA CTEIIEH YYaCTBa
ABrKeHneTo. To 3aeAHO CbC CMAHATA HA IIOAOKEHHETO HA YOBEIIKOTO TAAO Ca
CPEACTBATa 32 Ch3AABaHE HA XYAOxKeCTBeHHA 00pas (Havelock Ellis, 1923). Tanyem
€ TO3HU II'bPBHUYECH ’KaHpP, KOHTO B HAl-TOAfIMA CTEIICH CE IIOAYMHABA HA PUTbMA, 4
PUTBMBT OT CBOA CTPaHa OIPEACAA crrerndHuKaTa Ha HETOBUTE IIPOU3BOAHH —
PasSAMYHHTE TAHIIYBAAHH KAHPOBE. B OCHOBATA HA BCEKH TAHIIYBAACH KAHP CTOH
KOMOHMHAIIUA OT PUTMHYHH CACMEHTH, KOUTO IO IIPaBAT YHUKAACH, KOUTO MY
A2BAT UME U CAMOCTOSTEAHOCT M KOUTO KAaTO IIAAO CE IOBTAPAT HA IIPUHIIUIIA Ha
OCTHHATHOCT. DAaropapeHne Ha TOBA PUTMUYECKO IIOCTPOCHHE MOKEM IIPH
[IPO3BYYABAHETO HA MY3HKA CbC ChOTBETHHSA TAHIIYBAACH XaPAKTEP Ad IIO3HAEM
KaKbB ¢ TaHIIbT. Herro mmosede, nmame Bb3MOKHOCT, IIPU HAAYHUETO HA 3HAHIE
32 MCTOPHYECKHUSA IIEPHOA HA MY3HKATA, 34 HALIMOHAAHHUTE I XapaKTEPUCTUKUA U
IIp., A2 OTKPHEM KaKBa € IIPHUHAAAEKHOCTTA Ha TO3W TaHIl. C APyrH AymH, Ad
ycetuM atMocdpepara Ha BPEMETO H IIPOCTPAHCTBOTO, AA HAAHUKHEM B AOMOBETE
Ha XOpaTa, ’KUBEAH TOT'aBa, Ad CE IIOTOIIUM B OHMTHETO UM, Ad pa3depeM YCAOBHO
KaK MHUCAAT. Ta31 KOHCTPYKITUA, KOATO KATO PUTMUYECKH KOA HHU AaBa 3HAHUA 32

BCHYKO TOBa, Hapwaame Pummuuer moden ra manyosus sarnp.

PurmMuueH moaea
Pummnunuam moden 6 mysuxama naii-obupo npedcmas.iasa 06y- unu wemupumarinoso
nocmpoerie, uMa cneyu@uuHa MempusecKa n)acayis, memno Ha npomudare, xXapaxmeper
Dpunte u pummuny cpyni u A02udecKy aKyenns, Koumo eu obedurnasa. Tosa nocmpoerue ce
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noémapa  Ha npunyuna Ha ocmuramo u 0Giazodapernue Ha 11€2060m0 npocaedasare U
pasnosrasarie 6 npoyeca ta npomudare Ha MysuKaaHama Mucss mosce 0a ce pasbepe Kaxss e
manysm. Y1 He caMo TOBa — Aa ce pazdepe KbM KOS HCTOPHYECKA €IoXa
IIPUHAAAEKH, OT KaKBa HAITMOHAAHOCT Ca XOpaTa, KOHTO Ca IO TaHIYBAAU H
CAYIIIAAW MYy3HKaTa MY, AOPH M KaK CE TaHIyBa TO3W TAHI[ — IIO TPYIH, CMECEHO,
110 ABOHKH. B 110-00111 ITAQH TO3U CBOCOOPA3EH PUTMHIECKI KOA ChABPIKA B ceOe
CH 3HAHHUE 32 AYXOBHOTO U KYATYPHO HUBO Ha YoBeka (Ssramkosa, 2020).

AKO PasrAeKAaMe PUTbMA CAMO KATO YaCT OT MY3MKAAHOTO H3KyCTBO, TOBA
O3HAYaBA A2 IIOTAGAHEM HAa MHOTOH3MEPHHA CBAT EAHMHCTBEHO B HETrOBaTa
ABYH3MEPHOCT. PUTBMBT HE € HUTO CaMO B My3HKaTa, HITO CAMO B EAMH KAOH Ha
Haykata. PUTEMBT € xXuBOTa. PUTBMBT € BCEACHCKM IPHUHIHII U CACAOBATEAHO
BCHYKO B HAC M OKOAO HAC CE ITOAYHHABA HA HETOBUTE 3aKOHT.

“PurtmMuTe yBAHMYAT B CBOETO ABIDKCHHE ITAAOCTHHA KABOT HA XOpaTa U
OOIIecTBaTa: IIOBEACHUATA BBB BPEMETO M ECTETUYECKUTE IIPEKUBABAHUA,
IIPEMECTBAHUATA B IPOCTPAHCTBOTO, KAKTO U ITOPAABKA Ha BpemeTo. HaAma xuBot
6e3 puThbM, T. €. Oe3 pasAmdHA ITOAPEADa Ha PaKTHTE, KOUTO CE IIOBTAPAT KATO
HEU3MEHHO KOMOMHHUPAT HEPUOAUIHOCT U nipexbesane.” ([LLwvium, 2019)

PurbMbT yIpaBAfBa OMTHETO HA YOBEKA M BBB (DU3HYECKH, U B AYXOBCH
IAaH. B mmpok cMuChA TOH 00yCAaBA BCEACHCKATE ITUKAH, CAEAOBATEAHO CTON
B OCHOBAaTa Ha MHCAEHETO, KOETO CE IIPOfABABA B UOBEIIKHTE ACHCTBUA, M CE
OTpa3fBa B M3KYCTBOTO KaTo (popma Ha IposBAcHHE Ha burmero. Moxkem Aa
IIPEAITOAOKIM, Y€ IIAATA YOBEIIKA KYATYpa M IIMBHAU3AIMA € 3aKAIOYEHA B
apredpakTuTe Ha BCAKO H3KYCTBO, HE3aBHCHMO OT TOBa KAaKbB € TEXHHAT
marepuaAeH us3pas. Haii-oO1mo puTeMbT MOMKE A2 Ce CPaBHH CBC CKEAETa B
YOBEIIKOTO TAAO. BboOpakeHHeTO Cb3AaBA HHAUBHAYAAHOCT, HM3Pa3HHTE
CPEACTBA Ha U3KYCTBOTO M3BEKAAT HA KUBOT TPAHC(OOPMUPAHO U CTHAUIUPAHO
3HaHHe. A HUE, AHEIITHUTE XOpPa, Pa3YHTANKH €3MKa Ha BCAKO H3KYCTBO KATO
CHMBOAHOCT, MOKE A2 ITOAYYHM HH(OPMAIIHA, AA BAAUM Kap-TUHATA HA OTAABHA
MHUHAAU IIPUYUHU U CAEACTBUA, OOAEUEHU B IIBETOBE, ITAPKHU, (PUIYPH, CAOBA,
mysnka. Moxe Aa ce kKaxke, 9ye PUTMHYHHTE MOAEAM BBB BCAKO H3KyCTBO Ca
IIAMETTA Ha MaTepHaAa, OT KOHTO TO € CB3AAACHO M HOCAT CHEPTHATa HA
cp3pareante cu. OIre IO-TOYHO — OEAeKaT U IIbTA Ha €BOAIOIHATA Ha homo

SﬂpiCﬁS — CBOAIOIIHMA HA MHUCACHCTO 1M HA Cb3HAHUCTO.

CBeThT KaTO X0AOrpamMa. PUTMHYHHTE MOACAH KATO XOAOIrpaMa
B cpeaara ma 20 B. ABaMa HM3TBKHATH CBETOBHH MUICAHTEAH, pa6OTCLT_[I/I B
pasAMYHU aclieKTd Ha Haykata — dusuksT AeiiBup bom n meBpodmsumororsrt
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Kapa Ilpubpam mskasBar xmroresara, de BceaeHara IIpEeACTaBAfIBA I'MIAHTCKA
XOAOIPAMa U TaKa, KAKTO BCAKA JaCT Ha XOAOIPAMATA ChbABPIKA 00pas3a Ha IIAAOTO,
TaKa M BCAKA YaCT Ha BCeAcHATa 10 OOrpeuIra. CACAOBATEAHO “aKO 3HAEM KaKbB
ITOAXOA Aa M30E€PEM KBM HEfl, MOKEM A4 OTKPHEM IIO IIPUHIIHII IIAOTO MHHAAO
1 HEABHUTE CACACTBHA 32 IIAAOTO OBAEIIE, KOHTO €4 CHIIO 3a0YACHH BBB BCAKA
MaAKa 9aCT Ha IPOCTPAHCTBOTO U BpeMeTo” (1 astwrz, 2003). C Apyra AyMH MOKEM
A2 OTKPHEM HaBCAKBAE TOBAa, KOETO TBPCHM, aKO IIO3HABAME EAEMEHTHTE MY,
KOHUTO MOTAT AQ HUA HACOYAT.

Xoaorpamara € TpHUH3MEPHA, HO IIPUTEXKaBa CBOMCTBO Aa CBABPIKA
nadOpMaITuA 32 IIIAOTO BbB BCAKA HEHHA YACT, 42 TOBA O3HAYABA U B HAC, U BbB
BCSIKA HAINIA KACTKA, T.€. BCAKA MATEPHAAHA YACTHIIA MOYKE Ad CE TBAKYBa KaTO
xoAorpad)cka A€HTa, KOATO ChABP:KA OTTOBOPH HA BBIIPOCA 32 MUHAAOTO.

Bceaenara e purMudecku OpraHU3HpPaHA U U3MEHEHUATA CE U3BBPIIBAT HA
puTMuIdgeckd TAachu. OT CMAHATA HA ACHSA C HOIIL, IIPe3 IYACHUPAHETO Ha KP'bBTa,
KUTEHCKUTE IIHKAHM, >KHBOTA M CMBPTTA, AO CMAHATA HA IIUBHAH3ALMUTE U
KYATYpPHHTE IIPOIIECH, BCHYKO € PHTBM, a4 HEIOBHUTE EAEMEHTH CAEABAT
OIIPEACACHH 3aKOHOMEPHOCTH U C€ IIPOABABAT HA IIPUHIIUIIA HAa MOAAAHOCT. OT
TOBA IIPOH3THYA H3BOABT, Y€ JKUTEHCKATE CHOHUTHSA, ABACHHUSA, IIMKAH HMAT
IIPUYUHHO-CACACTBEHA BpPB3KA IIOMEKAY CH W MOIaT H CaMHTE T€ Aa Ce
PA3TACKAAT KaTO pummuuny modesy. 11op mouaruero Pummuyer modes B IMIAPOK
CMHCBA HHE PasOHpamMe IOCACAOBAHHIE, U3TPAACHO OT EACMEHTH HA €AHA U ChITIA
cepa, KOITO UMAT CBOI YCAOBEH IIEHTHP, IPOCTPAHCTBEHO-BPEMEBH ITApAMETPHU
1 CKOpPOCT Ha IIPOABAGHHE M KOETO CE€ IIOBTAPA HA IPHHIIAIA HAa OCTHHATO
(Baamrosa, 2020).

®opmarHO PUTMHYHHAT MOAEA MOXKE Aad CE€ CPaBHH C MHHHATIOPHA
XOAOIpaMa, HOCHTEA Ha HHAOPMAIUA 3a €I0Xa, HAIMOHAAHOCT, OHT H
AYXOBHOCT Ha HAPOA2, KOUTO IO € BTBKAA B M3KYCTBOTO CH, B KYATypara CH, B
nuBuAn3aruaTa cu. 1o ce oTHacA AO ChABPKATEAHNA ACIIEKT HA TOBA IIOHATHE,
TO TOH € 3HAHUE 34 YOBEIIKATA EBOAFOIIHSA B HAN-IITIPOK CMUCHA. B kOoHTEeKCTa Ha
CBBPEMEHHOTO PAa3BUTHE Ha MHCAEHETO, HAYIHUTE OTKPUTHA H OBP3UTE
IIPOMEHHU B CXBAIAHUATA 32 CBIIECTBYBAHETO U €BOArOnHOHHHUA HHU [IbT, BCe
IIOBEYE CE OYepTaBa KOHIIEHIIUATA, Y€ BCHUYKO OKOAO HAC U BBIPE B HAC €
CBBP3aHO H € IIOAYHMHEHO Ha CAUHHH MATEMATHYECKH NIPHUHIUIN. Te3n
IPUHIUAIIA €4 HEU3MEHHH, HO IIO3HIIUHUTE, OT KOHTO CE PAasTACKAAT AaBaT
PAa3AMYEH IIOTACA BBPXY TEXHUA CMHCHA U CHOTBETHO BBPXY BAUAHHUETO UM 34

KOHKpETHATa AIYHOCT, HAPOA, €II0Xa.




HapoAHOTO U3KyCTBO KATO AMYHOCTEH MHUKPOKOCMOC.

B maii-koHAEH3UpaH BHA OOIIOTO 3HAHHE 33 €IIOXATa, HAPOAA, HEroBaTa
KOCMOTOHUSA U AYXOBHO HHUBO € 3aKAIOYEHO B H3KYCTBOTO, KOCTO € CB3AAA —
HapooHomo usKycmeo. 3aImo HAPOAHOTO H3KYCTBO CBABP:KA TOBA 3HAHHE H KAKBO
pasbupame IIOA MOHATHETO “HAPOAHO U3KYCTBO P

Hue mpmemame, ge mskycrBoro e wact ot Llgroro mumpossanme u karto
TAKOBA TO IO OTPa3fBa KaTo xoArorpama. Llsaoro e MakpokocMOCHT B ANIIETO HA
Bceaencko, maanerapHO H 3eMHO, 2 MHKPOKOCMOCBHT € CBETHT Ha YOBEIIIKATA
amgaocT. B m3paza: “KakBorto rope, takoBa m A0OAy~ € CbOpaHa HAEATA 32
IIAAOCTHOCTTA Ha BCUYKO, KOETO € B HAC U U3BbH HAC (Amxuncer, 2017). B To3n
CMHCBA U3KYCTBOTO MOXKE Ad C€ IIPHEME U KaTO U3ANB Ha MUKpoKocMOca, B KOHTO
e BAOKeH MaKpOKOCMOCHT — 3HAHHUETO 33 TOBA KO CME U HAKBAEC OTHBAME.

CopImecTByBaHETO HA €AMH HAPOA H IIPEMHHABAHETO My IIPE3 HUCTOPHATA €
CBBP3aHO C ABE Helma: cAoBO H AyX. CAOBO, 32 A2 CB3AAAE M MATEPHAAUZHPA
OMTHETO CH, AYX, 32 Ad U3ITBAHH MUCHATA CH U Aa Cb3AaAe Obaerie! POAKAOPBT
e koAaektuBHEAT A3 Ha Hapoaa. Upe3 Hero homo sapiens Brpaxkaa cebe cu B
KAMbKa Ha €II0XaTa, IIPEHAcAd MHUCBATA CH, 3HAHHETO cu 3a cBera u Kocmoca.
DOAKAOPBT IPEACTABA KOCMOTOHHATA HA YOBEKA, 4 PasBUTHETO MY BBPBU OT
KOAEKTUBHO U aHOHHUMHO KbM MHAUBHUAYAAHO U HMEHYBAHO.

HapoaAHOTO H3KyCTBO € HAAOCTHA U AKTHBHA CHCTEMa, CbABP:KAa B cebe cu
HAKOAKO €AEMEHT2, KOUTO Ca B CHMONO032, 3aBUCAT EAUH OT APYT, B3AUMOAEHCTBAT
CH U Ce€ Pa3BUBAT TaKa, KAKTO C€ Pa3BUBA MHUCACHETO Ha YOBEKA - Ch3AaTeA. Karo
IAAOCTHOCT (POAKAOPBT HAH HAPOAHOTO H3KYCTBO IIPEACTABAABA HEITHMCAHO
3HAHUE — Pa3Ka3aHO, H3TOBOPEHO, U3IIATO, TAHIIYBAHO - TOBA, 332 KOETO Ka3BaMe,
4e ce IIPeAaBa OT yCTa Ha ycra. Tasu XxapakTepucTuka, ooade, IIPEACTaBAABA MHOTO
MaAKa 9acT OT Heropure IposBAeHHA. HapoAHOTO H3KyCTBO € BIACTEHO M B
HOCHHTE Ha OBATAPUHA, BB (PUIYPHUTE, KOUTO MOMATA BTBKABA, ITOATOTBAHKI
Yemsa CH, B IIBETOBETE W INAPKUTE, BbB (PHUIYPHTE, KOUTO PEAyBa CbC
3a0EACKUTEAHA PUTMHYECKA ITOCACAOBATEAHOCT, B CUMBOAUTE IIO PUTYaAHHTE
XAfIOOBE, KOUTO U AHEC IIEKAT HarruTe 6adn. Tasu puTMHKa pa3kazBa OT KbAC €
ACBOIKATA, KAKBbB € HEHHUAT POA, AAAH € TOAAM HAH He, OOrat Au e.
Purmuaecknre urypaAHM KOMIIO3HIIMHM HMAT (PYHKIIHA Aad 3aI1a3BaT, Al
ITOAIIOMATAT IPOABAKABAHETO HA POAA, Aa OAarocAassaT. HapoaHo mskyctBo ca u
IIICAHUTE KAPYIKH, U pe30aTa 110 IIOPTUTE, U AOMA Ha ObATAPUHA.

TpaaurmonHaTa HAPOAHA AYXOBHA KyATypa OOXBaIla BBTPEIIHOTO H
COITMAAHO-IICHXOAOTMYECKOTO Ch3HAHUE HAa XOpPaTa, KOETO CHOTBETCTBA KATO
nHMOpMAITUA B KOACKTHBHATA *KHUBA IIAMET, IIPOSABABA CE B OIIPEACACHU HOPMH HA
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IIOBEACHHE, ACHCTBHA, XYAOKECTBEHO TBOpYeCcTBO M mp. IloHATHATA HAPOAHO
H3KYCTBO M (DOAKAOP MOTAT AQ CE€ PASLAEKAAT KATO AHAAOTUYHH, IO CE OTHACHA
AO TOBA, Y€ TE€ U3PA3ABAT CHIMHOCTTA HA AYXOBHOTO M KYATYPHO Pa3BUTHE Ha
HAPOAA HU B EAMH OTAAACYEH HCTOPHYCCKH ceTar. B Hero xyaoxectBeHOTO
M3pasfABaHE C PASANYHHU CPEACTBA € YACT OT OMTHETO U YOBEKHT, KOHTO H3IIOA3BA
TE3W CPEACTBA HAMA IOTPEOHOCT Aa OCTaBA MMETO CH KATO aBTOpP Ha CBOHTE
TBOpeHUA. l3cAaeaoBaTeAnTe AABAT PASAMYHH THAKYBAHHA Ha (DOAKAOpPA U
IAAOTO HAPOAHO M3KYCTBO M PA3TACKAAT HETOBUTE EAEMEHTH OT ITO3HUITHATA HA
HaygHaTa cepa, B KOATO PabOTAT.

Hwue mpmemame, ¥e HApPOAHOTO H3KYCTBO € HEACGAHMA IIHAOCT, KOATO €
HEOOXOAHMO AQ CE PA3TACKAQ KATO KU3HEHOCT B (DYHKIIMOHUPAHE B OOIITHOCTTA,
KOATO TO € CBh3AAAA U ITOKA3BA €TAIla HAa AYXOBHO PasBUTHE HA XOpaTa OT TOBa

BpEME.

HapoAHOTO M3KyCTBO KaTO IIIAOCTHOCT U CHCTEMA

PasamgHnTe H3KyCTBA B pAMKHATE HAa HAPOAHOTO HU3KYCTBO € HEOOXOAUMO A2
ce BB3IPHUEMAT KATO YaCTUTE HA CAHO IIAO, B OCHOBATA HA KOUTO CTOM OCHOBEH
IIPUHINII — IPUHIOMUITGT HA PUTMHYHOCTTA H KOHTO ce IposBABa ITOA dpopmara
HAa puTMHYIHHA MOAEAH. CAEAOBATEAHO B TO3H CMHCHA PHTMHYIHHAT MOAEA €
HABCAKDBAE, 2 BCAKO HM3KYCTBO Pa3KpHBa CBETA UPE3 CBOUTE U3PA3HU CAECMEHTH
(e3MK) M CKpHBa OHOBA, 32 KOETO CBETHT OIlie He e roToB. [ Ipuemanme, ge [ Lazomo
e wosenikama esoaroyus. 1 mosce da ce cpasiu ¢ eaobaner PM (Laao=PM). Eaemenmume
MY ¢a pasaudrume nposeAeHus Ha uskycmeomo u Kyamypama. Beexu eourn om mesu eaemernmu
npedemasansa no-maavk PM, xodimo como ce nposgasa na npunyuna ma ocmunammocn, 6
Hezo e 3aKodupara dacmuya om 6pemMento U ce 0pasasa Koemoeotuama ta vosexa. PM BbB
BCHYIKUTE MY IIPOABACHUSA € XOAOTPaMa — IIPOSABACHHE Ha AyXa, BbAHA! Cumrame,
9Ye BMECTO ITOHATHETO (POAKAOP € ITO-IIOAXOAMAIIO A2 CE M3IIOA3BA IITHPOKOTO
IIOHATHE HAPOAHO H3KYCTBO, KbM KOETO OCBEH H30POECHHUTE EAEMEHTH
IIPUHAAACKA M CTPOHTEACTBOTO (IPaA€ka) HA AOMA KATO CaKPAaAHO MACTO 32
YOBEKA.

Bcexkn eaemeHT HA HAPOAHOTO H3KYCTBO, KAKTO M IIAAOTO MOTAT Al Ce
PasrA€AaT Ipe3 IIPU3MATa Ha BBHIITHOTO, BUAUMOTO U BBTPEIIHOTO, CKPHTOTO

3ganue. B ToBa orHOIIIEHME HapOAHOTO H3KyCTBO MMa MHOI'O KaKBO Aa pasKame.

HN3Boau
B cpBpemenHOCTTA eAeMeHTHTE HAa HAPOAHOTO HM3KYCTBO Ce€ IIpHEMAT ITO-
CKOPO C TfAXHATA BBHITHA XapPaKTEPHUCTHKA, KOATO € HACOYEHA KBbM H3Ka3,
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HIPUAOKHMOCT M AEKOPAIUfA, KbM IIPOBEKAAHETO Ha OOpAAa B PAMKHTE Ha
TPAAHIIUATA, OE3 Aa ce pa3dbUpa KAKBB €, 3aI1I0 CE IIPABHU, C KAKBO € CBBP3aH, KAKBU
ocAeACcTBrA Hocu. MoaepHHu ca Be3dbuTe B OOAEKAOTO, HO Oe3 Aa ce pasdupa
KAKBO Ka3BaT, 32 KAKBO Ca IIPEAHA3HAYEHH, C KAKBO CE CBBP3BAT U AAAH Ca
IPUAOKHMH, CBINO KAKTO M TEXHHUTE IIPEAINIECTBEHHUIIN TATYHPOBKUTE, KOHTO
AHEC C€a MOAA, HO CHMBOAMKATa 3aA TAX ce mpeHeOpersa. AHec Hue cMme
IIOABAACTHH Ha opmara, 0e3 Aa moO3HaBaMe CbAbpxKanuero. [losmaBame
KOHCTPYKIIMATA, HO HE 3HAEM 33 KAKBO CAYIKH, AAAW IToMara uAu Bpean. Hamame
3HAHUE, HO HE IIPU3HABAME AUIICATA MY.

ChABpPKAHHETO HA MAAOTO, HAPEUEHO HAPOAHO H3KYCTBO € HEPAa3PUBHO
CBBP3aHO C PUTbMA M IPHUPOAHHUTE IIHKAM, CbC 3aKOHHTE Ha KOCMOca. Tesm
3AKOHH CE€ H3IIOBAABAT OT BCHYKA (DHAOCO(CKH IIKOAM HA MHHAAOTO H B
OCHOBATa UM CTOAT IPUPOAHUTE 3aKOHM. Te3d IPHHIMIIN Ca BTbKAHU B
€AEMEHTHTE HAa HAPOAHOTO H3KYCTBO IIOA (pOpMaATa HA PHTMUYHU MOAEAH,
M3PA3EHU C PA3AUYIHU H3PA3HH CPEACTBA C IIOMOIITA HA CHMBOAHKATA — YHCAOTO,
durypara, 1Bera, popmara, AymMaTa, ABHKEHHETO, 3BYKbT. AKO 3HAEM a30yKaTa,
MOJKEM Ad IIPOYETEM KAKBO € HAIIMCAHO, A Pa30EPEM KAKBO € ChABP/KAHUETO U

Aa I'O IIPHUAOXKHM B KIBOTA CH.

O6pa3oBaTeAHH HACOKU

HapoAHOTO HM3KyCTBO € HEACAUMO IIIAO C B3aUMHO-AOITBABAIIH CE€ H
B3aMMO3aBUCUMH EAEMEHTH. TaKbB € H CBETBT — IIIAO, KOETO KHUBEE U CE PA3BHUBA
HA OCHOBATa HA IIPUHITUIINTE B IIPHUPOAATA U PHUTHbMA KATO OCHOBEH IIPHUHITHIIL
LIAAOCTHO € U BB3IPUEMAHETO HA CBETA IIPe3 ACTcKuTe oun. AeTeTo Bh3rprema
LAAOTO, KHBEE B HETO U C HETO, B3AUMOACHCTBA CH C EAEMEHTHTE MY, HO HE TH
ACAU B Cb3HaHHETO cu. Korato momasme B cmcremara Ha OOpPa3OBaHHETO Ce
CAyYBaT HAKOAKO Herra: CBeThT 3a1104UBa A ce AUGEPEHITIPA HA YACTH IIPEAN Ad
€ BB3IPHUET KATO IIAAO, T.€. aHAAUSUPAHETO CE CAYYBA IIPEAU CHHTE3A.

Ot TeopuAra € U3BECTHO, Y€ IIPU BB3IIPHEMAHE HA CAHO ABACHUE, IIPEAMET,
LIPOLIEC, IBPBO TO/TOH Ce BB3UPHUEMA IAOCTHO, IIPHAOOMBA CE HIKAKBA
IIPEACTaBA 32 HETO, KOATO € HEI'bAHA U IIO-CKOPO HEACHA, HO € OCHOBHA. Yak caea
TOBA, CACA KATO CE€ IIPUCTHIIN KbM BB3IIPHEMaHE OTHOBO H OTHOBO, IIPEACTABATA
ce AOITbABA M CTaBa yCTOW4MBa. Torapa, a HE IIPEAN TOBAa, € HEOOXOAUMO A Ce
oObpHE BHIMAHHUE HA: KAKBO € TOBA, Kak (DYHKIIMOHUPA, 3AI110 HU XapecBa/3a10
HE HH XapecBa, Koe ro mpasu yHuKaAHO. C Apyrm AymH, €ABa TOraBa €
HEOOXOAHMO B30OPBT Ad Cé OOBpPHE KbM TE3M HETOBU EAEMEHTH, KOUTO IO
OTKpOSBAT, KOUTO IO IIPABAT PA3AHYHO, KOUTO CH3AABAT OIPEACACHA E€MOIIHA,
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KOHTO KapaT AETETO Aa IINTa, AA TBPCH M Hamupa. 103K eral € eramrbT Ha
aHAAWU3HPAHE, HA PA3ACAAHE Ha IIAAOTO HA YACTH, 32 Ad CE pasdepe Kak TO pabOTH.
Hakpas AorugHO HMABa HOBOTO OOOOIIEHHE — CHHTE3 BT, KOHTO € HA IIO-BHCOKO
CTBIIAAO OT IIBPBOHAYAAHOTO 00OoOOmenne. EaBa rTorasa, ma Oasara Ha
BB3IIPUETOTO, HA AHAAUZHPAHNUTE MY EACMEHTH, € BB3MOKHO Ad CE€ CTAOOH HOBHAT
00pa3, KOHTO € IIO-ACEH U MMa ITO-BHCOKH Ka4ecTBa. 10Ba € AOTMYHUAT IIbT 32
ITOAYYABAHE HA KAKBOTO U A4 € 3HAHICE U CBBP3BAHETO MY C HAAUYIHUTE APYTH.

B AHeriHO Bpeme oOade, aHAAUIBT IIPEAIIIECTBA CHHTE3A U B IIPEACTABATA HA
AETETO IIFAOTO ce rydou. B To3m mporiec He TpsAOBa Aa ce 3a0paBsi U APYT BaXKCH
dakTOp — BCAKO ACTE HMA PASAMYHA IICHXUKA, 110 PA3SANYCH HAYNH BB3IIPHEMA
CBETa, HMMa PA3AUYHO TEXHOAOTHMYHO BpeMe Ha pasOHpaHe H YCBOABAHE Ha
nHpOpMAITUATA M HE Ha IIOCAEAHO MACTO — TEMIIEPAMEHT, XapaKTepOBH
ocobenocTu. AeTeTo MMa HOTPEOHOCT Ad IIOAYYH 3HAHUETO HE HATOTOBO, 4 Ad TO
OTKpHE Taka, KakTo ymee. Aa OTKpHe TACAANKH, CAyIIAfKd, HaOAIOAABAMKH,
IIpaBEHKN, HO HE B €AMH YaC 3a€AHO C BCHYKH, KOHTO IIPaBAT €AHO H CBIIO.
3aII10TO HAYMHUTE, IO KOUTO BCEKH BB3IIPHEMa U pearupa Ha €AHO U CBITIO HEITO
Ca Pa3SAWYHH, PA3AUYHUTE CTPAHU HA M3CACABAHOTO ABACHHE IIPABAT IO-CHAHO
BIICYATACHUE HAa EAWMH, a4 Ha APYI — Apyra. EAuH oIeHABA IIBETOBOTO
pasHOOOpasme, APYr 4yBa 3BYIIHTE IIPU B3aUMOAECHCTBHE HA IIPEAMETa C APYTH
IIpPEAMETa HMAHM IIPH yAAp, TPETH CboOpasfABa popMaTa M TOAEMHHATA MY,
YETBBPTHU IO PUCYBA B Ch3HAHUETO CU C AyMH. 32 TOBA AHEIITHOTO OOPA30BATEAHO
MHCAEHE, HACOUYEHO KbM Pa3sAEAAHE Ha CBETA HA YaCTH U M3y9IaBAHETO UM Oe3 Ad
ce pasOepaT IPUHIUIINTE U B3AMMOACHCTBHATA MEKAY TE€3H YACTH BCE IIOBEUE
BOAHI AO Hepa3OHpaHe Ha BPB3KUTE MEKAY IIPEAMETHTE, ABACHHUATA B CBETA U
nponecute. OT TYK MABA H HEBB3MOKHOCTTA AQ CE IIPABAT U3BOAH, U Ad CE THPCAT

BB3MOXKHOCTH 32 HaMI/IpaHC H2 HOBM HAYHMHHA 32 pa6OTa B HCIIO3HATA CUTyaIlMsl.

Aunckycns

LIAAOCTHHAT XapaKTep Ha OOPa30BAHUETO B HACTOSAIIETO U OBACIIETO BEUe
€ OT I'bPBOCTEIIEHHA BaKHOCT, 3aIIIOTO HA ACTETO CE AaBa BB3MOKHOCT Ha BHAU
CBeTa 11O HA4YMWH, pPa3sAMYeH OT AOCera M3IOA3BAHHA IIPUHIMUII HA
audepennmanusa. AeTCKOTO BB3IPHUEMAaHE HA CBETA € IIIAOCTHO H CBETBT €
HeAeAuM. EAeMeHTHTE MY CH B3aHMOACHCTBAT €CTECTBEHO, O3 ACTETO AQ BAara
pasOupaHe 3a TAX U HIPHHINIHATE, KOUTO TU ABHKAT. |IbpBOHa9aAHOTO
BB3IIPHEMAaHE HA BCAKO HEIIO3HATO ABACHUE HAU IIPEAMET € 32 Ad C€ IIOAYYH ODIIIa
npeacrasa 3a Hero. Cropea b. Toaoposa ,,AHAAU3BT pasraekaa HM3ydaBaHUA
OOEKT B HEIOBUTE CHCTABHU E€ACMEHTH KATO HEPAPXHYHA HAU HEHEpapXHUUIHA

o A i

I

N



cuctema. [locokata Ha aHaAW3a € BHHArd OT CAGACTBHETO KbM IIPHYMHATA.
CHHTE3BT... ¢ OOCAMHSIBAHE, ChCANHABAHE M/ MAY CBbP3BAHE HA OTACAHU YaCTH
Ha O0EKTa, IIPOoIeca, ABACHUETO, CUCTEMATA U T. H. AO IIOAYIABAHE HA CAHHHO
1AAO. .. ToIl e OCHOBEH METOA 32 (POPMYAHPAHE HA U3BOAH IIPHU OOOOIIABAHE HA
IpoydeHaTa HHAOPMAIUA CAEA IIPEABAPUTEAHO IPOBEACH aHaAn3. [locokaTa My
e or mpmumHaTa KBM CcAeAcTBHETO (T0doposa, 2020). LIAAOCTHHAT IIOTAEA
IIO3BOAfABA AQ CE IIPABAT BPB3KUA MEKAY EAEMEHTHTE HA IIPEAMETA, IBACHUETO UAT
IIporieca, a TOBa Ch3AaBa I'bBKABOCT HA MHCAEHETO, Pa3BUBa TBOPYECTBOTO H
II03BOAABA Ad C€ PADOTH ITO-AECHO M €(PEKTHBHO BBPXY MHOBATHBHU IIPOCKTH.
[TozmaBanero Ha pHUTBMA KATO IIPUHIIAII W HA EAEMEHTHTE Ha HAPOAHOTO
HU3KYCTBO KaTO CHCTEMA, IIE€ ITO3BOAM HAa TAa3H OCHOBA Ad C€ IIPABAT PASAHYIHU

M3BOAH, 4 TO3H MOAEA Ad CC M3ITOA3BA BBB BCAKA KII3HCHA cq)epa.

O0o00IeHNEe

CBeTpT Cce IIPOMEHA C MHOIO OBP3H TEMIIOBE M TOBA, KOCTO AO BdUepa ¢
N3TACKAAAO  (paHTA3HA, AHEC CE IIPEBPBINA B pPEaAHOCT. lasum HOBa
ACHCTBUTEAHOCT — AMTHUTAAHA, TEXHUYECKA, C HEU3BECTHHU, ¢ (PaKTOpP, KOHTO
TpAOBA Aa HH Hakapa Aa IIPOMECHHM HAYHHA, IO KOHTO S BB3IPHEMAME —
[IPUPOAATA, XOPAaTa, B3AMMOOTHOIICHUATA. VI3MeHAIMAT ce CBAT H3HUCKBA
OCHOBHA PEBH3UA HA HAYMHUTE, IT0 KOUTO CH B3aNMOACHCTBAME, KAKTO U TE3H, C
KOUTO BB3IUTABAME HAIIIETO OBACIIE — AEIATA. YUHAHIIETO CE CTPEMH Al
OOHOBH PECYpPCHTE CH, TEXHHUYECKATa 0233, AUTHTAAU3HPA CE, HO BCE ITO-YECTO
PE3yATATHTE, KOUTO HAIIIUTE ACIlA ITOCTUTAT HA U3IIHTH, CbCTE3aHUA 1 Hall-Bede
B JKUTEHCKH CHTYAIlUH, ITOKa3BaT, de HHQOPMAIUATA, KOATO € ITOAYYIEHA ITOA
dopmaTa Ha ypoIIU B YUHAUIIIE HE CE Pa3OUpa, HE & HAMUPA IIPUAOKEHHETO U B
KUTEHCKN aCIEKTH, HE C€ IPaBAT BPB3KH MEKAY EAHO HAU APYIO ABACHHE,
rporec, cpoOuTHe. /\AMIICBA OHA3M IIPOMEHANBA BEAMYMHA, KOETO CE HApHYa
HAMHpPAHE Ha PEIIEHNUE OTBBA IIO3HATOTO, THPCEHE HA AOIIMPHH TOYKU C HATACA
HAMAIIH OOIIO IIOMEXKAY CH €AEMEHTH, C APYTH AYMH, A CE THPCAT Bb3MOKHOCTH
YOBEK A2 M3IIOA3BA BCHYKH HEOOXOAUMH PECYPCH B Ch3HAHHE U IIOACB3HAHHE, 32
A2 PEIIN EAUH KUTEHCKH, TPO(ECHOHAACH U KAKBBTO U A € Ka3yC.

Cunrame, dYe AHEIIHOTO VYHAHMILNE OH MOTAO Aa IIOTAGAHE HAa
0Opa30BaHUETO IIPE3 IIPU3MATA HAa HAPOAHOTO H3KYCTBO — OT €AHA CTpaHa Al
IIpHEME HEroBaTa IAAOCTHOCT, KOATO (DYHKIMOHHUPA KATO KUB OPTaHHU3BM, 4 OT
APyIa — Ad U3IIOA3BA €EAEMEHTUTE My B PA3AMYHHTE €TAIIM HA OOpPa30OBaTEAHATA
crpAbuna — u popmure, u purypure B MaTeMaTudeckara cpepa; U IBETOBETE U
dopmuTe B H306pa3ABAHETO; I CAOBOTO — IIPUKA3KATA C HEITHUTE U3BOAH, KOUTO
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Ca IIOAYMHCHU HA IIPHUPOAHUTE IIPHUHITHUIIN; M ITOCAOBHIIUTC, KOUTO AHPEKTHO
HACTaBAABAT HA TAXHATA OCHOBA; I C ABIDKCHUATA HA TAHIIUTE, KOUTO OTpa3dABaAT
ABIMOKECHHETO Ha HeOECHHUTE CBETHUAA B TEXHUA II'BT U CABHIICTO KATO LICHTHP HA
cucremMarta; U C HCPaBHOACAHOCTTA, B KOATO € 3AKAIOYCH KOABT HaA 6’bAI‘apI/IT€.
Tosa IIT¢ HAIIPABU YIHUAHUINCTO ITO-IIPHUATHO MACTO, IIIEC MOTHUBHPA BCAKO ACTC Ad
pa3BuBa CBOUTC YHHUKAAHU CHOCOOHOCTH Bb3 OCHOBA HA HETOBUTE 3aAO>K6I/I, IIIe
CE CBb3AAAC aTMoc@epa Ha OTKPHUBATCACTBO H TbPCCHC HAa HOBH ITBTHIINA 324
pemraBaHe Ha KaKBATO M Aa € CHTyalHsd, 3a Pas3sBUTHC HaA BrbO6pa)K€HI/I€TO C
IIoMoITa Ha U3KYCTBOTO KAaTO CPCEACTBO 32 O6y‘I€HI/I€, ITI¢ C€ HaMaAH arpecudra,

a4 B AAACYCH IIAAH ITIC CTI/IMyAI/Ipa YOBCK Aad y49H HpCS OEAMA CH KIBOT.
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Beaesxku:
[1] AyaBur dpor beprarandu — aBcrpuiicku 6moaor, ocHoBateA Ha OOImaTa
TEOPHS Ha CUCTEMUTE, KOATO AOIIPUHACH 34 IIOABATA HA HOBA HAyYHA IIAPAAUIMA,
OCHOBAHA Ha B3aMMOBP'B3KATA MEKAY EACMEHTHTE, U3TPAKAAILN CHCTEMUTE.
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Therapeutic Letters in Bibliotherapy
(in Slovak)

Abstract: The article is a continuation of the article on therapeutic diaries published in European
Scientific e-Journal in Feburary 2021. The author deals with the writing of therapeutic letters as
part of clinical, developmental and preventive bibliotherapy. The purpose of the study is to
provide students studying in the university study programes preparing for the helping
professions, or professionals in the practice with the interest on the topic, using the domestic
and international literature sources, useful information that will help them in better orientation
in the topic. The article also includes a demonstration of the possiblities aplying of therapeutic
letters in health and education pracitece and in the field of personal and professional
development on the basis of our own pedagogical practice. According to the results of own
survey in 3 groups of students (n=47) in 3 identified cases, writing of therapeutic letter proved
to be a suitable extension of keeping a therapeutic diary, in addition to providing individual
consultantions (n=5). Using the literary sources and survey she confirms that therapeutic letters
are a suitable extension of the therapeutic diaries and can be used as well on their own, or in
connection with writting a stories. She reports that therapeutic letters are suitable preventive
and at the same time therapeutic method to help cope with difficult life situations not only for
adults but also for children.
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Terapeuticky dennik v biblioterapii

Abstrakt: Prispevok volne nadvizuje na clanok o terapeutickych dennikoch uverejneny v
European Scientific e-Journal vo februari 2021. Autorka sa v fom zaobera pisanim
terapeutickych listov ako sucasti klinickej, vivinovej a preventivnej biblioterapie. U¢elom stadie
je poskytnut’ studentom $tudujucim vo vysokoskolskych studijnych programoch pripravujucich
na vykon pomahajuicich profesif, pripadne profesionalom posobiacim v praxi zaujimajicim sa o
problematiku, s vyuzitim domacich aj zahrani¢nych literarnych zdrojov uzitocné informacie,
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ktoré im pomoézu sa lepsie zorientovat’ v danej téme. Stucast’ou clanku je aj demonstracia
moznosti uplatnenia terapeutickych listov v zdravotnickej a pedagogickej praxi a voblasti
osobnostného a profesionalneho rozvoja na zaklade vlastnych skasenosti z pedagogickej praxe.
Podla vysledkov vlastného prieskumu v 3 skupinach Studentov (n=47) sa v 3 zistenych
pripadoch ukazalo napisanie terapeutického listu ako vhodné rozsirenie vedenia terapeutického
dennika okrem poskytnutia individualnych konzultacii (n=5). S vyuzitim citovanych literarnych
zdrojov a spominaného prieskumu potvrdzuje, Ze terapeutické listy su vhodnym rozsirenim
vedenia terapeutickych dennfkov a rovnako dobre moézu byt pouzité aj samostatne ako
napriklad v suvislosti s pracou s pribehmi. V zavere konstatuje, ze aj pri terapeutickych listoch
ide o vhodnu preventivnu a zaroven terapeuticki metédu napomocnua zvladaniu naroc¢nych
zivotnych situacif nielen u dospelych, ale aj u deti.

Kliicové slovd: terapeutické listy; klinicka, vyvinova a preventivna biblioterapia; expresivna a
receptivna biblioterapia; liecebna pedagogika.

Uvod

V c¢lanku o terapeutickych dennikoch (Ko#rbova, Majzianova, 2027) sme uviedli,
ze terapeutické denniky mozno v ramci liecebnopedagogicky orientovane;
biblioterapie Uspesne pouzit’ nielen v ramci A/nicke biblioterapie na zvladanie
ochoreni, funkcénych porich, ohrozeni zdravia a zivotnych problémov stvisiacich
so st’azenymi zivotnymi okolnost’ami vyvolanych ochorenim, postihnutim alebo
inou poruchou zdravia, ale aj ako metdédu vjwinovej biblioterapie na zabezpecenie
primeraného zvladania zivotnych uloh a problémov patriacich k danej vyvinove;
etape, pripadne metddu priebeznej psychohygieny a osobnostného rastu, pre
ktord sme pouzili oznacenie preventivna biblioterapia. Tiez sme popisali, akym
sposobom mozno terapeuticky dennik dspesne uplatnitt na podporu
profesionalneho rastu v pomahajucich profesiach.

Inspirativne navody, ako pracovat’ v liecebnopedagogicky orientovane;
vyvinovej biblioterapii s det'mi predskolského a mladsieho skolského veku mozno
najst’ hlavne v prispevkoch autoriek Kovacova, B. a Valesova Malecova, B.
(Kovicova a 1V alesova Malecova, 2018; Valesova Malecovd, 2021a; V alesovda Malecovd,
2021b). Podobne autorka dodnes pouzivanej prvej lie¢ebnopedagogickej definicie
biblioterapie Majzlanova, K. (Nagyovd, 1995) ponuka vo svojich publikaciach
mnohé dalsie inspiracie vo vzt'ahu k det'om s postihnutim, chorym, v ohrozeni
zdravia ako aj k detom nadanym, ale aj tiez vo vzt'ahu k dospelym s roznymi
zdravotnymi alebo socialnymi problémami (2005, 2011, 2012, 2015, 2017). V

tomto prispevku sa zaoberame terapeutickymi listami ako moznej extenzie




terapeutického dennika alebo ako samostatne pouzivanej biblioterapeutickej
techniky.

Pre uplnost’ len zopakujme, Ze v liecebnopedagogicky orientovanej
biblioterapii sa zameriavame na pochopenie, porozumenie a prijatie zivotnej
situacie, v ktorej sa ¢lovek nachadza, jeho bezpodmienecného prijatia a moznost,
ktoré ma, posiliovania dobrého a poskytnutie modelov spravania,
sprostredkovanie nadeje, (Horidkova, 1999), podporn ucenia a uienia sa, budovania a
kontinudlne kultivacie Zivotnych kompetenciiy, posiliovanie pozitivheho emocionalneho
a estetického zazitku, vedenie k hlbsiemu zmyslu bytia a pozitivhym zivotnym
hodnotam v rozsirenom holistickom bio-psycho-socio-spiritualnom koncepte

ponimania zdravia ¢loveka s pyugitim prostriedkov slovesného umenia (Majzlanovd, 2018).

Terapeutické listy ako stacast’ expresivnej biblioterapie

Podobne ako terapeutické denniky aj pisanie terapeutickych listov
zarad'ujeme medzi tradiéné a zname expresivne metddy biblioterapie (Svoboda,
2013; Majzlanova, 2017, Kovdcova a Valesova Malecovd, 2018). Ide o pisomnud
komunikaciu, ktora nahradza ziva konverzaciu. Takyto pisomny rozhovor je
z hladiska témy Gplne neviazany. A zatial’ ¢o bezny list je ur¢eny konkrétnej osobe
a ucelom je, aby si ho precitala, existuju aj listy fiktivne, kde adresatom je vicsinou
tiktivna osoba (ale nie vzdy, ako uvidime nizsie) a pisatel’ ho pise so zdmerom neposiat’
ho nikomn a ug vobec nie citatelske) verejnosti (Kosztolanyi, 19706).

Pokial’ ide o terapeutické listy, ako uz samotny nazov napoveda, ich poslanim
je napomoct’ lieceniu, z hladiska pedagogiky aj prehlbovat’ alebo rozsirovat’
poznanie, ktoré moze byt napomocné pri predchadzani poskodeniam alebo
zraneniam, zvladani konkrétnych vyvinovych dloh, psychohygiene alebo
prehlbovani sebapoznania.

Pouzitie terapeutickych listov sa podobne ako pri terapeutickych dennikoch
odporica najmi vtedy, ked je moznost’ fyzického verbalneho zdielania
vyznamnych zazitkov s inou osobou limitovana, st’azena, nedostupna alebo by
mohla byt’ z r6znych dévodov vnimana ako nevhodna. S autorkou Rainwater, J.
(Rainwater, 1993:97) sme sa v povodnom clanku zhodli, ze sebapozorovanie
suvisiace s pisanim terapeutického dennika umoznuje jednak odputanie sa od
emocne zat’azujucich obsahov — ich odlogenie na papier, ¢o by sa dalo prirovnat’ k
Wpisaniu pre ditechu, ako aj posiliiovanie obohacujricich obsahov ako akési ich ,,opakované
zhmotnenie®, ¢o by sa dalo prirovnat’ k , pisanin 3 prebytkn. “Podobne je tomu tak
aj pri pisani terapeutickych listov. V kontexte aktualneho prudkého rozvoja
informacno-komunikacnych technol6gii mozno dodat’, Ze za takéto ,,odlozenie na
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papier” alebo ,posilfiovanie obohacujucich obsahov® mozno povazovat’ aj
vedenie v digitalnej podobe dokumentu vytvoreného na pocitaci alebo v podobe
audio, pripadne videonahravky.

S odkazom na najnovsie poznatky z neurovied dopliame, Ze vo vieobecnosti
sa pri pisani terapeutickych dennikov alebo listov odporaca pisanie rukou z
dévodu dnes uz aj vedecky dokazanej podstatnej odlisnosti prebichajucich
neurofyziologickych procesov v F'udskom organizme priaznovo poésobiacich na
organizmus pri pisani rukou oproti pisaniu na pocitaci (Golerzan, 2017). Pri
terapeutickych listoch rovnako ako pri terapeutickych dennikoch sa vsak vzdy
odporuca dodrzat’ zasadu 70 winsit na myslienky ,po napisani* (Pennebaker, 2013) a ak
boli zaznamy vedené digitalne alebo v inej forme aspon poznamky z tejto
sebareflexie spracuvat’ v podobe vlastnych poznamok, odkazov alebo hesiel
pisanych rucne.

V suvislosti so zasadami pisania, ktoré su v clanku detailne rozvedené, sme
tiez zdoraznili, ze terapeutické denniky sa odporica pisat’ v 1. osobe jednotného (isla a ich
(itanie nie je urcené nikomu inému ako jeho (itatelovi prave preto, aby pisatel’ pri jeho
pisani mohol byt’ maximalne zprimny, slobodny a otvoreny hlavne sim pred sebon aj vo
velmi intimnych gdlegitostiach (Raimwater, 1993:97).

Niekedy sa vsak abreakcia realizovana ,odlozenia na papier”
prostrednictvom terapeutického dennfka moéze javit’ ako nedplna, nedokoncena
alebo nedostato¢na a prave vtedy je vhodné ponuknut’ moznost’ napisania
terapentického listu, ktory sa na rozdiel od terapeutického dennika pise v 2. osobe
Jednotného (isla. A aj ked’ rovnako ako terapeuticky dennik aj takyto list nie je urceny
na citanie nikomu inému ako samotnému pisatelovi, tym ze je pisany adresne
konkrétneg  osobe, ktorej sa spravidla tyka, umoznuje sa tak pisatel'ovi
experimentovat’ s inak mozno z roznych dévodov (komunikac¢né, moralne,
socialne, kulturne, religiézne a podobne) v realite neprijatelnymi alebo
neakceptovatelnymi stratégiami alebo alternativami rieSenia. Uvedenym
sposobom mozno napokon podporit’ Gplné uvolnenie a oslobodenie sa od
emocne zaplavujucich zazitkovych obsahov, ktoré dovtedy nebolo mozné alebo
pripustné vyjadrit’ a to niekedy az do podoby celkovej katarzie (Pardeck a
Pardeckovad, 1998:15).

Je vSeobecne zname, ze pedagogické pdsobenie je najuspesnejsie, ked’ sa pozitivne
poOsobi nielen na kogniciu a intelekt, ale zaroven aj na emocie a city — teda na
prezivanie vzt'ahu cloveka k veciam a javom okolitého sveta a k sebe samému,
k svojmu konaniu a k inym Pudom a ked’ sa popri vedomostiach sicasne formujii aj
pozitivne postoje a hodnotova orientdcia (Turek, 2008:445).
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Terapeuticky list sprostredkiiva bezpeiny kontakt s intengiton vynamného vtahu.
Podobne ako v receptivnej biblioterapii aj v expresivnej biblioterapii tu dolezitda
ulohu zohrava hra fantdzie a predstavivosts. Zatial Co pti receptivnej forme biblioterapie
sa prvy kontakt s novym poznanim, ¢i uz v podobe vzorca spravania alebo
zvladacej stratégie a jej integracia do systému individudlneho poznania
uskutoctiuje  prostrednictvom  wwmitornych obrazov (vizualnych, ciastocne  aj
zvukovych, hmatovych ai.) vywolanych v posinchaiovi alebo (itatelovi expozicion slovesného
diela. V liecebnopedagogicky orientovanej expresivneg biblioterapii sa osoba s
podporou terapeuta u¢i pomocou fantazie vytvorit’ si, naunlit’ sa a agit' (G ug v
prenesenom alebo redlnom vyzname) vlastné indiidudlne dilegité zvladacie stratégie
najcastejSie prostrednictvom pisania a verbalizacie napisaného. Ma tiez moznost’
v bezpecnom prostredi terapeutického vzt'ahu experimentovat’ s vytvorenymi
stratégiami a tak si tvorit’ nové postoje, zrucnosti a vzorce spravania a postupne
ich zdokonalovat’.

,»Odlozenie® vnsitorného dialdgu s osobou alebo vzt'ahom (bez ohl'adu ¢i uz ide
o osobu alebo vzt'ah z realneho Zivota alebo jej mentalny konstrukt — ako je napr.
literarna postava) napisaného na papier a jeho neskorsie precitanie umozfiuje tiez
ziskat’ potrebny odstup a ndablad, cim sa vytvara priestor pre kognitivne spracovanie,
pripadné triedenie a selekciu toho, ¢o je podstatné, vyuzitelné v d’alSom zivote a
moéze byt v ramci terapie s podporou terapeuta postupne integrované do
instrumentdria Zivotnych kompetencii bezného kazdodenného zivota.

Ako uz bolo spomenuté v predchadzajucom clanku (Kotrbovd a Majzlanovd,
2027), v rokoch 2019-2020 sme v 3 skupinach sStudentov (n=47) realizovali
podporu osobnostného a profesionalneho rastu prostrednictvom zavedenia
terapeutickych dennikov a uskutocnili s tym savisiaci prieskum. Len v niekol’kych
pripadoch (n=5) sa vyskytla potreba vyuzitia ponudknutych individuilnych
konzultacif na zdiel'anie skusenosti s vedenim terapeutického dennika (pozn. aut.:
inak mali vSetci Studenti okrem samotného pisania dennika moznost’ svoje
skusenosti s vedenim dennfka zdielat’ v podobe pisomnej spatnej vizby pre
skolitel'a na konkrétne polozené otazky). A z tychto 5 pripadov bolo len v 3
pripadoch reportované, ze terapeuticky dennik nestaci a je skor naliehava
uchopenia vlastnych zazitkov a sebareflexii z inej perspektivy ako umoziuje
pisanie dennika, cize potreba identifikacie a naucenia sa inych d'alsich zvladacich
stratégii pre dosiahnutie individualne zmysluplného riesenia. Vtedy je vhodné
ponuknut’ napisanie terapeutického listu. Jeho adresné pisanie z perspektivy 2.
osoby jednotného (lisla (teda 3 perspektivy ,’Ty“) umoznuje lepSie spracovanie

zaplavujucich zazitkov.




Napisanie terapeutického listu moze tvorit’ sucast’ terapeutického dennika,
ale mozno ho pisat’ aj samostatne na vol'né listy mimo dennika. DdlezZité je, aby
sa tykal osobne vyznamného vytabu, ktory je potrebné aktualne riesit’. Odporuca sa
vybrat’ najdolezitejsi.

Tiez je dolezité, aby si osoba pred zacatim pisania takéhoto listu nasla
pokojné miesto, kde ju nebude nikto rusit’ najmenej 1 hodinu a vsetko, co kedy
potrebovala alebo este stale potrebuje danej osobe povedat’, ale z roznych
dévodov to nebolo alebo nie je mozné a alebo vhodné, je mozné vykonat’
»polozenim na papier’. Podstatné je, aby preskimala samu seba, ujasnila si, ako
sa presne voci danej osobe aktualne citi a ako chece na vzt’ahu pracovat’; aby zo
seba v liste ,,vypisala“ vSetko, naozaj uplne vsetko, ¢o jej vadi, roz¢ul'uje ju, zranuje
a vsetko, ¢o vo vzt'ahu k nej potrebuje. Rovnako aj smerom do minulosti — ¢o
kedy potrebovala a nemohla vypovedat’, co ju trapilo, pripadne zranilo.

Pisanie takychto listov autori odporicaju napriklad na podporu zvladania
novej zivotnej situacie u detf, ktoré su v procese rozvodu ich rodicov, zverenia do
pestunskej starostlivosti a podobne, kedy potrebuju zvladnut’ dplne nova situaciu,
v ktorej sa citia osamelé (Pardeck a Pardeckovd, 1998:41). Pomerne cCasto sa radi
napisanie takéhoto terapeutického listu ako sucast’ smutkovej terapie (PPP, 2008;
Mizickova a Suroveovd, 2010). Odlozenie zat'azujucich zazitkov na papier sa
odporica aj pri nespavosti ako ,,vypisanie sa zo zazitkov, ktoré brania zaspat™
alebo pri inych vyraznych emocnych zazitkoch, ktoré spoésobuju problémy pocas
bezného fungovania v zivote, teda napriklad aj pri vyrazne pozitivnych emoénych
zazitkoch ako je stav zal'ibenosti.

Sand poskytuje konkrétny navod, ako takyto list zacat’ pisat’: Zacnite jej/ jeho
oslovenim (pisanie v 2. osobe jednotného lisla — oslovenie Ty) a pokraiujte vetou ,,pamaditds ako
sme..., " spomerite pekné veci, ktoré ste spolu zaZili. Potom spomeiite, za o ste jej/ jemn vdaini.
Potom spomeiite, co Vdm vadilo alebo 1 ds granovalo.... urobte to skutocne dopina... Potom
napiste, ako ste potrebovali, aby sa veci v kontakte s nim/von diali v minulosti a &o by ste
potrebovali teraz. Do o najpodrobnejsich detailov. Napokon podakujte, Ze ste to mobli vyjadrit’
(Sand, 2018:17). Pri pisani si mozno pomébct’ aj otazkami ako st napriklad Co
potrebujete povedat’ a o potrebujete pocut? Co bolo na vztabu neprijemné? Od éoho sa Vim
vdaka listu osobe ulavi? Co Vim vo vzt abu chybalo? Co by ste si vdaka listu priali od dotyéne
0soby dostat’? Co ste do vztabu viloili? Cobo by ste cheeli dostivat’ viac? Ako by ste si priali
aby Vs vztab vyzeral? ARy budete mat’ vzt'ab, ked ho zmenite k lepsiemu? Co si prajete s
dotyénon osobou Fit’ spolocne teraz? Co by ste dotyénej osobe priali? (Sand, 2018:22-23).

Rozhodujuice je zaoberat’ sa vzt'ahom s najvyraznejsim emocnym nabojom.




Terapeuticky list mozno napisat’ nielen osobe, ale aj skupine 0sob; svojej
tuzbe; predmetu, o ktorom sa stale hovori; hrdinovi filmu alebo literarneho diela;
autorovi diela; casti tela; ochoreniu alebo ohrozeniu; stratenému snu alebo
nejakému pocitu; atd. Osobe tiez mozno ponuknut’ napisanie listu
priatelovi/radcovi, ktorého zatial nema, ale priala by si ho mat’ s prosbou o radu
ako dalej (Pardeck a Pardeckovd, 1998:41) alebo tiez mozno napisat’ fiktivny list ,,do
poradne ([alesova Malecova, 2021:128), podobne pripada do tvahy aj napisanie
terapeutického listu pribuznému alebo priatel’ ovi, ktory sice realne existuje a osoba
mu doveruje, ale aktualne nemoéze byt prave k dispozicii. Ak klient kladie doraz aj
na iné vyjadrovacie prostriedky, ako je len pisanie, list mozno doplnit’ kresbami,
obrazkami, fotografiami a podobne.

Napokon je mozné napisat’ aj list od dane osoby sebe. Ako by pisatel
potreboval, aby oslovena osoba odpisala? Aktivovanie takejto predstavy odpovede
aktivizuje sucasne vlastné zdroje klienta a napomaha nachadzaniu vychodiska
alebo riesenia. Do listu samému sebe sa preto odporaca napisat’ vsetko, o by klient
v hibke duse potreboval — opit’ v 2. osobe jednotného &sla — v tomto pripade pocut’ alebo
vediet’ doty¢nej osoby. Ak klient kladie doraz aj na iné vyjadrovacie prostriedky,
ako je len pisanie, list mozno doplnit’ kresbami, obrazkami, fotografiami a
podobne.

V pripade, ze niekto nerad piSe rukou, moéze vyuzit’ aj pisanie na pocitadi,
diktafén alebo videonahravku, aj ked vo vSeobecnosti sa podporuje pisanie rukou,
ktoré ma osobnejsi a intimnejsi raz. Ak niekto celkom nerad piSe rukou a radse;
svoje zazitky vyjadruje inak — radsej sa z nich ,,vykresli®, vyspieva a ,,vyhra® (na
hudobnom nastroji napriklad), vytancuje, vyskace, vykrici... atd’. aj toto je mozné,
avsak aj tak sa odporuca asponn 10 minat venovat’ zapisaniu vaimania rucne aké
to bolo, ked’ to takto osoba urobila a priblizne 10 minut premyslaniu o napisanom
(Pennebaker, 2013).

Terapeuticky list valsinon nebyva odoslany. Osoba sa ho moéze rozhodnut’ odlozit’
a uz viac necitat’, alebo ho moze odlozit’” s imyslom, Ze si ho este chce precitat’,
pozriet’ sa na situaciu s odstupom casu, celu situaciu pozitivne preramcovat’,
pokusit’ sa korigovat’ zvolené stratégie a rieSenia, vybrat’ najvhodnejsie, ktoré
potom neskor mozu byt v novej kvalite po racionalnom spracovani pouzité
v skuto¢nom kontakte (Tyre/, 2027). Alebo sa ho modze rozhodnut’ neskor
s odstupom casu prepisat’. Takisto mozno poziadat’ niekoho, komu osoba
doveruje, aby jej list, ¢i uz ide o list druhej osobe alebo list sebe samému, precital

nahlas. Moze sa vSak tiez rozhodnut’ list hned’ po napisani roztrhat” alebo spalit’,




ak to tak bude citit’, e to tak potrebuje. Ziadny zo zvolenjch pristupov, ktory
vedie k terapeutickej zmene, nie je nespravny.

Niekedy pisatel’ pri pisani terapeutického listu dospeje do bodu, kedy je
dodlezité odpustit’; ¢i uz inej osobe alebo sebe samému. Mozno tak urobit’ priamo
v liste, pripadne inou metédou. Podrobny navod, ako odpust’at’ a ako rozliSovat’
medzi odpustenim a pseudoodpustenim, mozno najst’ v publikacii autora Enright,
R. D. Rozhodni sa odpustit’ (Raabe, 20106).

Po identifikacii novych vzorcov prezivania alebo spravania je teda z
pedagogického hladiska ako prvé vhodné pontknut’ moznost’ experimentovania
s novou zvladacou stratégiou alebo kompetenciou v bezpecnom prostredi
terapeutického vzt'ahu, aby sa tym vytvoril predpoklad, ze osoba by mohla byt’
neskor — po uspesnom odskusani v terapeutickom prostredi — uspesna, ked' to
bude potrebné aj v beznych zivotnych podmienkach. Napokon nasleduje pomoc
s postupnym ukotvenim nového vzorca prezivania alebo spriavania a podpora
vhodnej integracie nového poznania a kompetencii do d’alsieho kazdodenného
zivota. Vedy potom terapia spravidla konci alebo dochadza k aktualizacii a
redefinicii ~ terapeutického  kontraktu a  terapeutickych  cielov. Z
lieccebnopedagogického hl'adiska je dolezita hlavne podpora a sprevadzanie osoby
zo strany na to kvalifikovanej osoby a pomoc s pouzitim zruc¢nosti a ich

upevnovanim v praktickom Zivote.

Terapeutické listy ako stacast’ receptivnej biblioterapie

Podobne ako pri terapeutickych dennikoch byvame aj pri terapeutickych
listoch niekedy svedkami ich pretavenia do literarnej podoby. Za vSetky
spomenime napriklad knihu od autorky S.R. Shepherd Milovanej princezne (listy od
Twosho Krdla) v slovenskom preklade vydanej vo vydavatelstve Christian project
support (2014), ktora je vhodna prakticky pre vsetky vekové kategorie dievcat a
zien pri vhodnom podani vlastne uz od mladsiecho skolského veku.

V' publikacii obsiahnuté listy su napisané tak, ze su adresované priamo
konkrétnej citatel'ke, teda v spominanej 2. osobe jednotného ¢isla a castokrat ide
o komunikaciu takych obsahov a vyznamov, ktoré si mozno citatel'ka priala alebo
praje pocut’ alebo zazit’ — ¢i uz od svojho otca, priatel'a, partnera alebo manzela,
ale ked’ze tito eSte nedisponovali takouto zruc¢nost’ou alebo poznanim, alebo
nebolo v ich moznostiach obsiahnut’ hibku tohto javu vo svojej podstate
charakteru spiritualnej tuzby, neboli jej doposial’ poskytnuté alebo mohli byt’ z jej
strany individudlne vnimané ako slabo vyrazné. Citanim tychto listov (alebo
vypocutim vhodnej audioverzie) moze byt’ uvedena potreba saturovana. Podobne
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mozno terapeuticky velmi dobre pracovat’ s textom ,listu® (v diele ide vlastne o
vnatorny monolég hlavnej postavy) adresovaného hlavnym hrdinom manzelke
Ann v publikacii R. Mathesona Jak prichdzeji sny (Matheson, 2007:257-261), v ktorom
jej dakuje za doterajsi spoloc¢ne straveny zivot.

Ako uvadza sama autorka vo svojej d’alSej publikacii venovanej chlapcom —
v slovenskom preklade vysla pod nazvom Mocnémn bojovnikovi (Mapa pokladn od
Tvojho Krala) S.R. Shepherd (Shepherd, 2016:117), k napisaniu listov ju in§piroval jej
vlastny osobny pribeh, kedy bojovala s dosledkami vyrastania v dysfunkcne;
rodine, poruchami prijmu potravy, dyslexiou a ako sa tiez uvadza na inom mieste
aj s depresiami, tendenciami k suicidiu a rakovinou. K vylieceniu jej dopomohla
prave priama sukromna spiritualna komunikacia v podobe listov adresovanych
samej sebe ako korespondencia obsahujica laskavé posolstva charakteru odozvy
na jej naliechavé prosby. Tieto sa neskér rozhodla spracované do podoby knihy
zdielat” ako pomoécku k zlepseniu vlastného zivota a zdravia aj so svojimi
sucasnymi citatelmi.

Podobne adresnu /literdrnu kompozicin pisanii v 2. osobe jednotného (isla priamo
oslovugiicn (itatela a tym dolezité témy a vt ahy, nachadzame vSak aj v starSich literarnych
zdrojoch ako napriklad vo vyznamnych dielach svetovych autorov, ktorych dnes
uz povazujeme za majstrov klasickej literatary. Je povsimnutiahodné, ze ferapenticky
potencidl majii najmad tie 3 nich, ktoré Zaradujeme do bdsnického literdarnebo Zdanru charaktern
litbostne - lyriky (vid  napriklad vyber zo svetovej literatiry staroegyptskej,
madagaskarskej, Z tisic a jednej noci, Salamuina, Sapfo, Catullusa, Ovidia, Villona,
Alighieriho, Petrarcu, Michelangela, Shakespeara, Goetheho, Schillera, atd’. in
Kupec, 1959).

Za vsetky vyznamné slovanské diela spomenme najdlhsiu I'ibostnd basen na
svete slovenského romantického spisovatel'a Andreja Siidkovica Marina napisanua v
roku 1844, alebo I'ibostny list Tatiany Larinovej adresovany Eugenovi Oneginovi
v rovhomennom verSovanom romane ruského spisovatela Alexandra Sergejevica
Puskina napisanom v roku 1837, kedy bola po prvykrat vo svetovej literatiure toho
obdobia prezentovana zena, ktora bola pri vyznavani lasky touto formou aktivna
ako prva.

Rovnaky terapeuticky vzorec laskyplnej komunikacie nachiadzame aj v
textoch piesni (= bdsni urienych na spievanie), ktoré boli napisané v 2. osobe
jednotného cisla. Vdaka tomu ich mozno vnimat’ nielen z osobnej ale sucasne aj
transcendentalnej spiritualnej perspektivy. Spevak sa tak interpretovanym
obsahom, ktory ho vsak samotného presahuje, dotyka duse posluchaca. Za vsetky
spomenme text piesne Hello v interpretdcii Lionela Richieho, text piesne You v
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interpretacii hudobnej skupiny Ten Sharp alebo piesen Adagio vo skvelej
interpretacii Laron Fabian. Mohli by byt spomenuté mnohé d’alsie a d’alSie nielen
pokial ide o moderny hudobny Zaner, ale aj o texty tradi¢nych Fudovych piesni
pripadne operny Zaner. Pod priamo oslovovanou osobou v tychto piesiiach si
poslucha¢ moéze rovnako dobre Pahko predstavit’ sam seba, ale zaroven aj
zosobnenie duchovnej kvality/osoby Tudské dimenzie presahujicej, co takisto
moze posobit’ ako liecivé.

Literarne listy st vacsinou fiktivne listy, hoci ich napisanie mohlo byt
inSpirované vzt'ahom ku skutocnej osobe. Sucastou literarneho kultirneho
bohatstva su vSak aj literarne spracované a publikované listy autobiografického
charakteru pochadzajace pévodne zo sukromnej korespondencie, ktoré z
pedagogického hl'adiska mo6zu byt napomocné a prirodzene aj su pri rozsirovani
individualneho poznania, pripadne zivotnych kompetencil. Mézeme spomenat’
napriklad Lzsty Olge od slovenského herca, komika, dramatika, prozaika, publicistu
a spisovatela Julinsa Satinského (1962, vydané v roku 2011) alebo zhodou okolnosti
rovnomenné Dapisy Olze od spisovatela, dramatika a byvalého ceskoslovenského
prezidenta VVdclava Havla (1983), ktoré pisal pocas svojho pobytu v prazskom
vizeni. Dalej tiex Listy dieviatu (1931) a Listy matke (1936) pochadzajice od
trancuzskeho spisovatela a letca Antoine de Saint Exciperybo (Hupka, 2020), tiez
Letters to a Young Poet od Rainera Maria Rilkeho (1929) alebo verejné listy
publikované pod nazvom Dopisy Dubénce ¢eského spisovatela Bobumila Hrabala
(1995). Opit’ by sa dali vymenovat’ d’alsie a d’alsie priklady.

V suvislosti s terapeutickou hodnotou pisania a ¢itania listov napisanych 3
primnosti srdea v snahe pomdct’ snad’ je este v suvislosti s aktualnou celospolocenskou
situaciou protiepidemiologickych opatreni na ochranu pred virusom Covid-19
dobré uviest’, ze je mozno na skodu veci, ze rovnako ako pacienti nachadzajuci sa
v nemocniciach alebo v zariadeniach dlhodobej starostlivosti pre spominané
opatrenia, tak aj samotn{ zdravotnicki pracovnici boli pocas tohto obdobia slabo
podporovani v udrziavan{ alternativnych foriem komunikacie pocas obdobia
obmedzovaného socialneho kontaktu.

Zdravotnicky personal iste mohol byt lepSie personalne, materidlno-
technicky alebo a organizacne podporovany zo strany Statu a d’alsich regulatorov
ako aj platitelov zdravotnej starostlivosti vo zvladani tejto zdravotne aj socialne
velmi zat’azujucej situacie. Vratane podpory vytvarania podmienok na
zabezpecenie hygienickych opatreni, usmerneni na podporu pribuznych a blizkych
v realizacii asponl sprostredkovanej pisomnej komunikacie, ked” priama nebola
mozna a to aj napriklad prostrednictvom listov a vytvarania ¢asu na precitanie
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podpornych listov adresovanych od pribuznych leziacim alebo im samym. Este
stale plati, ze komunikacia prostrednictvom pisanych listov je ovela lacnejsia ako

digitalna alternativa.

Diskusia. Co ak ani terapeuticky list nestaci

Mobze sa stat’, ze ani pouzitie techniky terapeutickych listov niekedy nepostaci
na spracovanie zat’azujucich zazitkov a zlepSenie vzt’ahu k inej osobe alebo k sebe.
Napriklad z dévodu vynarajucich sa prili§ emocne zaplavujucich obsahov. Vtedy
je este mozné osobe ponuknut’ popisanie situdcie » 3. osobe jednotného (isla
(perspektiva ,pozorovatela”) v podobe pribehu. Takéto spracovanie textu z
perspektivy nezainteresovaného rozpravaca napomaha odstupeniu od situacie,
akémusi ,,davkovaniu“ potencialne zaplavujicich obsahov, este lepSiemu
odputaniu sa, tvorbe nahladu na nové rieSenia a moznému pozitivhemu
preramcovaniu situdcie, emocii a identifikacii ochrannych a podpornych vlastnych
zdrojov ¢loveka alebo zdrojov v jeho prostredi.

Na znizenie emoc¢ného naboja sa tiez niekedy odporuca situaciu alebo pribeh
vyrozpravat’/ popisat’ v prevrdtenom slede — teda nie ako sa udalost’ v skutocnosti udiala
od zaciatku po koniec (znovuprezivanie), ale naopak — od konca po zaciatok, ako
napriklad: Stalo 5 to a to..., predtym sa udialo..., este predtym ..., este predtym... atd. Tiez
pomaha aj experimentovanie s vizualizaciou odkladania zazitku na filmové platno
a pustanim si ho od konca v terapeutom sprevadzanom imaginacnom procese
prehravania filmu od konca po zaciatok. Mozno tiez skusit’ ,,preprogramovanie
filmu* alebo pribehu — teda, ako by to mohlo v pribehu alebo filme prebehnat’
inak. Podobne uvolnujico moze posobit’ fantazijna technika odkladania zazitkov
,-ako siat na vesiak do skrine* alebo ,,vyfukovanie oblakov do priestoru‘ a ak este
treba, rano sa k nim mozno vratit’; pripadne moézu terapeut s klientom vymysliet’
iny vlastny pristup (Levine a Frederickova, 2002y Rothschild, 2007; PPP, 2008).

Zaver

Ulohon liecebného pedagiga pocas biblioterapie je byt klientovi bezpe¢nou
osobou pre zdielanie obsahu terapeutickych listov — zazitkov, pocitov,
problémov, vhladov a inych skusenosti pri jeho pisani. Prikladom vitahu
bezpodmienecného prijatia posiliiujiiceho to, lo je v osobe dobré, vsimayiceho si a osvetlujriceho
pozitivne vlastnosti a schopnosti osoby. Sprievodcom v prehlbovani sebarozvoja a
sebapoznania. Katalyzatorom/podpornou osobou pti dodatocnom spracovani
obsahov, ktoré zostali nespracované alebo nepov§imnuté. Pomocnikom pri
formulovani cielov osobnostného rozvoja/terapeutickych cielfov, definovani
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priorit, skalovani ich vyznamu (na zaciatku, pocas a po uskutocneni zmeny),
identifikacii a tvorbe vhodnych zvladacich stratégii. Iniciatorom rozsirovania
poznania a kalibracie zmeny, podporovatefom pozitivneho preramcovania,
formulacie nového pohladu a perspektivy, sprostredkovatelom nadeje. Sprievodcon:
terapenticke] meny ako aj ukotvenia novo nadobudnutych pognatkov, skisenosti a integricie

kompetencii dalej do praktického Zivota.
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